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Georgia is committed to the belief that e411 exceptional child has a right to receive an educatiobased on his

or her individual needs.

The need fogAeyeloping standards and guidelines for comprehensive programs for exceptional children in

our schools has emerged 4vm state and federal legislation. The three major laws affecting the education of

exceptional children in Georgia follow.

Adequate Program ibi Education in Georgia Act (APE)
Section 32-05a, Special Education

"All children and youth who are eligible for the general education program, preschool education, or who Have

special educational needs and three fpuhrearold children who are either phAirplly, mentally or emotionally

handicapped or perceptually or linggstically deficient shall also be eligible for special education services.

Children, ages 0-5 years,kwhose handicap is so severe as to necessitate early education intervention may be

eligible for special eddcation services."

Effective date: Jttly 1, 1977

94-142, Education for AU Handicapped Children Act of 1915

The full services goalin-Georgia for implementation of P.L. 94-142 states:

"All handicapped childien ages 5-18 will have available t:Them on or before September 1,1978, a free' appro-

priate education. Aglis 34 and 19-21 will proVided services by SeP tyfber 1, 1980, and 0-2 by September 1,

1982, if funds are aVailable.

Effective date: September 1, 1978

Sections 504 of P.L. 93-112, Tile Voca Rehabilitation Act of 1973

114o otherwise qualified handicapped t;a1 shall solely by the reason of his/her handicap be excluded'

from the participation in, .be denied the nefits of, or be subject to discrimination under any program or

activity receiiing federcy financial &sista e."

Effective date:

Thepurposea
implement

June 1, 1977

the Resouice Manuals for Programs for ExceptionalChildren is tohelp local education agencies

laws and provide qtlality programs 'for exceptional children.
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Introduction

Tlie term behavior disorders (BD) "des emotionally disturbed and emotionally handicapped children. Public
Law 94442 refers to all such children as "severely 'emotionally disturbed. Georgia's Adequate Program.for
Education in Georgia law refers to these children as "emotionally ". and "behaviorallyscfisordered."

The prevalence of behavior disorders, as delineated by the Bureau of Education for the Handicapped (BEH),
is conservatively estimated at two percent. The current estimate of school age population (5-17) nationally
is 51,317,000. Using the two percent incidence figure, then 1,026,340 of these children and youth would need
behavior cfisortier services.

In Georgia the current estimate of school age population .(5.17) is 1,100,000. Using the two percent incidence ,

figure, then 22,000 of Georgia's children 'and. youth ,would need behavior disorder services. The growth of
Georgia's behaviOr disorders program is shpwn in Table A.

The primary goal of a special education Program for behavior disordered students should be to effect a
positive change in the student's behavior so that the student may return to the regular instructional program
as soon as possible. Major components to effect change in behavior should be the student's instructional,
program with an emphasis on behavioral management. Every effort should be made to insure that the
instructional program is an integral pan of the schobl, home and community.

In order to provide comprehensive services for .identified behaviorally dis4rdered children and youth, a,:"-
continuurn'of illrograrns and services, delivery alternatives and interagency ceopeiation is essential. Compre-
hensive services should be developed with at least two factors in mind.' First, the concept of the least restrictive
placement should predominate 0-any planning; second, assessment of the degree of severity will influence
the placement alternatives, as as curriculum content and type of parental involvement. .

Of particular concern for school-based progralto is developmentof- comprehensive behavior disorders
programs which stress goals of normalization, integration and academic achievement, Therefore, in addition'
to special class placement, both resource rooms anditinerant teachers should be used, depending upon the
severity of the need of the student. A necessaw part of a qualitl program involvement Of pupil

----personnel services, especially guidance counselors, visiting teachers, social won ers, horogists, nurses
and psychiatrists. Maximum development and use of program alternatives and perso I specialists should
provide comprehehsive services:
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.1963-64 12 112
. _.

.11964-65 25 -218
4

4

1965-66 , 31 .' , 734

, 1966-67 39 ',-1,451 .

1§87-68 ' 39'' 1,481
,-

1,
` ..

.'1968-69 31 788 4,-

1969-70 33 739

1970-71 47 1,349

- 1971-72 t 67 2,i70 ,.`
I

1972-73 171 5,549

1973-7'4 226 6,492

1974.75 256 7,311? '

1975-76 352 '8,463

-r76-77-.
of

375 8;921

1977-78 / . 496 9,906

1978-79 631 .12,417.r

Table A --.71-: '
. Statistics Reflecting Growth 1962-1*-

Year Instcd"rialts Served
Children ./

#

1962.63 . 9 67

I

'

'Figures based on local system's, reports as compiled by Statistical
Service' s, Georgia Department of Education.. ,
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A behavior cfisOrder is characterzied by
1 1 f

an inability to build or maintain satisfactory interpersonal relationships with peers and/or teachers. .
,

an inability to learn which 'cannot be adequately explained by intellectua l, sensorY,Jieurophysiological or,
general health factors.. ..f- ,

consistent or chronic inappropriate type of behavior or feelings under normal' conditions.

displayed pervasive mood of unhappiness or depression.
.

displayed tendency. to develop physical symptoms, pains or unreasonable fears associated with personal /
or school problems.

A behaviorally disordered (BD] student is of who, after'rec regular education assistance; counseling,
alternative placement and/or ofher procedures available to all s1 dentsstill exhibits one or mare of the above
characteristics of sufficient duration, frequency and intensity that it interferes significantly with educational
performance to the degree that provision of special education services is necessary. The student's difficulty
is emotional/behavioral and cannot be adequately explaified by iptellectual6ultur'al, sensoryneurophysiologital
or general health factors.

i.1

V

.4

1''

(

I

r

a

2 .

I

1.

4-





am*

tl

ft , i, r -

. C Je___ir

allA 'Student' may `lie considered .tor placement in 'a 0rogram for the behaviorally disordered based upon a
---comprehensive case study which shall include . '`- Y ' ' i A

documentation, of prior exten.,ion of services available in the regylai program such as counseling,
s of the regular program or altemative.placevent available /o all students;
. . .

Psycho
4

440 logicil and educational evaluations;
' A -

report of behavioral observations over a iiel of time;
. ..

propriate social I/1story.. '.. ..
. r

. ,

In addition,. the placement coma mugs `shall contain Adequate documentation o f the guration,
frequency and intensity of one or more of the characteristics of behavioi disorders. . .
The term does not include socially maladjusted students,unless it is, cleterfnined Oliat they are also behavior

, clisordited. A student whose values (or behaviors) are-in conflict with the school,home or community, or
who has been adjudicated ihroligh the courts it othir involve correctional agencies,. is not
automatically eligible for BD placement. Ordinary classroom vtot problems and soda! problems, such
as delinquency and dim abuse, do not automatically qualify a student fo4-,BI) placement. -
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on ended enrollrngnt fOr behavior disdrders should not exceed the following.

4 Primary

Intermediate

Secondary

4.

z.,..
Self -cold

8
]

10

N. 12 .

Resource

24

_24

24

Itineralit

20

20

20 '

4.

A . 4

ir?*
o

V

(
15

6

I

In

oa.





k
\ift,r) Introduction ..

', Parents' end children's rights under P.L. 90-112 are protected through a procedural due process structure. The
'child, the parents and `the' schools are invoked it) the specifics of due process. ./

I'
A .the folbwing is a chart of due process prodedure.

. # ....

Screening

Referral

11

Permission for Evaluation Parents refuse

.-.1 Lot al miediation

Referral to other Comprehensive Evaluation
agencies services

Due pro('pas heanng

if needed 1

WPIlind MIcement' p,,

Committee Meeting
1 Placementement in program

**** -IEP Developed
for exceptional children

l' not recommended
vadditio_. ********************** Recommendarion,

plan student's
n for Placement

...... 6.information 17' / I
program

.

Parents disagree . Rema in in in

, , I l.
... I regular

Placement-in

Exc4ptional Children

program

Program for I ocal mediation

Annual RI'view of
Due process hearing

IEP Placement

Three-YearIReevaluation

17



Comprehensive Evaluation

Sclisialse

' #

Biheolh widen* patlicularly school personnel, are encouraged to 'carefully consider eachatudent-individually in

order to identify those who itiow consistent evidence of problern(s) as stated in the definition and eligibility
)
s.i,

characeristics for the BD student.
,, , .

- *

suggested method of screening is the in- school kad study committee. This c ee is usually composed of, ,

antsdninistrator, a regular class teacher, the referring teacher, counselor, schoo , . :.,- t and parents. The.

parents are informed of the .committee and its functions, and permission for nt is obtained. ..,
-

The chissioonrteacher it crucial to the knelling process and should be instructed In prOcedures for identifying
,

and recording problem behaviors. Methods by which this instruction can take Place are as follows.' .,

Information sheets distributed thrOughout the school system identifying characteristics of the BD students

In-service training consisting of definition and eligibility criteria; behavioral rating scales and ap2ropriate
observation techniques (see Appendix D); specific interventionfechniqueslhat may be used by the claasroom 1'

-... 1

teacher in handling problem behaviors.-

Aftei identifying a student's behavior problem, the child study committee makes recommendations for the

teacher to use in the classroom. After a specified period of time, the teacher will report backto the committee on

the progress or lack of progress resulting from the Modifications recommended by the committee. lithe problem

behavior has not significantly eve*, other suggestions aremade, or the student is referred to special educa-

tion or other appropriate agencies.

Referral

Referral is the process whereby assessment of the abilities of a student is requested:

A standard referral system and form should be established in each local school district to ensure appropriate
diagnosis relative to the referral problem. Referrals may originate from schoolpersonnel, parents or guardians,

appropriate public age , the in-school screening,arnittee or the students themselves.

Initial Evaluation I. .
.

All children who ar considered for special education shall bescreened fear possible hearing and vision difficul-

ties prior to educational or psychological evaluations. If a problem is disOvered, the psychologist is to be made

( ) are of it. It is the psychologist who determines if the child can be tested using alternative eve u7 instru-

ments or if the psychological testing should be delayed eithet further testing or corrections have n

made. .
The evaluation shall include an individual psycholocjical evaluationadministered by a qualified psychologist or
psychometrist, aiacadeiNiic assessment administered by either the school counselor, teacher or psychologist.

It should include a history of past academic performance, a reportof behkioral observations by as many indi-

viduals as deemed appropriate and a Oda' -tiistorun completed by either the school social worker, visiting

teacher, guidance cdunselor, 'regular classroom teaCher ql whomever is designated byetrie local education

agency.

Reitpluation
110

All children enrolled in programs for the behaviorally disordered shall be comprehensively reevaluated
educationally and psychologically no later than three years after the last evaluatibn. The reevaluation will

lode all erraftiaLtind psychological assessments initially administered, With the aPinvel of, the
t committee, the reevaluation may take place within three ears upon the request of any person

having authority to make an initial referral. '

Educational and Individual Education PriSgram (IEP) revision shall be made on in annual basis.

The localisthool system must file a signed, parental consent forth before any child is singjed out for any

evaluation, other than routine of all students at some point in the school year (e.g., mass vision,

Signed Parental Consent

9
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dental, hearing, and speech screening unless parent has previously filed a form of protest).'After a child is
referrei for evaluation, the local school system shall send to the parents of such a child a notice containing the
folowing. .

A statement that a referral has been made, includin&the name and position of the person making such referral
(The Principal of the child's school shall assure thit the dents have been notified of referral prior to this
notice).

A Xt;-merit describing the evaluation process

A statement that the parents will be infoimed of the place and date when the evaluation will begin, and the
willingness of the appropriate school official to meet withilsparents to discuss the reasons for referral and the

of the evaluation . t\
f

A statement that the parents will be inf within a reasonable period, but not to exceed 30 school days, of
the results of the evaluation afterlits c tion and their rightto challenge the results of the evaluation by
presenting an independent evaluation by an approvedsxaminer

A statement that the parents may be present at all placement committee meetings where the educational place-.
ment will be determined and that such meetings will be held at a pre-announced time

A statement indicating that the parents may agree to the evaluation of their chitor may refuse such an
evaluation. (The parent's decision must be clearly indicated on the form, signed by the parent and placed on file
in the local school system.)

A description of all parent rights

A statement indicating that, in the event no response is received wilthin 15 schockdays, an appropriate school,
official will contact the home toteirmine the reason for lack of response of the'necessity bf assigning a sur-
rogate parent

.
A statement that no change will be made in the student's educational program until proper notification is given
to parents and clue procelas procedures are fulfilled

A statement that either party may appeal to the local system for mediation and to the State Hearing Revie;
Board within 15 days of the parents' signed response, or lack of response, to the Parent Consent for Evaluation
form (A sample of this for& is included in Appendix B.)

Individual Education Program (1E13) /

An IEP is developed for each handicapped child who is receiving or will receive special education. This require-
, ment applies to all public agencies. The total IEP, including long-range gtiais and short -term objectives is de-

veloped prior tO placement in a special education program.

The IEP shall be developec'in an individualized planning conference initiated and condirted bur the responsible

agency .

A student should have one IEP, even if enrolled in two or more special education programs.

. The IEP is an educational and related services plan andipot a binding contfact for which the agency is responsible
if t}jg child does not achieve the growth projected in theoals and objectives. However, the local education::

shall provide those. services that are listed in a child's IEP., i
Participants in Individualized Planning Conferences

A rej5resentafive of the school system other than the child's teacher who is qualified to provide or supervise
the provision of Special eduCation

The child's teacher

One or both of the child's parents

The when appropriate

Other individuals at the discretion of the agency

9
6
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For a childiivailated for the first time a Member of the evaluation teamXrepresentative of the I
schoolay child's teaches or sNnecetrther person who pp knowledgeable about the evaluation prose-

- dares uied with the child end is familiar with the results of, theievaluation

COntei4 a/ IEP

Pistaiement of the child's present level of educational performance

,statement of annual goals including short-term instructional objectives (----"

. . 'A 'statement of the specific special education and related services to be provided to the child and the extent to
which the child will be able, to participate in0regular educational programs

The projected dates for initiation of services and the anticipated duration of the services

. Appropriate objective criteria, evaluatiorithceclures and schedules for determining on at least an annual
.0 'basis, wtirther the short -term instructional objectives' are being achieved

i
Special Education Placement Committee i

I ' sl, A Special Education Placement Committee (SEPC)" shall be formed in each focal school system: The primary,
function of the cerCimittee, without limitation, is to recommend special education services for individual students.

.. The deterMination to place any child in a special education program shall be made only after careful review of all

data pertaining to the child, including referral party's specific reasons for referral and all specific criteria included

in each program area.. 4 '.

Specil Education Placement Committe meeting minutes inust be kept. Minutes are considered to be an official
"cord of the placement committee meeting. This' usually includes the f011owing.

The behavioral characteristics leadinp to the referral

A brief synopsis of the child's newls including his/her strengths and weaknesses

A statement of previous echiclional interventions
.

The jolons c to meet the child's needs

The specific roc tions and the reasons for the recommendations I

In addition, the committee shall

ommendations to the Special Education Advisory Committee as to the establishment of appropriate
Programs for every exceptional student;

prbvide assurances to the local boars1 that major goals of the chil d's educational pt«jram are oylinedbased upon
'theevaluative data C . f!* .

provide.assuranc, to the bcaltpard that a plan ita program is outlined for each child and is en file the school.

,

No ttudent shall be in a special educa program until that student is the subject of a meeting' of the

SpAal Education Pl enSent Committee which shall review all pertinent information and determine the appro-
priate irrogrim for that child.

Placement .

determination to filace any child in a asp vial education program shall not be made exclusively orprincipally

upon results of testiredninistered during evaluation. All pertinent data on each child should be reviewed by the

entire comnittee. )1;

Updi the request of any person having the original authority to make initial riferral, but no later than three years
after the last placement decision, all children who are enrolled in special education programs shall be the subject

of a meeting of the Special Education Placement Committee which will review all pertinent information and
determine the appropriate programs for such children based upon the new information.

Any time a change in educational placement is contemplated, The pertinent information m
the change approved by the placement tommiftee and the child's parents.

11
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All children who are evaluated for poisible special educatioifieibicilt shall be subject to review by the placement
Committee. All children who are recommended by the placement committee to be placed in a special education
program shall have signed parental consent forms on file;pithin the school system before placement can occur.
Except for pre-placement evaluation and initial piadinPent, consent may not be reVred as a condition of any
-benefit to the parent or child. i
No later than 15 school days after a child has beep reeekrenended for placement, the local school system shall
send to the parents of such a child a notice containing the following.

A statement of the specific proposed placement with a ciesciiption of the educational components or curric il-
ium opportunities available within that program' "Th \
A statement that the placement committee minutes, school files, records and reports pertaining to the child will
be available for inspection and for copying,at reasonable costs

p A statement of the reasons for the proposed action, including Specific tests or reports upon which the proposed
action is based

A statement of willingness of appropriateSchool officials to meet with the parents to discuss-the reasons for the
recommendechplacement, the nature! of t4. placement and to resolve differences of opinion

A description of all parent rights

A statement that the burden of proof regarding the placement recommendation lies With the system. ,

is A statement.that the parents may obtain for their child independent evaluation by a certified licensed
examiner rr .

,

A statement that no chgnge will be made in the child's educational status until the proposed educational place-
ment is accepted by both peirties

4

A A statement that the parents may'accept or rejeCt the placement recommendation (The parenteslecision must
, be clearly inclipated cin the form, signed by' the parent and placed on file in the local school system:)

.
. A statement that either party May appealthe placement,decision to the local and state hearing-review boards

within 1b, days of the parents' signed negative response, or lack of response to the Parental Consent for Place,
ment Forms,

A statement indicating that, in the e4nt ho response is rectd within 15,school days, an appropriate school
official will contact the home to determine the r for k of response or the necessity for assigning a

r surrogate parent. .

(A sample Parental Consent for Placement form is included in Appendix C.)

Confiden tf
Access eights

Each local school systerneloll peiriiit parents to inspect and review periodically as possible, and not more than
45 days after the request has been made (and prior to any meeting regardingtin IEP or hearing), any education
records relating to their children which are collected, maintainedor used by the agency. Upon request, parentsf/ may obtain copies,of an data for a duplication fee; however, if they 'provide ample evidence of inability to pay .
such fee, the data will be provided fiekof charge. Access to such data, if requested, is the right of each parent
and will not be denied by the schoolstem due to physical limitation or geoginphiol locations.

Each loCal school system will presume that the parent has the authority to inspect and review data relating to
his or her child unless the system has been advised that the parent does not have the authority under applicable
state law governing such matters as ,guardianshipoieparation and divorce.

Each local school system shall keep a record of parties obtainingaccess to data collected or rnaintiine d (except
access by parents and authorized employees of the education agency), including the name of the party, the
date arcs was given and the purpose for which the party was authorized to use the data.

212
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If any recordiackides data on more than one child, the parents of those children shall live the right to inspect
and review only the data relating to their child or to be informed of that specific data.

Upon request,Oe system shall provide parents a listing of the typekand locations of data collected, rnaintaine
or used by thOgency.

The parents have a right to have a representative inspect and review the records.

The parents have a, right to request reasonable explanation and interpretation of records.

Consent

Every effort shall to insure that the patent los been fully informed of the information in his or her
native language, parent understands and agrees in writing to the release of ormation and records shall
be sent, and the parent understands that the granting of consent is voluntary the part of the parent.

A signed parental consent form shall beobtained before disclosure of data to anyone or in any matter other

than -

parents or eligible students;

Y

school officials, including tegriers within the local education agency or legally constituted cooperating
agencies; e.g., Severely Emotionally Disturbed centers, Cooperative Educational Services Agencies, shared

' services when access has legitimate educational purposes; a
4

in connection with a student's application for or receipt of financial aid;
. .

with the written approval of the local Superintendent, organizations conducting a study on behalf of an educe-

tion agency to develop, validate or administer predictive tests, to administer student aid or to improve instruc-
tion and when such information will be available only to the conducting thestudy, with all personally identifi-

able data destroyed at the conclusion df the study;

accreditation agencies;
fIn compliance with a judicial order;

authorded state or federal representatives evaluating or auditing federally supported educational programs;

the Office of Civil Rights;

officials of other schools or school systems in ticlithestudent seeks or intends to enroll, upon condition that

the student's parents be notified of the transfer, receive a copy of the record if desired and have an opportunity

4or
a hearing to challenge the content of the record.

Safeguards

The superintendent or an official designated by the superintendent assumes the responsibility tot assuring

the 'confidentiality of any personally identifiable data. 6/. . A.

All peisons collecting or using personally identifiable data shall receive instruction regarding policies and pro-

cedures for use of data. . - ,../

The system shall maintain for public inspktion a current listing of the names positions of those employees

within the system who have access ttt .personally identifiable data. This r t should include teachers and
administrators directly involved in theeducational interest of the child and others as'designated in writing
by the superintendent under guidelines established by the local system.

Wheneer educational records of a student are eleased, the local school shall
.

maintin a record of those 44-io have hid access to the educationalrecords and for wh4t purpose (except for
teachers and administrators in the local school);

provide access to these records to parents or eligible students;

4111

specify in writing that persons receiving such records shall not permit access.by third parties without the

written consent of the parent or eligible student.

dr
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Personally identifiable data used in makingand maintaining placerfient in special education program. ay be
to another school system or participating agency which the student plans to attend. The parent or

student shall be informed and, if receive a copy of all information transmitted.

Destruction of foto

When data is rho :ongeT needed to provide educational services for the child, all personally identifiable data (i.e.,
name of child, child's parents, family members; a4dress of child) shall be destroyed as it is related to placement'

t . of the child in a special education program This does it preclude that a permanent record consisting of a
student's name, addres, phone number, grades, attendance record, classes attended, grade level and year
completed may not be maintained without time limitation.

lerN Prior to destruction of data, reasonable efforts shall be ipade to notify parents'of their right to be provided a
copy of anv data which has been obtained. The information must be destroyed at the request of the parents.

For information on Hearing Rights, gee Georgia Program for Exceptional Children Regulations aryl Procedures.

ExitCriteria
- A student may be dismissed from the prograrA when he/she demonstrates observable progress in modifying or

,

eliminatiAg entering bel saviors to such a as to be able to function in a regular class without sjipport from
the BD program; transfers or withdraws frallithe ptiblic school progism; exceeds scnool age.

The 'student is reassigned from one BD delivery model to another when he/she demonstrates progress or lack
of pr ess. which would indicate a need for another type of service within the school or` community.

Ik+

1.--

J

23

ti

14



o r

t

t.

..

, ....../

r

p.

i

v.

I

1
tio

5

i

4 CHAPTER V
PROGRAM ORGANIZATION

4

J It

*

s

/

ss

Z

/

2 415

-w .

K

41#

1

N

I

. .

) .

I

r

1



j
a

Continuum of Services

A continuum of.cielvery systems should bepmade available to children identified as behavior* disordered.
The chart and explanation below indicates such a continuum of services thilt should be offered.

a

S

CONTINUUM OF SERVICES

STAGE 1 -Most integrated to STAGE 11 -Most segregated

STAGE 14itpecial education instruc tional materials and equipnnt only

STAGE 2 Special education instructional materials and equipment plus special
education consultative services to regular fiachers 4

STAGE 3 Itinerant or school _based special education tutors

STAGE 4 Specyledurtnn resource room and teacer

STAGE 5 Modified self-contained - receives some
academic instruction in regular class

STAGE 6 Selfcontailled special class receives
limited instruction in regulk class

STAGE 7 Cornbin8tion regular schOol and
special school

STAGE 8 Special school

IV

STAGE 9 Home based
instruc bon

Special board-
STAGE in9,school or

10 residential
facility

STAGE 11
Hospital

Instruction

16 25
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,\_ ,Regular Classroom,

STAGE 1-2
4

The studin t is enrolled in a regular classroom and receives his/heiinstruction from regular education. Con-
stdtantsrspecial education teachers, psydrlogists or other qualified school personnel provide the regular
classroom teacher with curriculum suggestions and behavioral-management techniques. This plan is feasible
for any type of student who can succeed in the regular classroom wherr7norliticationd are Made in the regular

. 41
da56100M.

STAGE 3 .

The student is enrolled in a reguker classroom and receives most of his/her instruction from regular educatipn.
In addition, the students may receive tutor im or counseling by a behavior disorders teacher, - para-
professional, remedial teacher, school coor cr.-mental health counselor. The regular c teacher
will also receive curriculum and behavioralmanagement suggestions through consultation. This willp
vide the child one-tp-one contact to enhance his/her abillitto achieve in the regular_classroom.

- This type of plan is feasible for the student who can succeed in the regular classroom when provided a small
amount of individual attention and emotional support, as well as modifications within the regular classroom.

The Resource Room' ,

STAGE 4

The student is enrolled in a regular classroom and receives much of his/liesiinstruction from regular education.
In addition, the student attends a behavior disordered resource class which provides the student with an
opportunity to receive both academic instruction and emotional support. The resource room teacher also
provides the regular classroom leacher with curriculum suggesporAs and behavioral management te&niques.
This program wIH allow close association between the special class teacher and all other regular school
personnel. This plan is feasible for an type ofastudent who cantsucceeg in the regular classroom when provided
a reasonable amount of extra assistanCe..A,

The Sep-Contained Class ,
STAGE 5:

This situation provides a structured Classroom setting and adjusted curriculuin for those students who are
experiencing difficulty in functioning within the regular classroom: In this situation students are enrolled in
special classes for at least ane-half of the school day, but receive ;fart of their academic instruction in thO
regular grades. In this way, exceptional students are to varying extents integrated into regular education.

-

11,

STAGE 6

The Self -contained class for the behaviorally disordered student is a situatiorrin which the student spends all
of the school clity separated from his "normal" peers. The self-contained Classroom will provid amore
structured classroom environment and adjusted cuniculttefor those students who are ex
difficulties functioning in a retecivedlassroom. A fuLtime is recommended for this program. It must be
understood tfaatpetudents being id full-time classes should be phased back into the regular school
program for activities and academic instruction as they are able to function acceptably.

Special School

STAGE

Abehaviorally disordered student may spend all or pa rt of the school day in e-specialsanaaway from his/her
home school. The special school will provide smaller classeswhich are more structured and an ad-

ulum for those students who have severe difficulties functioning irithe regular sthool en , e . t.

AchiLnay be enrolled in a regular class and/or a special education class withinhisregular sc " for the
remainder of the day or may be enrolled full-time in the special school. The psychoedal center twork
is an example of the special school and the type relationships that are possible within the regular sc

17



Hernebased Residential Hospital Instruction

-STAGE 9-ir

d

Although these stisiice. are necepsary in certain instances, they should be Aped only for students who have'
demonstrated sinallity to pithit from the previously mentioned progfaras or for studen"..tidho are torpor).
ranly unable to attend pubic school programs for the behaviorally disordered.

Delivery l'4Iodeir

A continuum of delivery systems shall be made avai lable to students identified behaviorally disordered whether
elementary; intermediate or secondary. These shaffinClude resource, rub d self-contared, special schools,
multisystem and residential programs. 11 .., .

Direct Services -

Categorical Resource Program Students with mild to moderate behavior disorders may be enrolled in a
regular classeeom in a designated school but also receive special instruction in a resource program. A resource
progiatn is.further defined as one which the students are enrolled in the regular program while receiving
special education services for less t one -half of the school day. The types of resource programs shall include
but not necessarily be limi/ed to, fed .ring.

Resource ROOM \

A designated classroom to which the stucientsfrome for instruction. The resource room. assumes that
the resource teacher and the regular education teacher cooperate in planning the litudent's total instruc-
tional program. The hourly caseload should not exceed six students. The maximum caseload should not
exceed 24. The resource teacher should be scheduled a planning bout for observation, evaluatiGn and work
and coordination with regular classroom teachers.

'00 itResource Teacher

The tkikurce teacher works with the identified students or regular teacher within The actual regular class-
rooniMrting. The maximum caseload should not exceed 24. The'resource teacher should be scheduled a
planning hour for observation; evetatiort, and work and coordination with regular classroork teachers;

Itinerant Prbgram r'
- .

An itinerant special education program provides instructional programs to students in more than one
schixt The itinerant program assists exceptional students and their regular teachers cprirotafing schedule.
The services Inay include counseling, tutoring, consultation and resource room classes. The maximum
caseload should not exceed 20. The resource teacher shellid bescheduleda planning hour for observation,
evaluation, and work and-coordination with reguly om teachers.

Interrelated Reim e Program -= The term interrelated refers to a combination program in which a teacher
works with . , .who are may -- disabled, rdergeand/or educable
mentally The student should meet eligibility criteria outlined in each program area
The recommended enrollment in this program . not exceed 24. Due process guidelines, including
inthvickdd assessment, shall be followed. The 4et to place any student in a special education
program shall not be made exclusively or priliciPally upon results of tests adniinitered during evahiation:
All pertinent data on each child: hot* be reviewed by the entire placement committee. Cognitive and adaptive
behavior criteria of be ed.

Self-ontakiltrogram is who require a more structured program over a longer period of time may
be 'enrolled in a seff-con "!, design& specifically for that exceptionality. A self-contained program
for the moderately or severely behavibially disordered is darted as one in which the students spend one-half or
rnoreicelhe instructional day within' the program. The Chronological age range of these children shall not
exceed three years. The maximum enrollment should not exceed the following.

Primary 8
Intermediate 10-
Secondary 12
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Modified Self - Contained Program modified self-contained program for the moderately to severely
harificapped is defined as one in which the special education teacher integrates the students into parts of the
regular class curriculum._ The integration shouteliViyon a reasonable expectation that the strident will

emotionally and by such regular class participation.benefit academically, socially, emo The special
-education teacher acts as a liaison' person to help the handicapped student function comfortably within the

regular classroom sett The maximum enrollment should not exceed the following.

Primary 8 ' st

Intermediate 10
Secondary a/4/

Indirect Delivery Models

Related Vocational Instructional (RVI) Program is defined as one which provides support services to handi-
capped secondary students enrolled in reimbursable vocational education programs recommended
caseload for this program is limited tq,22 students. 'Ile RVI teacher acts as a liaison person to help the handi-

capped studenf function within the regular vocational education program.

Multisystem, Program

Special arrangements may be developed among systems 'to use more than one of the previously described
6 -Models. The multisystem program 'will. be particularly applicable to low prevalence exceptionaljties such as

severely behaviorally disordered. A student who is severely behaviorally disordered or seVerelsrtmotionally
disturbed may be referred to a Center 'for Severely Emotionally Disturbed Children if they meet the following

criteria.

All centers shall accept children ages 3-16 years. Infants from three months 10 three years shall be served by

the center staff in well-baby clinics, community service centers, in parents' homes or in center classes.

The major admission requirements will be the presence of an emotional disturbance or behavior disorder
severe hnough to require a special'child treatment program or a special education program not available in

the public school or the community. Children with secondary handicapping conditions such as mental
retardation, learning disability, neurological disability, hearing loss or developmental delay will be accepted if

. the primary disability is a severe emotional disturbance or behavior disorder. Crikiren who have mild to

moderate behavior or discipline problems are not eligible.

Based upon psychological or psychiatric evaluation and appropriate psychoeducational centerstaffing, one

or more of the following characteristicsexhibited by the children may be regarded as eligibility for placement.

Severe emotional disturbance such as, but not limited to, childhood schizophrenia, severe' emotional

deprivation and adjustment reactions

Severe behavioral disorders such as, but not limited to, autism, neurological impairment, cultural depri-

vation and developmental lag

Severe school-related maladjustment such as, but not limited to, behavior, socialization,cominueication
and academic skills.

The intended population is theteverely distUrbed student, not solely the defiant, socially Maladjusted, A

adjudicated student. And the definition specifically excludes the aforementioned population unless it is
determined that the student is also severely emotionally disturbed.

Special School Program

In instances when students cannot function in a regular school setting, special programs should be provided.

Residential Program

Special programs for students with severe handicaps are operated i4 residential facilitiet under the auspices of
the local school system in which the facility is located, or under special provisions approved by the State Board
Of Education. Because of the nature orihs residential situation, special consideration may bg given to variations
from policies for programs in the public school syStem. A complete program of educating severely handicapped
children in residential centers shall invcilve teachers and specialists.

J
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Extended Service tp Regular education Students

For some regular education children, a behavior problemamay be temporary and transitory as a direct result of a
crisis in the chid's Ede, such as death in the family, separation or divorce of parents, or another stress provoking
situation which could not be determined by looking at the child's behavioral history. Although not.elicgible for
the monthly or December i counts, these children may be given support to resolve these 0Mhems while sill
enrolled in the -regular education program. This service is only intended for acute,problems and is not meant to
replace the normal due process procedures which should be operating.for students who have a history of
personal and social maladaptation. The folloWing provisions shall be adhered to.

Prior to any interim service, there should be definite attempts to notify the parent during the school day. These
should be documented. 'In any case, iSarental consent must be obtained within 24 hour& The consent form
must include a statement of the reason(s) for services and signatures of Most recommending interim services.
This form shall include the name of at least three persons recommending the service and should include the
referral source, the director of special education, sptcial education teacher or principal. .

- .

Since such services are not intended as an alternative to due process procedures if such services extend more
than five days or are the second occurrence of a similar nature, for services to be continued, procedural due
process shall be initiated and completed within 20 days.

During the period of service, the teacher of behavior disordeitd students will providelillect service, as well as
coordinate the support and guidance of the regular classroom teacher(s) and prin&al iri dealing with the
student's problems.

The ,direct service provided to theagular education student through crisis interventOn shall not supplant the
direct services to fully due proceNed behaviorally disordered students nor will it affect the normal caseload. -
Any crisis intervention service provided to a regular education studenwill be above the normal caseload for
the teacher!

Facilities

State guidelines are as follows.

The school system shall provide a classrodm.of suitable size in a distraction-free area, as required by.the type"
of program or services to be established, It ,Should hav4 appropriate furniture, materials, supplies and
equipment to meet the needs of the class or jndividual children ,to be served.

For a self-contained or diagnostic class, the standard size (750 sq. feet) is suitable.

46,

For a resource program, the room should be at
of students being served at any one time, the Id
necessity for storage capabilities.

For children with special physical

square fe'Ct oriarger, depending upon the number
amount of furniture and equipment required and the

, the classroom should be easily accessible to an outside entrance, the
school cafeteria, library and office. It should have its own restroom facilities or facilities should be provided
immediately adjacint to thg special classroom. Such classes should be in schools which meet standards for
public schools in Georgia

- Instructional space for exceptional children shall comply with the state standards. Adequate storage and
shelving should be provided. It is strongly, ecommended that mobile or portable classrooms be used only when
regular education classes are also housed within such classrooms.

New construction, renovation and consolidation of facilities should be undertaken only with the approval of
the School Facilities Section, Georgia Department of Education.

hi-service

General- Orientation

At the beginning of each year, training should be scheduled for)ill)eachers and administrators to give them
general information concerning the identification of behaviorally disordered children, the referral process and
the program offerings within the school system and community.

2° 29.
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Speeific in-service Meetings

Afterconduotinil a needs assessment, training gallons to meet the need may be scheduled for individual
faculties, srnalivioups or the total staff. These sessions may inc l

ow
pertaining to classroom manage -'

menf,Tiow to motivate students, hais, to develop listening skills ancl'iow to work with parents. Such sessions
will be designed to teach the regular school staff techniques to prevent outbreaks or acceleration of behavior
problems with BD students.: °

Tiani Meetings .
.

Training may be arranged for all personnel working with a specific student. This tiaining might provide in.
service in the areas.programrning for a particular type of behavior problem or ways to function more
effectively as a team.

' TaskForce Meeting

In many sytterns, special education teachers meet on a regularly scheduled basis. These meetings offer an
c9POrtunity to. support and learn from each other, as well as to introduce new and effective educational
approacheis materials or research results. Meetings of this nature are essential for keeping the staff informed
of nett' developments in the field of behavior disorders.

Regional, State, National In-service

Invaldable information may be gained at training provided outside the school system. Such training may be
provided by the state education department, Georgia Learning Resources System, psychoeducational
centers, Council for Exceptionii Children, Council for Children with Behavior Disorders, or advocacy groups.
The program of the local school syitem is greatly enhaniled when teachers attend such training, and most
sysitms-provide release time and reimbursement foi teachers.
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PhaosSPhY
The. primary;, goal of a special education progren for students with behavior disorders should be to effect a

positive change in students' behavior so that they may return to the regulai instructional program as soon ai

_possible. Mali* components to effect change inbehavior shoUld be the integration of the students' academic and

affective programs. Every effort should be made to ensure thit the instructipnal program is an integral part of the

school, home and4oMmunity.

Programs for behavior disordered students should be structured, consistent, motivationaland task o4ted in

approach, providing successful experiences for students, as well as meaningful academic experiences. Group

as well as individual instruction should be used whenever possible to help students develop interpersonal and

social skills vital to their interaction in the school; home and community.

The Affective Program

Frequently emotional and behavioral problems scantly interfere with a child's ability to function lively

in the school environment. Consequently, inadequacies in the affective domain must be addressed in rder for

the chid to progress academically. The affective curriculum is designed to help meet the social and tonal

needs olchildren aniimay include', but is not limited to, the following components.

The development 'of a clear sense of self in relation to the environment'

The development of a positive self concept

The ability to recognize and accept feelings in self and others

The ability to appropriately express feelings

The ability to perceive and understand cause and effect relationships

The ability to determine alternatives and chooskpproppate responses

The abilitylo understand arid accept responsibility for one's behavior

The ability to set realistic personal'

The development of effective coping skills.

The development of effective decision making and problem-solving skills

The ability to establish anct maintain effective interpersonal relationships

The ability to contribute to and gain satisfaction from the Tray process
4

(Suggested materials for the affective curriculum are included in Appendix F.)

dia

The Academic Program ,

academic program must, of necessity, be tailored to die needs of the individual student. Since the ultimate

goal is to integrate the child into the regular school progiam, the individualized program should correspond as

much as possible to the regular school cdriculum. A major responsibility of the teacherof children with behavior

disorders is to assess each child's instructional needs, establish instructionalobjectives and choose appropriate

methods and materials to meet these objectives.

(SUggested materials for the academic curriculum are included in Appendix G.)

32
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State Guidelines

Transportation for handicapped students shall be provided in accordance' with established policy.

Vehicles to be used to iransPort, exceptional children should be appropriately modified-as dictated by the
specific needs of the students. This may include such equipment as power lifts, wheelchair fasteners, special

-seat belts, hairiesses,.etc.

Provision shall be made for adequate supervision of allexceptional children'while they are being transported.
This may entail the use of a teacher aide if the physical or mental problekis of the children indicate a need for
more supenision than can be provided by the driver.

Transportation Considerations

,Behaviorally disordered students typically have anxiety and tolerance-related problems and, .thirefoie,
extended travel may produce an emotional or behavioral crisis,-

In establishing transportation for the behaviorally disordered student, the following should be considered.

7 Regular school buses
4 Advantages .

M"tre;arning opportunity
Cost

.
It may "set the student up" for a dais
The student's behavior may have a contagion effect on other students
Rigid bus.schedules maf interfere with flexible classrocxp programming

Mini-buses

Advantages

Flextbility
More structure

Disadvantages

More restrictive

Cars provided by parents or service groups

AdvPntag'es

Flexibility

Disadvantages

Lack of consistency
Added cost
More restrictive
Insurance problems

1
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Teacher Certification

To add to 1 certificates 40 quarter hour's must be clistributed as follows.

Five quarter hours hitrocluction to EFeptional Children or Psychology of the Exceptinnal Child

Five quarter hours in the Seise or Characteristics of Children with Emotional Disturbances or Behavior

Disorders ,

FM quarter hours in Methods andMaterials for Teaching Children with Emotional Disturbance or Behavior

Disorders

Ten quarterhours in a Internship of Children with Emotional Disturbances or Behavior Disorders

Five quarter hours in Teaching of.Reading -- ,

Ten quarter hours selected from the .following, with a maximum of five quarters hours in any area

Abnormal Psychology .

Behavior MOCification and/or Management of Exceptional Children

Tests and Measurements )

For the intenelated special education teacher to add to A T-4 in mental retardation, learning disabilities ..,r

behavior disorders there are two plans. ,

Plan I 15 quarter hours of undergraduate or graduate work as is appropriate which provides covers s 0
of Children with Mild Handicapping Conditions, Methods and Materials of Teaching Childre .

with Handicapping Conditions, A ,Supervised Practic'urn with MildlyHandicapped Children which cut

across the three areas of,LD, BD and MR and five quarter hours in the Tehching of Reading:

Plan II .Five quarter hours in Naha Or Characteristics, five quarter hours in Methods and Materials,
five quarter hotirs of practicum and BP! quart hours in the Teaching of Reading. The 15 quarter hour
sequence must be in the same program area silt must be in one of the two areas not covered by the existii a

certificate. ....

Qui:furor:16mi for a Professional Five-Year (T-5) Certificate are as' folic:4A.

Eligibility for-the T4 Certificate in the -same field i
Ten quarter hours in professional educition courses dealing with the, nature of the leamer-and Se" piychology .

of learning and deaing with the program of the school and the problems IA the school
.... ./.

Twenty-five hours in subject Matter or content courses dealing with the specific field .in which the

certificate is o be issued
A..

If the applicant is eligible for the T4 certificate in another field, the T5 certificate for one of these special
education fields may be issued upon completion of the requirements outlinedlabove ng the applicant

has the combined undergraduate and gradualt courses which meet the "teaching requirements specified

by the T4 certificate in the special education field, pius five quarter hours inMethods Materials for teaching

in the specific field and five quarter hours in a suplikAsed practicurn or internship in the specific
,

Teacher Competencies

The education of behaviorally disordered is very complex and requires a vast array of teacher
competencies to appropriately and adequa those4students. In %toting with behaviorally disordered
'students it is not suggested that one teaching method by singled out as stfpedot but that a vast assortment

be used ,to reach each student aso,effectively as possible. However, minimum competencies

for all teachers of .behaviorallir disordered studenti are as follows..
A knowledge of the behavioral characteristics of the behayidrally disordered student an understanding
of normal and abnormal growth and development and a knowledge of behavioral minagement strategies
and their effect on behaviorally disordered students

36
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A knowledge of the academic characteristics of the behaviorally disordered student a knowledge of regular

curriculum and skis in adapting same to needs of the individual, a kniiwledge of individualized instruction and

a knowledge of academic strategies to maximize academic achievement

g knowledge of evaluative agd diagnostic instruments as to their utility in appropriate programming* the

ability to apply informal methods of academic and behavioral evaluation

A knowledge of educational resources to. facilitate behavioral and academic goals

kitnowiedge of how to establish a non-threatening, positive, supportive,environgn't

A knowledge of professionle strategies to be used with administrators, regula?education teachers, community
leaders, parents, etc. an ability to estallsh and maintain good workingrelationships with other professional
workers such as teachers, social workers and psychological personnel, an ability to interpret special
programs and the problems of behaviorally disordered students to regular school personnel and parents,
an ability ,to understand one's own needs,' motives, difficullies, values and emotional problems, an under-
standing of one's own limitations and lhe ability to work within these limits' without perional 'guilt, an
ability to demonstrate vitality, enthusiasm, emotional energy and resiliency, high frustration threshold

and endurance and an ability to demonstrate good judgement or sense of humor, adaptability and flexibility

A knowledge of federal, state and local policies governing behaviorally disordered students

I
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Appnwed Special Education programs Currently Oftersd By
Georgia Colleges and Universities (November 1979)

ALBANY STATE COLLEGE
Chairperson
Department of hology
504 College Dr.
Albany, Ga. 31605

Undergraduate Level 0-4)
Mental Retardation (Educable)

ARMS7RONG'STATE COLLEGECh
t of Education

11 Abercorn St.
Savannah, Ga.
(912) 927.5280

Undergraduate Level (T-4)
Speech hnpaired

Graduate Level (T-5) A
Emotionally Disturbed (Joint program with
Savatinah State College)

ATLANIA,Vmvegrry
Chas

Education Department
223 chestnut St.
Adanti, Ga. 30314
(404) 525-8234

Graduate Level (1-5)
Write! Retardation (Educable)
Mental Retardation (Trainable)
Interrelated
Behavior Disorders
Leaning Disabilities

Post Master Level (T-6)
Interrelated
Mental Retardation (Educable)
Leaning Disablities

AUGUSTA COLLEGE
Chairperson
Special Education Department
Augusta, Ga. 301IN
(404) 828-3601

Undergraduate Level (14),
Mental Retardation (Educable).
,Mental Retardation (Trainable)
(Certification)

Graduate Level (T-5)
Mental Retardation (Educable)
Mental Retardation (Trainable)

.

BRENAU COLLEGE
Chairperson
Division of Education and Graduate Study
Gainesville, Ga. 30501

V (404) 532.4341, ext. 231 or 242

Undergraduate Level (14)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Courses offered in

Behavior Disorders
Learning Disabilities

tPhysically Handicapped

Graduate Level (T-5)
Learning Disabilities

bOLUMBUS COLLEGE
Chairperson
Special Education Department
Columbus, Ga. 31907
(404) 56&2251

Undergraduate Level (14)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Graduate Level (T-5)
Mental Retardation (Educable)
Mesita! Retardation (Trainable)
Learning Disabilities
Behavior Disorders
Gifted (certification)
Interrelated
HospitaVHomebound (certification)

38'

1LMOR Y UIVIVERSITY
Chairperson
GraduateaProgram of Communicative Disorders
P. O. Box Drawer WW
Atlanta, Ga. 30322
(404) 329-7790

Graduate Level (T-5)
Audiology
Speech impaired
Learning Disabilities

GEORGIA COLLEGE
Chairperson
School of Education
Mi 1edgevi Ga. 31061
(912) 45345
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Undergraduate Level (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable) .

Graduate Level (T5)
Mental Retardation
Mental Retardation (T
Specidc"Leanilig Disabilties
Behavior Disorders
Gifted,.(Certification)

GEORGIA'SOUTHERN COLLEGE
Chairperson
Special Education Department
Statesboro, Ga. 30459
(912) 681.5596

Undergraduate Level (T4)
Mental Retardation (Educable)

Graduate Level (T-5)
Mental Retardation (Educable)
Mental Retardation (Trainable)

Disorders

GEORGIA SOUTHWESTERN COLLEGE
Chairpersixi
Department of EduCation
Americus, Ga. 31709
(912) 928.1283

GEORGIA SWAT_ E UNIVERSITY
Chairperson
Department of Special Education

) University Plaza
Manta, Ga. 30303
(404) 658-2543

lindergraduate Level (T-4)
Course Work Available (Minor)

Graduate Lege' (T5)
Mildly Handicapped,
Prevocational/Career Education
Behavior Disorders
Interrelated d
Leaning Disabilities \---
Visual Impairment
Deaf Education (Hearing,Impaired)

. Early Chddhood (Special Education)
Speech Pathology
Hospital/tforairbour.id (Certification) r\
Gifted education

/Severely Handicapped
Hearing bripaired

3931

Post Master Level Ed.S. T-6)
Education Specialist in:

Special Education Administration
Mental Retardation
Behavior Disorders
Learning Disabilities
Visually Impaired

Doctoral Level
Interrelated with specialization in

Special Education Administration
Mental Retardation
behavior Disorders
Learning Disabilities
Gifted Education
Early Childhood Special Education

MERCER,NIVERSITY
Chairperson
Special Education
Macon, Ga. 31207
(912) 745-6811, ext. 207.

Undergraduate (T-4)
Mental Retardation

Graduate Levet (T-5)
(Interrelated

MORRIS BROWN COLLEGE
Chairperson
Department of Education and Psychology
Box 302
643 Martin Luther King Dr., S.W.
Atlanta, Ga. 30314
(404) 525-7831, ext. 3r

Undergraduate Level (T-4)
Mental Retardation (Educable)
Mental Retardation (Trainable)

NORTH GEORGIA COLLEGE
Chairperson
Special Education Department
Dahlonega, Ga. 30533
(404) 864-3391, ext. 310 or 311

Undergraduate Level (T-4)
Mental Retardation.(Educable)
Mental Retardation (Trainable)

Graduate Level (T5)
Mental Retardation
Learning Disabilities
Behavior Disorders
Interrelated
Hospital/Homebound (Endorsement)
Gifted Education (Endorsement)

6'
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tReVERSTI:y OF GEORG*

Division far
570 Aderhold Hall
Athens, Ga. 30602,
(404) 542-1685, ext. 31, 33 or 34

Undergraduate Leuill(T-4)
Mental Retardation (Educable)
Mental Retardation (Tyam' able) ,

Graduate Level (T-5)
Director of Special Education
Mental Retardation (Educable)
Mental Retardation (Trainable)
Speech Pathology .

Multillandicappid
Behavior Disorders
Loaning Disabilitil
Audiology
Gifted
Early Childhood (Special Education) .
Hospital/Homebound (Certification)

GraduOte Duel (T-6) ,

Mental Retardatiori (EMR/TMR)
Behavior Disorders 2

teaming Disabilities

Doctoral Level
Exceptional Children
Behavior Disorders
Speed Pathology
Mental Retardation
Administration
Early Childhood Education

VALDOSTA STATE COLLEGE
'Chairperson
Special Education Department
Valdosta, Ga. 31601
(912) 247-3270

Undergraduate Level
Mental Retardation (Educable)
Mental Retardation (Trainable)
Hospital/Homebound .
Gifted

Children

,Groduate Level
Mantel Retardation (Educable)
Mental Retardation (Trainable)
Ethisi Childhood
tlehaviol.
Learning Disabilities* \1

Course sequence for certification offered

HoSpital/Homebound
Gifted

44.

.4
Basic Coursework

Special Education Administration
Multiliandicariped
Deaf-Education

-Gifted 4

Post Master Laid
Education Specialist in Special Education
(extension of the T-5 in MR, LD, BD, DE,
axd mH)

WEST GEORGIA COLLEGE .
Chairperson
Department of Education
Cajrollton, Ga. 301,19'
(404) 834-1332

Undergraduate Level
Mental Retardation (E2kfable)
'Mental Retardation (Trainatile)
Early Childhood Education

Graduate Level
Mental Retardation (Educable)
Mental Retardation (Trainable)
Learning j3isabilities
Behavior Disorders
Interrelated _

Gifted (endorsement?.
Administration
Early Childhood Education
Deaf Education (endorsement)

40
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In providing services to behaviorally diErdered students, it is apparent that many of these students are in
need of additional services. Theseew" can be found in the following resources.

Local School Services

School Guidzie Counselor School guidance counselors participate in screening, referral and placement
processes for students within the school. They observe and often participate in behavior management
planning sessions with teachers, as well as consult with teachers 'Moth regard to specific intervention tech-
niques with students. For crisis situations they provide indi nseling and guidance sessions and
conduct long-term group. or individual counseling ses ions for students who need continuous support.

School Social Worker/Visiting Teacher School sociwworkers function as liaisons between the school
and the home and community. They are primarily concevied with coordinating services to the student and
family with regard to community and school resources. Family counseling sessions are at times initiated to
assist the family in management techniques. They also become schoolcontact persons to medical and social
agencies and provide assistance to students to facilitate their return to the school program and regular class
placement

School Pssichologist/Psychorriettist The role of school psychologists involves consultation with school
personnel and parents, individual evaluation and counseling with students and parents. Also, psychologists
are often involved in in-service activities for regular and special education teachers. In many systems, the
psychologist serves on a committee of school personnel which considers children who are experiencing
difficulties. in devising an early identification program, psychologists may advise child study teams on the
selection and use of appropriate screening instrumentand techniques, They participate in gathering data
about individual students and present this information in the 'form of psychological reports. This report'',
"helpg to clarify a child's situation aril to generate further discussion which promotes a better understanding
of the child. For those children who'are experiencing behavior problems, the psychologist participates in
the design-of a program for behavior management and instruction.

Multidistrict Servies

Centers for Severely Emotionally Disturbed Children (Psychoeducational Center Network) The
SED centers are multidistrict programs designed to serve a low incidence population. The projected population
for SED is one-half percent of the population, ages 0-18. There are currently 24 centers, each with satellite

.- services providing nonresidential, community-based services including diagnostic, educational and
psychiatric assessment and remedial services such as special education classes, individual group therapy
and parent services.

. Eath center is responsible for serving children, 'ages 0 through 18, who are severely emotionally disturbed
or behaviorally disordered. The major admission requirement is the presence in a student of an emotional
or behavioral disorder severe enough to require a special child treatment *gram or a special educ;hon
program not available in the public school or community. Children who have mild to moderate behavior
problems or discipline problems are not eligible. These children eligible for SED. center services are
characterized by

severe emotional disturbance such as, but not limited to, childhood schizophrenia, severe emotional
deprivation and adjustment reactions;

severe behavioral disorders such as, but not limited to, autism, neurological impairment, cultural deprivation
and developmental lag.

gvereschogirelated maladjustment such as, but not limited to, behavior, socialization, communication
and academic skills. _

At all carters referrals are accepted from, but not limited to, early childhood programs, private day care
programs, community service centers, wellbaby clinics, kindergartens, public schools, parents and other
child- serving agencies and pHytidians. . , .

For addittonal information, contact the Coordinator, Eenters for Severely Emotionally Disturbed,.Georgia
,Department of EducationiState Office Building, Atlanta, Georgia 30334, call (404) 656-2425.

tt?



Georgia Learning Resources System (GLRS)

GLRS maintains an instructional materials center where speciatilitic-ators can preview and bouow materials. 7
The collection includes diagnostic materials, teacher trainik awl professional and child-use
instructional materials. Materials ate loaned on A short-term basis ttrivepvide nal intervention for
particular children, to be used by teachers for trial or preview or to help-WEate selection and purchase
decisions.

GLRS provides in-service training thrciticgh workshops and conferences on effective use of media and
educational equipment, new teaching techniques and methods and innovative instructional materials. Every
effort is made to provide workshops which directly .relate to the identified need or interests of each school
system.

GLRS maintains a videotape collection of outstanding special education workshops which have been.con-
ducted throughout Georgia..In addition, exemplary special classrooms can be videotaped. These tapgs
may be borrowed for workshops, in-service meetings or individual previewing. ,

GLRS. sponsors various special projects to introduce innovative ideas and materials being used successfully
with exceptional children across the nation. The Select-Ed Prescriptive Materials Retrieval System, Comptiter-
Based Resource Units (CBRU), Educational Research Information Center (ERIC), Materials Analysis and

7. Retrieval System (MARS) and the Master-Teacher Model are some of the educational innovations which
GLRS has introduced to Gebrgia educators.

GLRS acts as an infoimation interchange network. Informatioq is disseiinated to special educators about
the various areas of exceptionality, about programs and services offered to exceptional children in-Georgia

and about meetings and conferences of interest to special educators.

GtRS ihovides information and referral for diagnostic services and educational planning for the severely
handicapped child.

.01
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A behaviorally disordered student typically has problems not only at school bUt also in the home and community.
The behaviOraffydisordered student only spends a small portion of his/her day in a school program and it is,
therefore, presumptuous to assume that school initiated programs to elfegt change In the problem behaviors
of the student cart and will occur regardless of what happens away school. It is evident there needs to be
a coordination of activities at school, at home and in the c e 17 to be a significant change in the
problem behavior(s).

The role and responsibility of the teacher of behaviorally disor. students IS primarily direct service and
coorcfination of activities at school for students. The teacher does not have the authority or direct responsibilli.
for the activities ip the students' home or community. Consequently, the teacher is in a dilemma oveghe.
total needs of students and the actual limitations of his/her job function.

It, therefore, becomes the adjuvant role of the teacher to establish and foster an honest, open communication
system with the parent(s) in eider to more closely align the activities at school with the activities at home and
in the community.

In order to establish and foster a better communication system with parents, the following procedures are
recommended.

Fully inform parents of all due process standards. It is at this point that honest and open communications
begin. The teacher should take the time to fully and thoroughly explain what is meant by each right established
under due process and how it affects each parent. Due process sftindards are for the protection of everyone
and it, therefore, is to the advantage of not only the parent but disc the teacher to fully upderstand what is
happening and why.

Parents should be encouraged to participate in all meetings concerning their child. In setting up the meeangs
consideration should be given to the employment situation of tl-k parents, and attem)ts shoulelbe made to
select a mutually agreeable time and location for the meeting. As much notice as possible should be given to

-the parent to allow for conflicting schedules to be rearranged.

Teachers should communicate often and openly with parenti concerning exactly whgt is happening in the
classroom and the program. A teacher should be Sensitive to parents and use words and language they can
understand. The teacher should not use "educationese" and acronyms to make the classroom and program
mystical ,and unapproachable. Parents will be much more supportive of the program if they understand it
and feel they are part of it rather than the recipient of only the results of it.

Parents should be informed of specific techniques they might use at home to manage their child. This not
only will be directly beneficial to the parents in management problems with their child but will also enable a
eonsistent and continuous approach to be,geveloped at school, at ?Some and, hopefully, within the community.
The parents become part of the active process, thus strengthening the tojal program for students plus relieving
anxiety over problem behaviors at home.

I
45,
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Chapter XI*
Program Evaluation
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Progranvevaluation is useful for determinks areas of program strength and weakness. The following program
assessment checklist suggests areas that should be considered. .

.4v

"I

.
.

EfigibAY #

Children are of legal school age
r

tar

.

-
.

All children are pliced on basis of comprehensive
evaluation consisting of

Individual psychological .

. .

Academic assessment .

Behavioral observation's.
---1

.

Appropriate social history-
,

.

Placement Cqmmittee minutes contain documentation of
one or more of the eligibility requirements for BD
placement

/
.

,

Due Process Procedures

Hearing/vision screening prior toevaluation
r.,

,

,

Parental consent prior to evaluation 4

i

Student subject of Special Educatiortflackent .

Committee . .
f .

Placement committee meeting minutes are kept

Parents are involved in placenient decision and
development of the IEP .

.

IEP complete (only one IEP, reflecting all services, per
student)

...

,

Due process forms include all parental rights reqUired
by P.L. 94-142.

/7
.

. ,

Annual rev of IEP . t
4

Confidentiality procedures are adequate-, ,
,

. - -

Comprehensive Program qpd Seririces

An appropriate of instructional services is
available at the elementary, middle and high school levels .

- .

Referral system clearlitplained to classroom teachers'
and other special education personnel

t

Two percent inciderice figure of total school populatiOri" kk .e

r
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Yes No Comments ,
. ,

.. .

Support services appropriate to studenti are available _

as follows.
.

....

Transportation i
.

. /Social worker 4 .

. .
Psychologist/psychometrist "" ' .

. .

Related vocational instruction (RV1). '

Psychoeducati3nal center (SED)
. .

Crisis intervention services

Program Management , .....
.

Classload within each delivery system within state
recommended maximums

. .
Adequate time allowed for teacher consultation

* a. .

Adequate staff development/in-service program; _---,"
. .

All BD teachers have valid Georgia teaching certificates
with certification in either BD or interrelated

iV

Paraprofitssionals, if available, are appropriately licensed

I
Progicens and Services .

The instructional program provides each student with
academic and social' skills leading to independence as
an adult --t

Teachers incorpaate assessment information,
instructional objectives.and evalqation data in the
instructional prograhi

A complete Individualized Educational Program (EP)
written for each student enrolled in an approved
phis ayailable ..

The re includes, a psychological, social-behavioral
assessment, academic evaluation, an outline of the
education program and a plan to return the student
to the regular school program .

. .

There is evidence that the teacher maintains periodic
records of each student's academic and social progress .

,

There is evidence of peritcfic rimorting to the parents
regarding the student's progress

fl
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Yes No Catmints

Housing. Facirtties, Equipment and Materials

Each BD class is housed in a building for non- .

handicapped children of comparable school age

Adequate materials are available .,
BD facilities are large enough to accommodate special
equipment, teaching materials and inclividualizea
and small group instruction

.

.

Resource areas of the school such as the lbrary,
gymnasium, art room and auditorium are available
for the program . .

. of

When necessary, programs are accessible and
architecturally barrier-free

Evaluation

There are valid and feasible procedures for evaluating
teacher effectiveness . .

.
.

There are valid and feasible procedures to evathate
student progress
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National Agencies and Organizations

American AcademyaNld Psychiatry (AACP)
1424 16th*St., N..W.
Suite 201-A 767\
Washington, D.C. 20036

American Association of Colleges for
Teacher Education4AACTE)

One DuPont Circle
Washington, D.C. 20036

American Association of Psychiatric Services
for Children (AAPSC) ,

`1725 K St., N.W.
Washington, D.C. 20006

American Association of School
Administrators (AASA)

1801 N. Moore St.
Arimgton, Va. 22209

Amencan Personnel and Guidance
Association*(APGA)

1607 New Hampshire Ave., N.W. -
Washington, D.; 20009

American Psychological Associstipa (APA)
1200 17th St., N.W.
Washington, D.C. 20036

Bureau of Educationfsir the Handicapped (BEN)
U.S. Office of Educatioii
400 Maryland Ave S.W.
Washington, D.C. 20202

Child Welfare League of America (CWLA)
67 Irving Place
New York, N.Y. 10003

Council for Children with Behavioral
Disorders (CCBD)

1920 Association Dr.
Reston, Va. 22091

Council for Exceptional Children (CEC)
1920 Association Dr.
Reston, Va. 22091

Council for Administrators.oftpeCial.
Education (CASE)

6807 Park Heights Ave-.
Baltimore, Md. 21215

Natifinal Association gf. Social Workers (NASW)
H St., N.W?

Suite 600
Washington, D.C. 200057

National Association of State Boards of
Education (NASBE)

444 N. Capitol St., N.W.
'Suite 526 .

,Washington, D.C. 20001

)
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National Association of State Directors of
Special Education (NASDSE)

1201 16th St., N.W.
Suite 610-E
Washington, D.C. 20036

National Association of StateDlreclors of Teacher
Education and Certification (NASDTEC)

Staii'Board of Education r
Division of Staff Development
250 E. Fifth St., S.
Salt Lake City, Utah 84111

National Committee for Prevention of Child
Abuse (NCPCA)

111 E. Wacker
Suite 510
Chicago, Ill. 60601

National Consortium for Child Mental Health
Services (NCCMHS)

1424 16th St., N.W.
Suite 201-A---.
Washington, D.C. 20036

National Education Association (NEA)
1201 lth St., N.W. .

Washington, D.C. 20036

National Institute of Education (NE)
, 1200 19th St., N.W.

Washington, D.C. 20208

National Institute of Mental Health
5600 Fishers Lane
Parklawn Building
Rockville, Mo. 20800

National Society for Autistic Children (t4SAC)
169 Tampa Ave.
Albany, N.Y. 12208

Parents campaign for Handic'apped Children
and Youth

Closer Look
Box 1492
Washingtoq, D.C. 20013

Rehabilitation Services Administration
Office for Handicapped Individuals
S. Partial Building
Washington, D.C. 20201
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State Agencies and Organizations

State organizations generally do not have permanent addresses. As the officers of the opganization change,

so do the contact phonwiumbers. To receive current information on these organizations, contact either yoUr

local sulierintendent or special education director or the Georgia Department of Education.

Atlanta Art 'Therapy Institute .
Southeirr Association of Colleges and Schools, Inc.

Council for Children
(404) 875-8011 -

Council for Children with Behavior Disorders
Speech and Hearing Association

Developmental Institute State Advisory Committee !

Visiting Teachers Association..
Georgia Art Therapy Association

Georgia Association for Children with Learning
Disabilities

Gebrgia Association for Retarded Citizens
(404) 761-3150

Georgia Association of Educators
(404) 289-5867

Giorgia Association of the Deaf
(404). 524-2862

Georgia Association of Educational Leaders

Georgia Association of Elementary Principals

Georgia Association of School Psychologists

Georgia Association of Secondary Principals

O Georgia Community Aclion Association
. (404) 577-6528

Georgia Congress of Parents and Teachers
. (404) 659-0214

Georgia Council for Administrators of Special
Education

Georgia Federation Council for Exceptional 1

Children
1-800-336-3728 . .

Georgia League for Nursing

Georgia Medical Association

Georgia Private School Association
(404) 458-4770

Georgia School Boards Assciciation
(404) 452-1742

Georgia Society for Autistic Children

Georgia Special Olympics, Inc.
(404) 636-0388 .

Georgia State Employees Association
(4Q4) 523-7884

- Local Advisory Committees

Mental Health Association
(404) 522-9910

Professional Association of Georgia Educators, Inc
(404).938-6803

-..._....-----
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SAMPLE FORM

' Petal Rights in Special EduCaiion
Pk

As ii pare'r;t of a child who is receiving special educatioq benefits, you havopertain rights which are protected
by state or federal law. We want you to know about Apse rights,

,

Your...rights are listed below in outline form under eight headings. If you wouklike further explanation of
any-Of these tights, you ray contact your local superintendent or the Georgia Department of Education,

' Ptogratn for,Exceptional Children, State Office Building, Atlanta, Ga. 30334, (404) 656-2425. . ..
': '

, RECORD% .' #

Right to inspect altd review records; 2) Right to have a representative appointed review the records;Right
iglVo make copies of records; 4) Right tribe informed of all fypesand I ns of records being collected,
twined or used by the agency; 5) Right toask for an explanation of an

for an amendment of cny record if it is inaccurate, misleading or violate
if the agency refuset to makethe requested amendment.4

CON IDENTIA1.1114 OF INK /ATION
1) t 10 restrict access to yourThild's records by withholding Consent to disclose rec rds; 2),Right to be
notified and receive copies before inkrmatiOn in your child's file is destroyed; 3) Right t. ` old to'whom
information has been disclosed; 4) Right to review and receive copiesof all information sent agency.
-w- here your child 'seeks or is eble to enroll. . ,

, -

the records; 6) Right to ask
s; Z) Right to a hearing.

INDEPEND'ENt EVAI,I.ATI6N
1) Right to itttain an independent .evaluition by an approved 'examiner; -2)(Right ve the index ndent

,tzt evaluation considered in either 'meetings'whefl placement or program decisions at e or in a hea to
-.challenge the iclentifiation, evaluation or placement of your child; 3) Right to be t here an indepe nt

evaluation may be -obtained at no-expense or low expense; 4) Right to an indepe nt evaluation at pu c

expense if you disagree with the agency's evaluation and a hearing rules in your favor; 5) Right to anIttlepende
evaluation at public expense when the evaluation is requested by a hearing officer during a hearing.

' 1
- N., ,

NOIICE
,,, ---1, t

1) Riht to be notified and present at all meetings before the agency initiates or changes (or refuses to initiate
or change) the identificaticin, evaluation or placement of your child; 2) Right to have that notice in writing, in
your native language or other principal mode of,communicatien at.a level understandable to the general public;

`3) Right to have the notice describe the prOposed action, explain why,lt is proposed, describe the.options
considered and explain why those ether option c rejected; 4) Right to be notified of each evaluation
proce edure, test, record Or report the agency has u for any propostd action; 5) Right to a description
of any other factors which are relefiant to the agency's sed action; 6) Right kir present at all [EP meetings.il
CONSENT . s I . . '

' 1) Right to give consent before a preplacement evaluation is conducted; 2) Right to givesongent_before initial.
placement can be made in special education; 3) Right to a description of the activity for which consent is
requested including a list of records (if any) tvhichowill be released and to whom; 4) Right to revoke Consent at
any time; 5) Right of the agency to pr in the absence of consent to a hearing to determine if your child

F
.

.,;- should be evaluated or initially pliced.1K.; .
.11111niit;; . t

- .

GS
1) Right to request.local mediation and/or n impartial due process twat-ins to question the agency's identifi- _

cation, evaluation, or.placement of your,thil61 or to question the agency's provision of adree appropriate
public education; 2) Right to be' told of any free or low-cost legal and other relevant services availableOg. an
expert on handicapping conditions that may be a witness at the hearing); "Right to haverthe hearing chaired

a by a personnot ed by a public cycinvolved in the feucation of your.child or ot *se having any
personal or prof interest *the ng; 4) Right-to be advised and accompanied Ca the hearing by
counsel and to be accompanied -by i uals with special knowledge or training in probleins of the haddi

i .
L e 41 .
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capped; 5) Right to hae your child present; 6) Right to have the hearing open to the public; 7) Righf to present
evicreKe and confront, cross-examine and compel the atfendance of witnesses; 8) Right to prohibit the intro-

tionlof any evidence at the hearing that has not been disclosed at least five days before the healing; 9) Right
have a written'or electrohic verbatim recd of the hearing; 10) Right to obtain written findings of fact and

a written deci6lon within 45 days after the education agency received the initial request for the hearing;

11 t to appeal tp the Georgia Board of ucation and receive a decision within 30 days of the filing of an .
; 12) Rittit.to hakie a hearing and an appal set at lime reasonably convenient to the parent; 13) Right

to appeal the decision of the Georgia Board of Education to Civil Court; 14) Right to have your Child remain
in his or her present educational placement until completion of all hearing and appeal proceedings, unless
parent and ageicy agree otherwise.

EVALUATION PROCEDURES
1) Right to have a full and individual evaluation of your child's educational negds; 2) Right to have the evaluation
made by a multidisciplinary team including at least one specialist with knowledge in the area iiithe suspected
disability; 3) Right to have your child assessed in all areas related to the suspected disability; 4) Right to have
appropriate tests administered by qualified evaluators; 5) Right to have more than one criterion used in
determining the appropriate educational program for your child; 6) Right to have the evaluatton made in your
child's native language or mode of communication; 7) Right to have a reevaluation every three years; 8) Right
to have a reevaluation in less than thrte years if you or your child's teacher requests it.

LEAST RESTRICTIVE ENVIRONMENT ev
1) Right to have...your child educated with nonhandicapped children to the aximum extent appropriate,
2) Right to have your child remain in a regular educational environment, unl a special class or separate
school* needed. Removing a child froima regular class environment ma ly be done when the nature or
severity of tl?e handicap is such that education in the regular class' the use of supplementary aids and
services cannot be .achieved satisfactorily; 3) Right to have a con nuum of alternative placements so that
removal frorn,, the regular educational progitm can be the least restrictive situation; 4) Right to have 'supple-
.itmentary services such as resource, room or itinerant instruction to make it possible for your child to remain

in a regular class placement; 5) Right to hdie placement in the school your child would attend if nonhandicapped
children in nonacademic and extracurricularservices and activities' such as meals, recess, counseling, clubs,
athletics and special interest groups.

As warts at-handicapped children, you have many rights And with these rights, there are certain responsi-
bilities.' le school system is responsible for safeguarding youl rights. You, in turn, shoi4d attempt to keep
the school system informed4of things that affect your child's education Also you are urged to assist theschool
by attending IEP conferences and by keeping the lines of communication open at all times When yotere
unhappy with your child's educAtion, it is important to tell your school principal or coordinator g,f special
education. If you need further assistance in talking to people in the school system, there are parent groups where
you can obtain help. Also you may contact the Geqria Department of Education (see page 1 for the address)

But first and foremost, talk to your child's teacher, principal or other school administiators..Schools are there
`to help children grow aild develop into capable adults, but schools need the help and cooperition of parents too.

4
. 4
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Dear

a
SAMPLEARM

Parental Consent for Evaluation

Date

Your child, has been referred for evaluation by

Name . Position

Posit** n

p

Name Position

We believe that an evaluation of your child is needed for educational planning. The evaluator(s) who work
with your child will use tests in the following areas. .,.-

Vision Motor Behavioral

using PsycholOgical Other (See
explanation below)

Ac htement Speech/Lai-146;9e

Should you have any questionf about the reasons for the referral or the nature of the evaluation, contact

, (Name (Position) , at (Phone Numberl -Attached is a statement of parent rights.,

Within 303 school days following the evaluation,, you will be given the opportunity to discuss the results with
someone knowledgeable about the evaluation. If no response is received from you within 15 days, an appropriate
schtiol official wi l visit your horne to determine the reason for lack of response, If you refuse to grant permission
for this evaluation, either you or the school may request local Mediation or an imtial hearing vAthin5 days
Of your. signed response or lack:of response. ,

You may disagree to gave your child evakiated, but your decision must be clearly indicated on the attached"
frm and signed by you. Tease: return. the attached form to your chip's principal as soon as possible.

' Sincerely

*

' Name
V.

Title

.4/
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SAMPLE FORM

Parental Consent for Evaluation

Please sign and return this form indicating whether you agree or disagree to have your child evaluated.

I have read or have had read to me the attached letter requesting permission to evaluate my child

Should you desire the specific time,, place and date of your child's evaluation please contact
k at

b

Is Check one below

I agree for the School System to evaluate my child.

111116# I do not agree for the. following reasons.

C

Parent or Legal Guardian

Date

V a

59
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Parental Consent for
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SAMPLE FORM

Parental ConneOftir Placenier0

4.01140.1111.

a

Dalt

Dear

On the Special Education Committee of your child's school met. As a result
of this miteting. the following recommendations were made regarding

The Special Committee recommended that your child participate in the following special educationpraram(s)
located in (School)

ti

ik

This recommendation is in consideration of the service needs identified in your child's Individual Education
Program (IEP). Attached is a copy of the Special Education Committee minutes. Also attached is a statement
of parent rights. If there should be a question about this placement, you may request a conference.

You may accept or reject this placement recommendation, but your decision must be clearly indicated on this
form and signed by you. We will attempt to contact you again if we do not have your response within the next
fifteen days. NO CHANGE WILL BE MADE IN YOUR CHILD'S PLACEMENT UNTIL WE RECEIVE
YOUR SIGNED PERMISSION FOR PLACEMENT.

If you refuse to grant permission for services, either you or the school mayreqtrsernediation or an impartial
hearing wittlic fifteen days of your signed response or lack of response.

Thsattached form should be completed and returned to your child's principal as
questions or concerns about your child's program we hope you will feel free to con

41It
witt

eV

Sincerely,

\.*) Title

possible. If yoti have
us at any time.

4

Telephone Number

61
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SAMPL& FORM,

Parental Consent for Placement

I have read, or have had read to me, the following statement.

*IN
This is to certify that I have bee9 informed of the recommendation that
participate in the following special education prcigrarn(s) at

.1

I-understand that this recommendation includes all tl,ervice needs identified in my child's Individual Education
Program- . _

Yes, I do agree with this placement.

No, I do nOt agree with this

Reasons for nonagreernent

I would like a conference concerning my child's placement.

4

62

Parent or Legal Guardian.

Date

59
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Screening and observation_
Screening can make use of a variety of technician for gathering data. Among these are observation procedures
as well as sociornetric methods.

C lassrobm teachers continually bbserve their students.The collection of data about these observations is a very

important part of the process of identifying and evaluaiing the behaviorally disordered student. General
guidelines for gather* observational data include the following:

1. Observe the child in a variety of settings including structured and unstructured situations, and individual

and group settings.

2. The recording of observations should be "objective" with the minimum of. interpretive judgment.

3. To achieve the most from observational.techniqUes information from more than observer is beneficial.

4. The behaviors to be observed should consist primarily of those related to the for referral.

5. Observational dka should be accessible, appropriate and accurate-

There are many tools and techniques which can be used in gathering this behavioral Among these

are behavior checklists, behavior rating scales, anecdotal records and sociornetric t

Behavior

A behavior checklist will enable the observer to'note whether or not a trait or characteristic is present. It does

not allew the observer to rate the quality, degree or frequency of occurrence of a particular behavior.penerally,
'checklists force the observer to direct his or her attention to clearly specified behaviors, allow interindividual

comparisons to be made and provide a simple method of recordingobservations. Checklists are usually used

in the initial efforts to identify BD youngsters. Numerous checklists are available. Care should be taken to be

sure checklists reflect the particular behaviors which are of concern.

Rating Scales

Rating scales should beused when finer discriminations are needed. They enable the user, to indicate the

equency or strength of behaviors. In using behavior rating scalesett should be remembered that though based,
,bn observations, the observations have been made over a considerable ambunt of time. For this reason such

ratings might best be considered,as impressions of perceived behavior. fn choosing a behavior rating scale the .

following questions might be used as a.guide in reviewing_ various parts of the scale.

'Ter:Mimi Information '

Why was the 'scale originally developed? Is` this purpose compatible with the type of observation of behavior
for which the scale will be used?

Was the scale designed to measure the traits you wish' to rate? .
Are data from validity and reliability studies included in the manual? goes the scab meet standards of reliebility

and validity? . .

Is information about the collection of normative data pgrided in the manual? iCrheck the normative sample

description for appropriateness of the sample? size? population characteristics.

Gerkeral Information and Instructions

Are-instructions clear and easy to understand? .

Is the sale of an appropriate length fdr the purpose for which it is intended?

.Are age/grade levels for which the scale is designed appropriate foy its intended use?

Does the scale provide for observation over time? Poles the behavior have to be observed more than once? in
.'

different settings?

..c '64
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Are scale items specific observable statements about behavior?

Are the behavior descriptions included in the scale relevant to an academic setting? Would the teacher have an

opportunity to observe this behavior?

Is the range of items included sufficient to justify the measurement of the areas the scale puisiperts to assess?

Norma-hue date

Are norms presented in an understandable and useful manner?

Are norms available by sex? by ethnic group?

Can only one broad adjustment score be clerked or are various factor /dimension scores available?

After having done an evaluation of the rating scale using such questions as those above as aguide, choose one

which meet the needs of the situation in which it will be used. It may be possible to maintain a file of such
scales and checklists or easy access. When asking others to complete rating scales it is wise tooffer assistance
initially or to conduct a training. session. In order to increase reliability more than one rating of a student's
behavior __should be obtained. There are over 200 behavior chicldists and rating scales. A few examples of
behavior Checkfists and rating scales are listed below.

Behavior Problem Checklist
H. Quay and D. R. Peterson
ages 5-18 years
Available from
Donald R. Peterson
39 North Fifth Ave.
Highland Park, NJ 08904

Burks' Behavior Rating Scales
by H. F. Burks
Preschool, Kindergarten anerGrades 1-8 6

Available frorr
Arden Press
8831 Alavaracio

'Huntington Beach, CA 92646
/

Child Behavior Rating Scale
bar N: N. Cassell
Grades K-3
Available
Western Psychological Series
12031 'Wilshire jithicl.
LOG Afield", CA 90025

Devereux Adolescent Behavior Rating Scale
by G. Spivack and M. Swift
Normal and emotionally disturbed ages 13-18
Available from
Devereux Folindatibn Press
Devon, PA 19333

Devereux Elementary School Behavior Rating Scale
by G. Spivack and M. Swift
Grades K-6
Available from
Devereux Foundation Press
DevOn, PA 19333

615



Behavior Checlikst
by C. F. Jesness
Grades 7-12
Available from
Constilting Psychologist Press, Inc.
577 College Ave.
Palo Alto, CA 94306

Pupl Behavior Rating Scale.
by Nadine Lambert, Eli Bowerand

Carolyn Hartsougli
Grades K-7 .1

Available from
Publishers Test Service)
Order Center
2500 Rd.
Monterey, CA 93940

Walker Problem Behavior Identification Checklist

by Hill Walker
Grades 4-6
Available from'
Western Psychological
Publishers and Distributors
12031 Wilshire Blvd.
Los Angeles, CA 90025

Anecdotal Records

Another way of gathering valuable information about behavior is to maintain anecdotal records. Anecdotal

records document specific incidents of student behavior. They should contain a factual description of what

happened, when it happened, in what' setting and under what circumstances the behavior occurred. Con-

sequences of the -behavior are also useful. The interpretation and recommended action should be noted

separately from the description. Each anecdotal record should contain a record of a single incident. Incidents

are rated as soon as possible after they occur and ,records from a wide variety of settings can be included

i.e. classroom,playground, lunchroom, etc.

Advantages of anecdotal records are that they record critical incidents of spontaneous behavior, and provide

the teacher with objective descriptions rather than making hini rely on vague2eneralizationi. In addition, they

can be used by others working with the child as a source of infonnationupon which to base discussions of the

pupil. EltEause they include the setting in which the behsgior was observed, they provide a more thorough

description of a pupil's behavior than either checklists or rating scales.

Disadvantages include the f*t that anecdotal records are time consuming to write and are often subjective.

In some cases there is a tendency to only record the negative incidents": Even with these disadvantages, data

gathered in this way can be among the most useful for identification and planning.

Sociometric techniques
Sociometric data is also very useful in obtaining abetter understandirtg of the child. It aides teachers in decision

making as well as in organizing classroom groups and improving the socio-emotional situations of children.

For the behavior disordered child it can be of value in screening, identification, planning and evaluation of the

program. When gathering such information it is important to write questions which will be clear and unam-

biguous, are in language appropriate for the age level of the students, and adequately tap the areas of com.

For example,' questions designed to detetmine popularity (Who are your best friends?) would not reveal

students are considered the smartest (Who would you like to study with ?). Results of such questions should be

organized in sotne useful manner such as a data matrix or sociogram. Of special interest for the teacher of the

behaviorally disordered is the child who is isolated in his own peer group,

66 64 I
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As with other techniques sociometric techniques should be used with care.. The group relationships portrayed

0 are dependent upon the kinds of questions asked. For example, John may:wish to play with some peers but
work with others. For this reason the procedure as well as results should be clearly defined. Furthermore, it
sgoukibe remembered that data is only as valid as the rapport which exists between the students and teachers
and as the students' willingness to be honest.
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Characteriitics of Behavior Disordered Students
.*

1. Short attention span Has difficulty concentrating on one subject long enough to complete the activity

2. Restless Or hyperactive Is fidget constantly on the move;,acts Withoutyrevious thought

failure to complete tasks Is careless, uriorge4Fed, unable to plan how to finish a task

4. Listeninft difficulties = Uninterested and does not seem to understand

5. kiiktels interaction with other children or only knows how to interact by hurting Is a loner,
leaves the group rather thanninteract or bullies, fights or otherwise refuses to interact appropriately

6. Avoids adults or dings to adults Stays away from adults most situations or will not leave the side of

the adult

7. Repetitive behavior Repeats unusual movements over and oveilamost as if unable to stop

8. Ritualistic or unusual behavior-- Has a fixed or rituals way of doing somethingnot usually.exhibited
by other children of the same age

9. Resistant to discipline or direction Is defiant, resentful, destructive, negative, refuses directions,
difficult to manage, defies without reason

10. Inappropriate conduct behavior Lies-, steals, uses profanity, masturbates, participates in sex play,:
Ilitindresses,is cruel, runs array, etc.

11. Unusual. language content Language is bizarre, strange, fearful, uses jargon, daydreams,
odd or different talk with others or in stories

12. Speech problems Has iliffitulty with rate, articulation, quality or no speech

13. Physical complaints Constantly talksf being sick, >irt OT tired and has little energy

14. Echoes other's speech Parrots and uses words but :not for reason of communication

15.' Lack of self-bele-skills unable to feed or dretself for no explained reason

16. Self-aggressive or self - derogatory Tries to verbally or physically hurt self

17. Temperamental Is moody, sensitive, sad, irritable, shows extreme emotions

18. Withdrawn Daydreams, is a loner, shows little feelings, is manipulated easily by others, left out by
others, has no friends or peer group, is out of touch with reality

19. Anxious Looks for constant reassurance in each task he/she undertakes, uses nervous Tannerisrns,
.....ncerseerns to finish, is preoccupied with death, accidents, disaster,

20. Self - stimulation Has persistent behaviors such as tics, shaking,pcking, twirling, etc.
P

21. Attachment to objects Is preoccupied with objects without regard to their intended uses inappro-

' priate use of ebjects

22. Nonresponsive behaviors Maintains no eye contact, looks past people

;.* 23. Immature behaviors Prefers younger playmates, has frequent crying spells

24. Impulsivity. Acts, without thinking, is frequently in trouble with peers and adults

25. History of school failure Frequently fails grades, tests, programs

26. Frequent absenteeism Stays out of school or cuts classes frequently without apparent reason

66
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Spicial Student Rating Form
subject/

-Teatibiltr Shop Date

Tame Official Class
Legend: G-Good S-Stitisfactory

f-Fair ' U:Unsatisfactory
P-Poor

A. Language ArtsConanunication Skills
- 4. 'Reis:brig Achievemint (Score)

2. Handwriting G or F or
.111' 3. Oral CornmunicationAbircy to make self

understood G or F or P
General Rating S or U

la
B.; Social Studies (Skill) .

).
1. Mitt* Toward Work G or F or P
2.'Punctuality GorForP
`3.-AccepteCiiticisci G or F or P
* Abstity to get algag

with Supervisory GorForP
5. 5tniitY to get along

with Fellow Worker G ofF or P
General Rating S or U

C. Mathematics(
L Math Achievement (ScOre)
Z. unctional PrOblem Solving G or F or P

D. Health :
1.' Coordination G or F or P,
2. Health Practi5es.

Cleahliwss-Groorning G or F or P
Dresses Appropnately G or F or P

3. health Leamings
Safety Education G or F 0.0

E HoneEco.hkustnal Arts
Manual (Occulitional) Nonmanual Skills

a*. Ability to Perform Wr.0.(\Manual Skills) G or F or P
2. Speed'and Accuracy G or F or P
3. Ability to follow instructions G or F or P
4. Ability to stay with job until Completion G or F./or P

General Rating S or U

,F: Personality CharactristicsPone
one in iich group with anA,lb.N.,,

-
to Other Students °. .

a. Works and plays well with others,- S.
b. Does not get Along well with others

i Attitude toward Group Control
a' Usually nonconforming.
b. Occasion.% resents group control., < c. Reiponds well to group control,

3 Leaden* -

a. Good leader, accepted by others.
' b. Fair leader og occasions.-

c. Does not possess leadershiptahties.
4. ReiponerliSty

a. Usually not dependable.
ti Occasionally evadeefresponsibihty
c. %many dependable.

§. Need for Attention
a. Requires inordinate amount of ii5ention.

4 estateified w 1 reasonatee amount of attention.

'

--,___

AO
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6. &Welty ,

a..Usualy well controlled.
b. Occasion& temper outbursts.
C. frequent temper outbursts.

3.-11gressive1ess
a. Does not amen himself.

ctibderasely segres,ive.
*Ovireflaweivo. fletifs lrequendif.

& Social Particination -

a. Shy, withdrawn, does not participate.
b. Participates actively in grout) projects.,

9. 4ei Confidence
a. Usually works with confidence.
b. Lacks confidence, needs canour agernent.
c. Needs frequent encouragethent.

10. Activity
a. Usually lethargic.
b. Normally energetic.
c. restless, hyPeractive.

11. Work Habits'
a. Malrely attends to work`.
b. Generaly works with sustained attention.
c. Works with sustained attention.

12. initiative
a. Frequently makes original contribution.
b. Requires direction.

13. Nervous Habits
a. Has numerous nervous habits.
b. Is relatively free of nervous habits.

Iv

....

14. Relationship to Patents
a. Seems free wi relationship to par5ts.
b. Parent-child relationstup seems disturbed.

14: Personal Achustinent
T1.11 a. Usual) sesiems contented.

b. Frequehtly seems unhappy

f

S.

I
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Appendix E
Sample Social History Forms



Ideatify'ing IData

NaMe

Case No.

Address

Telephone

EXTENSIVE SOCIAL HISTORY FORMAT

Education

Age Sex Date of Birth-

Marital Status
,

identified Problem

Referred by

- .
. -

Mental Siatus Stunmaiy

Alert and oriented to: time place
-;

person apparent distress

presentation of patient visually

,*,-

Case it

verbally

motoric tehavior noted sensory defects

t

intellectual functioning memory

ideation

judgment

affect (appr opriate to content of interview)

noted perceptual defects y

At

presenting synytorns (what and wheii noticed)

Subjective: SYmpton; Picture

delusions

insigllt into problems

concentration

How do you get alcing with your siblings? (whole, half, or, stepl.

01,

72
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. C

How do you relate to your parents?

4

Have you ever abused street drugs or alcohol?

. Trauma to you')
S a

HIV!) you relate to your peer group')

How do you relate to authority 'figures? (defiant?)

Whom* you feel you can talk to when you have a' problern7,.

What do you see as your problems?

Do you fear losing control (hurting self or others)?

Do you ever faint orlose consciousness')

Are there money problems'?
1

Arehete serproblems? (delinquency?)'

DO you have fears that interfere with everyday life;

r
Do you prefer the company of younger, older or same-ageftersons?.

4

k

What type of people do you associate with'

Do you keep regularhotrs at home?

Would yOu- describe yourself as a bully (cruel?) ora scapegoat (shy, timid, submissitie)a

you have close friends (strong allegiance')

7371



V

, . .

Do you have a short attention span and poor concentration?

. l
., I.

Are you a loner or are you gregarious (withdrawn vs. outgoing)?

l
,JAre you sensitive on any subiects%

.

. .
-41.1111iv

Are there crying spells (frequency, reason)?

''.l....

Are/ there feelings of sadness or hopelessness (depression?)?
1#

'I 1
. 4

. Are there guilt feelings?

A

l
Are there sleeping problems? (nature of?)

DO You feel ear or harm from others?

. If
a . ..

Do you have eating and/or appetite problems?

.... .

Are there problems with energy levels (apathy, fatigue, restlessrAss)?
_ 0 ,v

Pa

Are there thoughts or ideas which worry ,gte? (obsessions?). , .
... -

,
Do you feel anxious, tense, nervous, irritable, quirrelsome?

.
1 . a
Has there been a recent death in, or additvo, the immediate or extended familjr .t ^NW

e V'..
Avocational interests

Family

.

.

Anyone.in family other thin student with a history of emotional' problems? (type, when, 0.449, relationship to
* ..

-,.

s

'

,
student)

... ... ..
. r---

i
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How does student relate to parents?

How do parents relate to each other')

Has there been trauma to family members other than student?

'Father's name Mother's name

Age Occupation Age' Occupation

Education Education

la What do parents see as the problem?
4111110' ..

(

Names and ages of siblings?

Name Age Occupation

Name Age- Occupationi
Name ' Age Occupation.

Name Age Occupation
.Y .

Name Age .OccUpation

How do siblings Jelate to each Other?

Objective: Symptom Picture 'k
Assessment of Symptom Picture

Previous psychiatric help (from who, when; why)

Previous psych logical help.

Other'coutiseling services

4 ,

73



Hospitalization(s)

Other agencies involved with student and/or family (contact & reasons?)

Medicationi

Name

Prescnted by

When-

Why

Dose imgs)

Instructions

Res: Its 4

Medical histori;

How does student relate to peer group?

Who does student talk to when he has a problem?

How does student relate to authority figured (defiant?)
-1.

Has student abused street drugs or alcohoP

41

Does student *Piave legal charges pending?

Has student ever lost control and hurt someone or himself?
vtp

Have you noticed a sudden personality change in the 'student?
0

Is money an issue in the student's problem?
1

Are yoLizware of any sexual delinquency problems?

What do.you think the student fears most?
4 .

. %
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Doesk student associatewith younger, older, or same-aged persons?

How would you describe the people that the student associates with?

Does the student every destroy property?

How does the student respond to rewards and punishments?

reward response

punishment response

Does student curse and/or get aggressive? When?

Does student have a short attention span and pctor concentration?

Does the student have a girlfriend or boyfriend that you know of?

What subject is the student most sensitive about?

'Have you noticed any crying spells?

Does the student seem sad, hopeless or depressed?
b

Does the student sleep well?

A

Does the student eat well?

is the student fearful of anything?

Does the student have a probltm with fatigue, apathy, restlessness?

What do'you thinlcthe student worries about most?

4

.END you feel that the student is anxious, tense, nervous, irritable, quarrelsorrte?

7577
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PUBLISHERS AND DISTRIBUTORS

Name and address

for Instructional

S;r-pldri11 Rd.t,11

ARy

Wesley Publishing Co.

Television
Box A
Bioanington, Ind. 47402

Akre bistructional Media ADS
Services, Inc.

626 Justin Ave.
Glendale, Calif. 91201

American Guidance Service, Inc. AGS
Publishers Baling
*de Pines, Minn. 55014

Argus Communications Argus
744041atchez Ave.
Niles, B. 60648

BFA Educational Media BFA
Division of CBS, Inc.
Box 1795
Santa Monica, Calif. 90406

Bowman/Noble Publishers, Inc. Bomar
`'4563 Colorado Blvd.
LOS Angeles, Calif. 90039

The Center for Humaaties, Inc. Humanities
Communications Park
Box 100
White Plains,tN.Y. 1050.2

The Child's World Child's World
Box 681
Elgin, M. 60120

Childcraft Education Corporation Childcraft
20 Kilmer Rd
Edison, N. J. 08817

Children's Press Children's Press
1224 West Van Buren Si.

'Chicago, III. 60607

Coronet Coronet
65 E. South Water St.
Chicago, III. 60601

Creative Visuals CV
Box 1911 J
Big Spring, Texas 79720

' 7 Attrez Ave *
Ndes, Ill. 60648

Wait Disney Educational Disney
Media Company

500 South Buena Vista St.
Burbank, Cahf. 27012

As listed
in entry

Addison-Wesley

...4
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Disseminator's of KnovAeddllIfF DOK
71 Rada& Rd.

, Buffalo, N.Y. 14214

Education Achievement
Corporation

Box 7310
Waco, Texas 76710

Ed. Ach.

Education Unranked Corporation Ed. Un-ltd.
13001 Puritan Ave.. ,

Detroit, Mich. 4827

Educational Activities, Inc. Ed. Act.
Box 392; -
Freeport, N.Y. 11520

Educational Manpower, Inc. Ed. Man,
Box 4272.D
Madison, Wis-. 53711 _

Educational Reading Services EPS
320 Rt. 17
Mahwah, N. J,07430

Educational Record Center ERC
3120 Mapkt Dr. N.E.
Atlanta, Ga. 30305

Encyclopedia Britannica EBEC
Educational 'Corporation

426 N. Michigan Ave.
Chicago, N. 60611 ,.

Eye Gate Media Eye Gate
146-01 Archer Ave.
Jamaica, N.Y. 11435

Games Central Games
Abt Publications
55 Wheeler St.
Cambridge, Mass.

Goodyear Publishing Company GOodyear
*

1640 Fifth St.
Education Department
Box 2113
Santa `Monica, Calif_ 90401

duidanea Association GA
Cpmmumcations Park
Box 300
White Plains, N.Y. 10602 ,

Hubbard
Box 104 r
Northbrook, M. 60062

Human Relations Media
39 Washington Me..
Bleasantville, N.Y. 10570

I.E.S.S.
Box 714
Clemmons, N,.e. 27012

Lakeshore Curriculum
Materials Company

2695 E. Dominguez St.
Box 6261
Carson, Cali. 90749

Hubbard "

HRM

I.E.S.S.

Lakeshore
4





Staiburst Coairnunications
Suits 94
41 Washington Ave.
Pleasantville, N.Y. 10670

Teaching Resources Corporation TRC
50 Pond Park Rd.
Hingham, Mass. 0200

Troll Associate; Troll
320 Rt. 17
l'AahwakiN..1. 07430°

Walker Educational Book Corp. Walker
720.11th Ave.
New York, N.Y. 10019

Albert WhitMan and Company Whitman
560 West Lake.St.
Chicago, 0.60606

Xerox Education Publicatims Xerox
1250 Fairtvood Ave.
Box 16629
Columbus, Ohio 43216

Sunburst

I

I
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, Grade' ,

As-fisted in entry

regele°°1 , kindergarten .
.

a First, second, third

q Fourth, fifth"
a. \ Sikth, seventh, eighth

Ninth, tenth, eleventh, twelfth

'4

TYPES OF MATIERIffl....5

%

* . Specific type . -

Activiti; cards al:

/%Ciivity packets

-..
-2

Bottkf
:411111..:

14/te t t e

tousel (41. sficles)
.4

soupd firsestlip

Itilltirriedia

'Pos tefs, stirctfpaints....

t .
...

.

.
. SPirit-.71,stelI ,,

,. r)
. w 4

.-- Transparencies

.1radXaaisette, .

..

.0.

Wolicboo N..
k ,

`

a

110

K

.

As listed in entry

sr ac

ap

r

bk

sm

Ala

4'

V

vic s .
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SELF 'AWARENESS/SELF CONCEPT

K4 Peabody Early Experiences Kit 4
rn-ni -. (PEEK) .

275.00 Helps young children to thirds tively and' to ekpresi, their thoughts auditelings
AGS )1. .. ,

more clearly. Focuses on c , and oral language development.

K ot 4. My riends and Me.
M111 .

p

4

'

AGS -
I 180.00

t KR
m-01
OL
225.00

.C1VP
41

rn-m
McGrawHill
170.00

K/P
m-m
SRA

it 167.75

K/P
P/I
nr-rit
AGS
122.00

KIP
bks-3
Children%

4
Press

16.50

K/P
bks-19. .

Child's World
94.00

K/P
wkbk

"1 Pennant
125

K/P
p( 11 sets)

Wotici
98.45

4 '
-*K/P

sm .

Ed, Acrid...a

K/P/1
ac/sm
Lakeshore
ASO

Program of group activities and materials designal lo assist the healthy personal and social
development of young children. Based on the premise that a clear personal identity is basic
to healthy psychological development and that a person's identity is developed through .. .social interaction. . -

Presenting . . . Dynamo Power jir
.

Designed to help build pc;sitive attitudes in children: DevelQd around characteristics:.
feelings, needs, and crises Of young children.

Free To Be . . You And Me

Features art, phbtography; music: games, puzzles,things to make Designed to teach young
people important concepts about independence, friendsF p cooperatibnelf fulfillment.

ft
Frs onSelf Development - Stage: Ones Awareness

ilk' ,

_r-

Topicseuch as self concept development, responding to environment, socialization, sharing,
*problem sgg, help children develop awareness.

WO _.

. Developing Understanding of Self Ina Others ..
. (DUSO)

"Based on the premisethie every child is confronted with social and enfo6olli difficulties
and that the classroom 'teacher can-hehs children learn to cope with tl,ese challenges. Varlet)
of materials and activites allows teacher to, select the approach, most appropriate for each
group. Available in`2 levels. ,

. . -Growing in linderstaAng
. . . e ,

. Helps child understandrthat he will grow and change and that he has spetial, unique needs.

,., Attitude Development "(
r' 4111

Teaches positive personal attitudes through children's ger.attire. Books provide opportunity
for imaukig child to understand himself and his needs and will help him ticiset positive goals.

Got To-13c Me ' ;
. 4

Encourages self expressiori and hildren become more feehrigs, hopes, fears;
strengths, weaknesses', likes, Presents series of sentences that allow
for imaginative and creative .

Early Childhood Study Prints ..
. -

Use of these prints will help ydeng children to understwid their needs and to develop Positive
soc ial and ethicatvalues. Will J)elp to sliaaaititucies and teach the child the importance of
'positive gepwth aid change. 0

The Becoming ne .1 (\ .

"*Book of 20 lesson plins provides ntlans of, teaching selflawarertss, unkaleness, change:
Spirit maters prOvide opportuniiies for student responses.

Basic for Human Understanding ao 110- . ,

curriculum'..skis_Activity programs seciol.by grade level to reinforce basic while
stimulating ay.erenest, career awareness, values, dedisloi: making,
multicultural studies.

: 84
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44.

K/P
114
BFA
70.00

sf-6
FRS
96.06 -

K/P
sf4
Tr 011

r - 64.00

K/P
sf4
SVE
66.00

K/P
sf-5

' Lakeshore ,
9950 ,..-

K/P

Scholajtic
84.50

K/P.
si-6
EBEC
345.60

K/P
si ,
Scholastic
74.50

K/P/I
f (15 minutes)
ADS

-20.00-rent
225.00-purchase

0

lk

K/P
...r

ERC

K/P
r
ERC

.7.95

K/P

ERC
6.95

1. ,

K/P
r

ERE
7195

knixtelice of You

ShPws every youngster in your claSis how he is like other people and different frorn them,
but abase all is someone special.

t Who Are You?

Exp lores relationships between children and their family, teachers, and friends. By under-
standing the viewpoint of others, children can better realize where theyfit in at home, in the
classroom, kid in many other everyday situations.

. Me% That's Who

Herchildren appreciate their own individuality and better understand others. Encourages
n to take zsclose-up look at themselves and develop a greater sense of awareness.

V. Getting To KnowMe

',Stimulates students to take a close look at themselves and to develop positive self concepts
and healthy attitudes,' ' 4***' --

-
, .

.i, It's Good TO Be Me

' Children are shown examining, their feelings and sharing them with otheig!Emphasizeslhat
feelings are a normal part of life. . 4-

/-

Kindle

ViSualessayshelpyoting airciren gairibetter understanding of themselves and their social
environments by .showing children from different ethnic groups. Children encouraged to
'express feelings about what they see. Five'different kits with 5 filmstrips each. Includes:
Who Am I; How Do I Learn, Getting Along; Mixing In, I Can Tell.

Identity

Sound filmstrips and coordinated Materials foster a strong sense of self awareness and self
importance in the young child.

I Can
-

Filmseripried col& posters help child build awareness of ;ccomplishrnents and abilities.
Helps chi build strong self image and positive attitude' about learning. Unit). 1,nd Unit 2
prchased separately. _

1 I'm Somebody Special

Helps children loam they are worthwhile by just being themselves. Indirect lessonsson the-
.

. worth and uniqueness ofeach person are revealed through the everday lives 4f 4 children.

There's Nobody Just like Me

' Songs to develop self identity, self 'understanding, self assurance, self confidence. 4 A,,/, ,

A

co

Hand In Hand

Included are fayorite songs and new sorollo help build self image and body awareness,..
0:encourage 'spontaneclus,responses, simIgste memory, and make children aware of,

themselves as peOple..

Who Am I?

14

Lisieli to Tony as he travels along the itiff*lisi the ory.
1

Get.hg"To Know Myself .'

1

Focus on body awareness, body image, position in space, feelings, moods. ,

85 84
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K/p l Lite Myself .

r . I a
ERC ' Helps children create a positive attitude. Each song reinforces child's identity and syides .

.) 995 understanding of persolial feelings. .
. . .

K/P
.

.. It's A Happy Feeling
m

Songs and activities for learning about the body, feeling, .emotions. -*
r
Lakeshore
6.95

WP
r

OL
49.00

P'
m-rn 433

DLM
58.00

P
bk
Pennant
995

P.
ni:rn 4"-
SVE
135.00

.P

SVE .

110.00

f.6
SVE
110.00

P '
4 silo

. Coronet Ent stories illu,strateevereveryday prob of 'relating to others and develoPing
95.00 attitudes. By exaggeriVig and finding twists for common situations, these

. teach tolerance, consideration, and control. car .

Arnie the Snake
.

Arnie talks with chidren on a quit; of subjects designed to help them with self concept,
Attitudes; handling problems, co7Nimication, body movement..

Big Box. , V
Developed to help students eatablish positive, self concepts and to express feelings and 1iv

11 i
reactions to people and things encountered in everyday life.

e Imagine That ,

- .

53 original poems help children explore their senses, their feelin and their wcirkj. Each
poem has starters and stretches to.pin minds in gear and extenders to put the creative
experience' to work.

'

Lollipop Dragon Adventures in Se Awareness: The Me I Can Be

= Teaches youngsters self awareness, values, dec making. Combiges fanttsy with realistic
solution.

Lollipop Dragon Adventureb,in Self Awareness

,.. Children azintroduced tdconcepts 'self awarent Explore similarities and differences
in people, Mple's feelings, and the re tionslnps st ts have with peers, and adults.

Someone Special . . . Me
1.1

Children-discover who and why they are and become aware'of their own accpmplistunents
Shows viewers they have both privileges and responsibilities as members ofa family and
community.

e 6*- +Beinglr

P/I
bk
Pennant
395

P/I
bk
Pennant
64954

P/I
bk

3° Pennant
3.95

P/I
ac

° Lakeshore
4.95

Liking yself-

Introduction to concepts'of feelings, self est , and asserffveness.

TA for To

Talks about Prinzes and Frozzes-, Warr. Fuzzes, fee

. The Mouse, The Monster, And

and feeling bad, being angny

\\
Book of assertiveness concepts. Humorously presented, it offerryou, ng people The
tunny to develop a sense of personal ricgb ties',10 become appropriately
assertive, and to gain a grealey sense of worth as a

AU About Me

Ululated cardigetcstudents Mini um and wrEwbout thernseims

.,

A-



_0117

P/I
as -

vOL
4.95

P/I
ac
Lalceshass
4.95

I

ac
Lakeshore
4.95

P/I
rp-m
OL
49.50

P/I
sf-5
SVE
]0250

P/I
sf2
Random
36.00

P/I
sf

, Marsh
22.50

P/I
si-4
Eye Gate
49.80

PA
sf
Lakeshore
90.00

P/I
sf
Learning Tree
54.00

P/I
sf-4

P Learning Tree
I, 60.00

P/I

Learning Tree
6200

P/I
at-10 k

Eye Gate
124.50

Happy To Be Me'

Reproducible actiVity.cards to buildRositive self image, and make students aware of their
own values, attitudes, and environmeAt.

" 6

In Search Of Chie's

Stimulates students to explore theueelings, beliefs, likes, dislikes, relationships with others,

. and goals; .

{

Me.

As children draw and write rises to open ended statements they become more awareof,
_their feelings about themselves, their families, their ....11, and their values.

Puppet Enrichment Program

Provides carefully planned series of motivating activities, playsand songs designed todevelop
language and listening skills. Deals telth oecsiztive and Affective learning.

A

, Learning About Me

ShOws how positive and negative percepticl, feelings, attitudes, and values affect -self 1/4-0./

concepts: Open ended problem situations enablerstudents to act out situations.

A Girl Like Me/A Boy Like.Mv Developing Children'sAttitudes Toward Sex Roles

Makes affirmative statements of what children are like and what they can become. Portrays _

children who are not stereotyped in attitude, behavior or occupational aspiration.

Journey To Success

Encouraging and supportive filmstnp aimed at helping the child succeed in his own way and
,

identify success by his own terms.

fz)-- People NeedYou

Shows that each child is special thd important

Every Kid Is Spec'

Heightens student's awareness of his own feelings' nd the feehngs of chtWren with special

ProblelPs - -

t

You're The Only You

Successfully demonstrates that e'en though the ind4 childchild is a small part of something
very large, he himself is unique. Every child gets an unclerstanoing that he lives in a neighbor-
hodtl;is a member of a family, and ts very special person_inThat family. .

4 Being You Olt ',

Fosters understanding' of each person's uniqueness. Examines human body function,
feelings, different wayili expressing feelings.

Being too(rBeing Bad
/

Tries to show children that thinking, feeling or saying bad things or performing poorly
things all people occasionally do. Doing, saying or feeling bad things doesn't meanthat you

bad. .
= It's IJp To You Vignettes (Self Discovery)

Offers an open ended' resentation to encourage self discotery. Common behavior patterns
with which the child can easily identify are shOwn: sharing, honesty,lxing different,
cooperation. 4

,87
86
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Pfl
F (6 minutes)
Pyramid
15.00-rent
120.00 - purchase'

if Okay To Be Me?

Illustrites tuilfward it soinetinferi, is to be yoUfself in the midst of others: prejudice is
defined and xarrhiles are given 'qf pre judging foods, sititticions,and people. .

. ' .

P/1
. .., . "a ,IP Tal Pac 1.

m-m 1 , A - .
. .

Pennant ' Program designed Id tuald.self.esteeni and self-confidence of children,. Based on TA./

13.5.00 , ,,

P/VJH 4 , - , ; ., .- A For Kids

I* .. . .
Pennant Helps kids findout olio' they arid. Taiki ;bout 14le_ths Parent,Me,thebdult, Me the Child,

4.95 how to knoW ho's in Charge,-strolces,"prornises, aireements, contracts.
.

Soinedfs;g Ffir 40:301 Inyiolveintitt pails For Social Skills
. .

Con'tain.s 75 selfifirected iii;c:Ivementards for gr arucmg students' self perception. Topics

41110 ,,

-

ac
People
10,95

sm,
Ed. Ach.
29.95

includeuesporg0Piity, Manx, c lyjng, envy,,i.pride.

The
-.

Ids.rde
. 41.. s.. .. .7

Provides children -the Opporturutyterrecord and display current interests, thoughtsoirearas.
. to ---N .., --.

_,/
f Focus 'On Self Iftvelopinent - Stye Three: Involvemen__ ..
SRA . Designed to elicit children's ideas and feelings, to encouragi them to think aboin their values

18425 . -*/ and to act on them_ Helps focus discussion on causes of behavior problem solving, self,

.
emotions, experiences, choosing, responsibility, relationships, conffia.

r). .
Toward Affective Development

. .
A

- /
i
m-m

, (TAD)
AGS
98.0Q Lesions, activities and materials designed to stimulatepsychological and affecti4 deverop-

milt_ Lessons designed to involve students actively With eath other. Focoes Of) leaf life
experiences and on developing patterns of motivation, feeling, understanding,Mid participa-

bre Student% are encouraged to develop realistic self images, to consider their isque
. i

.. chafacteribecs and aspirations, and to think creatively. ...

. *
,, I . -. t Me, Myself, Azid1 ;

Eye Gate Emphasizes self direction by explaining feelings and reinforcing positive conceptsolepersonal 4

e 1
74.70 ...41rth.Der y

siops self knowledge and formulatesovalue goals. , \ 1. .,)

a J. . -'''.1.) Month To Month Me .. 4
VJH
wkbk
T.E.S.S:
4.50

,

4 4 ; :
5tudents _keep an on-going pumal about themselves. Includes 4 activities tor eacn month

.. of the school year, 1,
. .44.

f
This Is Me ., ".

,

. .
, . - .

Motivates students to exercise communication slid*. Provides opportuires fort Wrn to-

. appreciate self and others;
4. _

. ':

Sew Marines* Auction
s .

Simulation of an auction safe. Students have a chance to bidfor items-that represent i variety

of Values, f;om career sticcess to good relationships with others.
,

Kid Pac ''

produced from the ,TA For Kids:Sok. Includes 12 sound filmstrips, coma of TA-For

bvitiesleaderX manual. ' . .
r. 1 .

-
*



ildH
sfb
Eye Gate
74.70

VJH
sf

Getting To Know Me

Provides the student with an insight into himself, enabling him to cope with his day to day
living. Assists student to become more are of various developmental aspects, including
physical, mental, social and emotional.

Becoming Yourseff

Scholastic Uses thoughts and concerns of middle graders to introduce self awareness concepts.
189.50 Designed to help studehts explore self, expressself to others, and understand Selfandothers.

Available in 3 serrate units. '
VJH Developing Self Discipline
514
Leaning Tree r This presentaqon elarnines how one develops self discipline and how it can be of personal
64.00 benefit. Addresses the issues' of deferred gratification, setting goals, detenniniv priorities,

self discipline is a strategy of achievement. .. .

1/JWSH What Do I See, How Do I Fed?
F (11 minutes)
ADS .

.
Examines thdenvirgivnent and the personal relationships to it of 3 young people. Presented

20.00rent with an introspectiv4 insight into their individual sensations, responses, understandings.
155.00 - purchase

JH
bk
SRA
3,5 ,

DiscoVerind Yourself
w .

Helps students develop self concepts via self appraisarcharts, 'quizzes, example

JH How We Grow ,

sf4
BFA Prepares the pre-adolescent and early adolescent students for the changes they soon wll or

85.00 already have begun to experience. Knowing about the processes of physical, mental,
emotional, and social growth will help students develop positive attitudes.

JH/SH Why Am I Afraid to Tell You Who I Am?
bk
Pennant Explores games and roles people play to avoid being honest with therriselves and other;.

2.75 Encourages openness and self awareness.

JH/S1-1 . TA For Teens

/enfant
7.96

JH/SH
bk
krgut
2.50

JWSH
bk
Pennant
1.96

JH/SH

Pennant
14.95

JHI$H
sin
Pennant
,169.00

,

Discusses dilemmas of the teen -years in chapters including Winners, Losers, and Othik,
People; What is Transactional Analysis, Being OK, Feehng OK; Straight and Coolced Tale;

Hagles at Home.

Help Yourself

Strategies for students to evaluate thoughts and feelings leading to self awareness and
heightened self esteem. - . T. 1116

The IALAC Story

Everybody needs to feel loveable and capable. IALAC traces 'those events in a studentV
day which either add to his self respect or make him feel reiected ,f

The Total Pe NP- --n Game'
4

-
Each player represents one of ts of the same imaginary persoqslity While role playfing

feelings, attitudes; values, and tons, groups of 4. players interact as sepaste "total

persons" to resolve dilemma situations.
...huierchange

Affective education program that aids in teaching, students 'as well as subjects. Usei open .
ended group sailwandividual ac . Uses confluent approach to synthesize coritee and
affective domains. Targets c temporary issims

89
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JWSH
tisrn
SSSS
7.95

SH/SH
mm
Argus
60.00

JWSH
.al/wIcbk
Lakeshore
109.00.

af
Argus .4
20.00

J1-1/SH
of -2

l_akeshore
55.00

JWSH
af-5
Disney

-
Learn how self knowledge contributes to gratifying relationships with others, how effective

.._ -..... 115.00 conuhunication is_the.key to all relationships, and how communication depends on active

listening and honest expression of feeling. 4

. .

.
' Winners And Losers elk "

I

As A Person

1

.
ft

4. )

Explores becoming a person. Topics include basic njF, nullity, emotions, the body, roles,
self image, relating to others.

Why Am I Afraid To Ten You Who I Am? '

." Examines roles and games people play. Character cards illustrate the roles discussed in the

-book. Filmstrips reinforce the book and provide the basis fbr iscOsson and role Play.

Me And Others
A

Cassettes, filmstrips, role playing exercised, and open ended activity books help students ,
develop a positive self image by becomirivflore aware of:themselves and others.

The image of vultures is used to symbolize self . Studtnts will realize htku they can
be their own worst enemies. The allegory c fty zold her habit of belittling herself.

I

Developing Self Respect

Real Fie dramatizations show students how self respect develops out of sell knowledge, self

"acceptance, establishing independence, and taking respoAsbiliiy for behavior.

Beconibig An Adult

JH/SH
at
Argus
20.00

bk
Pennant
225

bk
SRA
3.65

SH

wiSbk
Petulant
2,95.

SH
. sf

Sunburst
. 69.00

SH

Sunburst

IP*

1

... ,

Cartoon-like sketches dlustrate numerous charactenzatiOns which stimulate discussion on a

host of subjects. Alliftuderits consider the broad range of examples, they will come to
recogni,ze ands understand their own strengths and weakness, as well as those of others.

11 You Reily Knew Me, Would You Si Like Me? '
. .

with self irnproveme;It ,Emphasizes learning to Sib yourself' Descnbes a developmental

by you get to.know yourself, identify your weaknesses, and build ,

esteem building on` your strengths.
A

......, .

.1
About You

- .
Helps students better understand-themselves and others.

"
.1

Mb,

- Journey To Self Discovery

0

Writenyour thoCights bOok gives students an opportunity toexploree their needs, emotions,

goals, relationships. ov'

lir Oyercoming Infeiionty

Explains how feelings of infenonty dev'elop and why adolescents ar vulnerable to them.
students learn to discover sources of feelings of inferionty and acquire practical techniques
for changing behavior patterns and developing a healthy sense of self.

How Do I, See Myself?

Dramatizes realistic teenage experiences and episodes from the fives of prominent people
Students are encouraged to examine their own self images realistically. They learn to choose
achieveable goals acid discover practical guidelines fors altering undesirable aspects of their

self imacjes.
.

*
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SH
. sf

. Sunburst
69.00

dc
Pennant

. 3.95

Al ages
9
Pennant
9.95

Pil
sf
Eye Gate
49.80

Personality: Mks You Play

Students examine first hand accounts of teenage behavior that demonstrates the techniques,
goals; ancriesults of rote playing. They discover that everyone plays a variety of Nies. They
come to appreciate their own individuality.

I

*
A 'psychological fisble. The story-of Freddie Pros, helped by a friend'sfive to discover he haf?;

been a prince, Through simple stories and color &sink the message is con-
veyed that and being loved makeireople feel happy, won tile, important, fulfilled
and OK.

Hope For The Frogs

The OK Game

Neapways of- loOking at yourself and others.

COMMUNICATION
;

W. How We Communicate

Discusses verbal and non-verbal cormnunicaooriOriented to an awareness of coirenuni-
Cation today, what it was hive in the past, and what it may become.

,
Body Talk

9
4

.

-- -f_:1_,Ittin- Involves physical expression of dmotions. Helps teach us to use our bodies as effective'
7.00 communicators. -

I/JH , Interpersonal Communication
'clam

. is
Mafex Helps develop listening and communication skills.
17.50

JH illonimpfticatiptc Person to Person
+ intin

Scholastic Students become aware of the many ways to communicate, their own communication
99.50 .. problems and ways to overcome them. .:

.

I/JH/SH
,

...- Friendly and Hostile
sf

., * Argus Helps students reahze how their fneodly and 'hostile attitudes determine the way they see...

2000 . the world and the world sees them

I/JH/SH The'Ungame . . . Tel It Lace h Is
, .. 9

Pennant Opens honest channels of comm lion t)etween participants, Helps players explore own
9.50 feelings, attitudes, and mg

/
in a non-threatening atmosphere.

I.

I/JH/SH Roll-A:Role . 4

9
Pennant Pairs of players roll character cubes and have three minutes to act out a situation or subject
9.50' as seen through someone else's eyes. V

0HISH, - Social Security se
9
Pennant' Way of sharing ideas and feelings Players become "socially secure" as they exercise their

. 9.50 , conunimication skills.
- t

., 1/4111/Stl
V

V

Reunion
. 9 .

Pennanf

/
4 .44

Game of chalosue and diaCovery. SpalkS imagination and sharpens commurscabon skull.
9.50 . .
JWSH ; Generation Rap

Lakeshore Students take role * parents or kids to explore family communicationblems In a game.
. 9

10.00 format. - '
\

9091
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As JH/SH
51

Lakeshore
16.95 .

-.1H/SH
C/c '
Humanities,
124.50

JH/Sp

Pennant

1.511°

SH
' 51.4

BF
70.00

Bo* Language'

Shows how we often use body postures, gestures, facial expressioni, and touch tocommu-
nicate our feelings Without words.

Commutication Skills: Learning to Listen and Express Yourself
,

Emphasizes the interplay between listening and speaking: Examines the difficulties of
expressing our emotions to , but stresses the importance of doing so.

To Person: Tuning In To Others'

Students will take turns problems and goals and responding helpfully to the other
person: Practice skills phrasing, showing interest, conveying empathy, observing body
language,- noting tone of voice, and challenging assumptions.

Learning To Be Together

Designed to assist students in examining behavior and attitudes which prevent communica-
tion between people and to explore alternate ways of handling these feelings and attitudes.

AR ages / Can Of Squirms .PIenria4

/

Encourages meaningful, interesting dialogue betWeen individuals. Adaptable.ki one to one

8.50 ,
or group sessions. Separate versions for different age groups. r
e.r ,

/
/

/wPbk
/ Lalceshore

. ,/,. 5.95 -

K/P
. Nbbody Asked Me If I W

bk

5.95 .

OliverrLakeshore up with his new sister, tries to give

N
COPING

47.7 Where Is Daddy?

Story of a yougogirl and how she learns to understand divorce.

bk

Am Adopted

A Baby Sister

dtvay, then finds a reason to keep her.

Lakeshore Beautiful water colors and narrative tell that adoption means be

4.95

bk
Lakeshore
5.75

K/P
bk

Howie Hein Himself

...Howie wants More than anything to move his wheelchair by himself.

A Button In Her Ear

Lakeshore Sensitive, realistic story of AngeDi getting a hearing aid.

5.75.

1

bk
Lakeshore
6.95

.
bk so

Chidcraft3.95 4ef attention. ,

C

The Tenth Good Thing About Barney'

Tender syiry of a boy dealing the de.Yof a pet..

I .

Maly Nora

narrative that develops a theme felt by most children of being ignored while others

.
91

92
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K/P Transition
bisr4
Chadregs Noss A child's initial school experience can be a time of excitement, groWth, anxiety, confusion,
23.80 4' or a ire of all. Theselsoolcs explore some situations that children may have to confront

when 4ntering school for the first time.

KIP
b

Identity Book Bogs
/a/ c-9

Children's Press 7 Read and listen books explore the feelings of children as they encounter gew and sometimes
269.55 unsettling ifituations.

K/P =

114
Boomer
60.42

bk
Whitman Story of a visuSily impaired child and how she copes with her problems.
4.31

I We Rtmember

Moving DayFeelings About

Encourages children to deal with feelings resulting from a move to a new home.

A Cane In Her Hand

The impact of the sudden death, of the son of their teacher touches the children and they
3. plan a moving tribute.

/
P Fables of Forest Town ,

c/wicbk .
.

44,1 *
Coronet Residents of Forest town are animals with human problems. They deal with feelings of being
65.00 left out, overcoming imaginary fears, and others. Response book exercises ask children to

judge situations in relation to their own behavior (no reading or writing).

P/I
blcs/a
Scholastic
99.50

P/I
sf4
ERS
64.00

I

sf4
SVE
78.00

VJ
sf
Marsh
22.50

tial
sf
Ed. Act.
33.00

JH/SH
sf-6

74.00
Eye Gate

JH/SH

Pennant
24.95

z

Feeling Free

Abdiut all kinds of people with handicaps and how they cope.

Winning and Losing

Helps children put competition into perspective. Realistic situations point out good and bad
reasons for competin4. Children learn how to win and lose gracefully.

Death: Fac' -A Loss

Sensitive stories of how some children deal
standing of death and grieving. Opens the
feelings about death.*

46

Factual look at death as a natural part of the IJFe cycle of all living organisms.

th deaths of lova:tones give students an under-
y for children ..to discuss and sire their on

Death: A Natural Of Living

T
0 .4

'Examines two situations that may affectigpiden s: shoplifting and desertion by a parent.
The whys and wherefores, the meanings, , and problems to be faed are all brought
out.

Understanding Death: A Basic Program In Death and Dying

Death is shown as a normal part of the life cycle. Includes attitudestoward death; practical
preparations, and coping with death. ---.,, .

living With Death

Ertourages group to consider death as an end to life but as a part of life itself.

92 93
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JWSH
sf-4-
Mafex
9300

JH/SH
bits
AGS
23.00

JH/SH
Clc
Humanities
124:50

JH/SH
F
M. Media

4 35.00-rent
380.00-purehase

SH
bk
Pennant
2.50

SH
bk
Angus
1.95

SH
sf-2
Sunburst
69.00

SH
sf ,

Lakeshore
27:00

SH
sf2
Sunburst
69.00

SH
sf2
Sunburst
69.00

K/P
r

ERC
7.95

P/1
bk
Pennant
15.95

I

Coping: Strategies For Growth

Dramatizes personal crises and outlines possible strategies for dealing with the situations.
Deals with competition, conformity, authority, decision-making.

Coping With Series

May be used for individual reading, as background for group discussion-or for special group
counseling. Facts and ideas are shared without moralizing. 23 books deal with personal
and ethical questiont, everyday problems of school, home, friendship.

Keeping Cool: How To Deal With Stress

-Examines causes, effects and methodisf handling stress and acknowledges that stress it a
normal and necessary part of life. Emphasis is placed on the imOortance of choosing healthy
rather than unhealthy responses to stress.

Hassles and Hangups ,

Without moralizing, preients a realistic variety of hassles and hangups including common
problems related to sex, drugs, authority, and interpersonal relationships.

Help Yourself

Designed to give people a set of guidelines and a frame of reference for rational self counseling.
Practical book that provides an opportunity to learn how to cope with life in today's hectic
v4prld.

How To Get Rid Of Emotions That Give You A Pain In The pleck-

Presents 30 personal exercises designed to make it easier fbr students to order their priorities
and take chargeof their lives.

Coping With Life: The ROle of Self-Control

Defines self control as the abihty.to express feelings in constructive ways. Explores the
significance of self control in our lives.

Gramp: A Man Ages And Dies

Documents one family's experience with the aging and death of a grandfather
develop better undirstanding of death and explore alternative ways of
and dying.

Iris students
with Wage

-Dealing With Stress
-

demonstrates that stress is a normal part/of living. Examines the causes And effects of stress.
Illustrates specific techniques,* dealing with stress. ,

?four. Emotions: The Coping Process

Learn what emotions are andIthey develop into integral parts of personality. Improve
understanding of own-emotions and learn to cope,with evetyday feehngs.

DECISION MAKING

Ideas, Thoughts, And Feelings

Songs reciting to discovery, ploblem solving and independent thinking.
.

Learning To Think And Choose

Students learn to examine a problem situation, analyze the -optietris and choose a logical,
ceurs& -d action. 30 problem situations.
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P/1

9
Lakeshore Players are asked to make decisioni about interpersonal situations common in their everyday
14.95 lives.

Pr . . P 1 Reeponeide Decision*Making
sf-6 .

CV Dilgned to help students deVidop decision making skills by vicariously experiencing
114.90 . problems faced by the characters in the stones. Revolves around elementary interettts,

. reinforcti' s social skills, self concept, communication skills, Problem solving skills,
- , - ,

Values and Decisions Life Stories

Orevocative stories are correlated with activities to help students e their 'own values .

and, develop decision making skills. Several titles purchased .

A 6 k
n

1 Ahernative Cards
, .

16 cards , present 4 problems ;in personal responsibility. Stimulus cards show situations of ..,
5.00 prublenis. Alternative response-cards detoict 3 possible solutions.

1 7

n

VJH 1 Making Daiiisim.;11 ..
,

sf-4
Eye Gate =Designed to introdure students to concepts of rational deciion making. Attempts to teach

49.80 , 2,strategies that-will aid the student to better understand the problems.
...

Behavioral Decisigns Game
1

bk/c/sm
Lakeshore
29.95

VJH

VJH Decisions, Decisions
_

sif ,-
Marsh Being Prepared to make the right decision is what this filmstrip is all about. Value judgment,

22.50 'obsicisa, options,conseluences, awareness of-alternatives weiglina,pros'and cons areAll

presented-with clever' cartooninai-.1

People 1,144e!tS
5 ... 4 $

Addison-Wesley Through activities developed by ibis cards the students consider humanVaPes tincl-
-34.00 engage in problem-solving and-creative thinking, and plan positive action projects.

.. 1

.'becichngJH
wkbk
Pennant

. 4D0

t7J14/SH

Argus
7.25

Helps yowl...teenagers develop effective decision malung skills that they can apply to their
personal educational and vocational byes !lbw and in the future.

if You Don't Know Where You're Going, You'll Probably End Up Somewhere Elsa"

Guides students in the process of establishing goals, malting plans, explorinefactors that
influence choices and career decisions.

JWSH - :!mseciithences

ac
Div! Treats a wide range of' social responsibilities in a 'thought compelling way, Illustrated cards
10.75 present problems relevant to this age. The thought problem are summarized in short, printed

- _ statements that are factual and neutral in value judgment but designed to evoke strong
reactions. ,

.;JHSH Decision A Values Approach To Decision Malin-- J
m-m

t

. Memil Provides a semester course in which students-can clarify values and analyze processes of
90.00 - decision Making. Emphasizes inductive thinking, primarily in group% with teacher acting

A. as guide.
L., '. ,

_ N.,
,- -

14111P°well - P\
, . 7-

Ln this filnistrip students meet Sidney Slack, who lackswillpower and Dr. Disclose, who_
helps,Sidney realize how inhibitions, bad habits, and emotions can block his effort to melee
decisions and act on them. Students explore step, by step procedures to decision making
and generation of. willpower to do what they want.

sf/srn

2L50
Argus

95



JWSH
Et

55.00

iH/SH
sf
iak.eshore
16:95

sf
Pennant
20.00

-.111/SH

sf
Pennant
20.00

JFVSH
g
Pennant'
17.95

JWSH

Pennant
19.95

witbliSH
pennant
6.00

/ Si-1

ac

DIM
10.50

C

611,.

Pennant

SH
sf-2
SSSS
39.50

SH
sf-3
Lakeshore
t9.00

411

KAP*
adult
drugs, ak
of the choic

te (

4

1
fish a balane betwee

. Investigates Mcreasing freedom
automobile use. Urges students

they make.

k
for freedom arid the, reed to develop
of choice in dating, sex; appearance,
to carefully assets the conuequence?

\

. . . -117E/rbde A Decision ___-----7\

i -- I 7 se
Animated and documentary accounts of individuals-dealing with mak* decision help
students examine ,their, values and build the self confidirce neOded to Itrialce sespOnsib
lecisiorr . .

i L

Role*Ind Goals .
,

) _,Explores the question of whth comes first, the role or the goal,°and how'One aff
other. Presents ideas which help .young people formulate their own answers and'

t

'Feelins andThoughts'

cts the .

lines.

zes that we must learn the differences between feelings and thoughts so we can
and our decision making Examines aspects of human ;actions that go into
choices. ,

Priority - Decision Making

Confronted wi a simitated threat to their survival, players are challenged to work together
to establish pities. ..4%

1 Dilemma
-

Group must make isions concerning dilemmas. The - debriefing session that follows
concentrates on ethic of 'group decision making, effects of different leitdership styles, and
the waysithat prejudic an distort the decision making process.

Decisions and Outcomes

Exercises in the decision Making process By reviewing the decisions and answers given to
problems posed in the book, the student is able to examine the values and directionsevident

in his choices

Points of View

f

Cards depict situations involving people with conflicting views. -Students examine, both
sides and decide the best way of resolving the conflict, Helps students better understand
needs and values of people who disagree.

Chokes:

A semester course in personal decision making. Covers topics ranging from career e
lion and life style to communication skills.

0

You Decide: Making Moral decisions

Students ate confronted with a senes of moral dilemmas taken from literary works.
Encourages moral argument and decision .making. (

.

Deciding For Myself

Er s students to think of therriselvks-as responsible, mature individuals. I

.

young man's search for acceptance, losing identify as part of the crowd, and hcs.a
is made.

Life Goals: Setting Personal Priorities
54.

udes a
ecision

Helps -studerits,develop the skills they need to make .dimpetent decisions about-values and

life goals., Uses real life 'dramatizations and cartoons

f.vraf
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SH
C/c

'tied
24.50

K/P
bk
Lakeshore
5.95

K/P
bk

Decision Making: Dealing With Crises *,

Balanced treatment of specific decision making skills. Suggests 4 useful techniques for
f crisis management.

.r.

DIFFERENCES-

Is It Hard? Is It Easy?
4

Simply and clearly shows that everyone has different strengths and weaknesses.

- Why Am I Different? .

Lakeshore Warmly 'told story of childret grappling with their differences..
525

4' '3
K/P lies My Brother

. bk
Lakeshote
5.96

Compelling portrayal of problems and pleasures of life with a slow learner.

KT - Everybody's Different
f or vik
Arr i A seeing eye dog, a hearing aid and lip reading, physical therapy, and encouragement ftoni
itio,eonio.00 friends help three determined people succeed in living and working with others in spite of their

differences.,

K/P Il No Two Alike
v/c
An" Different cultures and indlOual experiences make people different and special.
H0.00 ,

K/P Alike But Different
v/c

110.00
Three children with physical handicaps show the similarities and differences in their lives
and those of other children.

K/P . Like You, Likq Me
sf10
EBEC Designed to help integrate handicapped yotinsjsiers into regular classrooms by creating
178.00 F positive attitudes of acceptance and help on the part of nop-handicapped people.

KA?.
sf6
RandOm
108.00

st6
Coronet Stories drawn from varioui cultures encourage kids to develop positive self concepts and to

' 85.00 . understand different points of view.

P Mister Rogers. Cassettes and Books
bks-c15
OL Designed to heir; children understand iiividual strengths and differences and to develop
74.95 positive feelings about themselves and others. Specially written with- handicapped children in

mind.

Every Kid Is Special

Deals with problems and experieWces of' special children. As viewers see the failures and
successes of the youngsters in each filmstrip, their understanding and acceptance of the
gandicapped and of themselves will grow.

Stories To Think About-

P/I
sf4
Learning Tree
64.00

Y

Understanding Differences

How handicaps affect daily lives of both handicapped and nonhandicapped is viewed and
discussed. Attention focused on social frictions that often develop, with emphasis on how
these can be dealt with and minimized.

w9 7 ,

a
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I

. .

20.00

JH/SH's

Lakeshore
359.00

P/I
sf4
Learning Tree
60.00

.

F (9 minutes)
Pyramid
15.00-rent
160.00-purchase,

P/I
'F (9 minutes)
Pyramid
15.00-rent
160.00-purchase

P/I
F (10 minutes)
AJMS
20.00_ -rent .

170.00-purchaiki.

P/I
F (111minutes)
AIMS
20.00-rent
155.00-purchase

sf4
BFA
76,50

I/JH
sf .

Argus

. All ages
sf

' Pennant
20.00

tks
Walker
34.75

K/P

, AR
110.00

e.

.

;Children Everywhere

Introduces young students to universal childhoodexperiencesby examining various things
. .

children have in common. Encourages children to understand and appreciate diffeilences
- between individuals.

Are People All The Same?

Emphasizes thlt it is a good feeling to be part of a group. ECamines'iThritss ption that all
strangers of otheraces look alikeEmpliksizes uniquepess of each person.

What Makes Mi Different?

Examines various attributesthat result in differrencesamong people. Approaches differences
hia positive way.

People - Different But Ali4e
.

People are superficially different, but what's inside that really counts. lun approach
to sensitive problems via pantomime, music, rhymes.

Who Needs You?

Rudy, who is from a Mexican-American background, sees how to -view his difference as an .

asset. Viewers have the unique opportuniritto realize that each ale of us is unique and to
consider how to use individuality constructively.

'What Is A Handicap?

Give's viewers opportunity to know 4 young*people who atie handicapped. ShOws chiracters
in everyday situations. Encourages viewers to see similarities betttree'h all people and to
establish frieficiships with the handicapped.

The Best of All Possible Worlds

,-Positive.approach to helping students learn to accept and appreciate variety and differences
in other people and the world around them.

Man: A Cross Cultural Appreach

Explores activities, interactions, needs, and attitudes of all human kind. Photography and
recordings illustrate how different people meet common needs. Helps students recognize
universal similarities and learn to understand differences. %

Drap, The Drog

Life is difficult for Drap because he can't croak like the other frogs. He learns that even those
who areldifferent have a contribution to make and a selfhood in whylthey cart take pride.
. .

lAMILY

The Open Family Series

Children have difficulty adjusting to some normal life situations. This series offers a resource
to help young children handle these life crises. Subjects pertain to,going to the hospital,

handicaps, dying, babies.

What Are Families For?

Animal and human families depend on each other, have fun together and help each other,
no matter what the family group may be.



P
bk

4 Childcraft
6.95

: .
bk
Clvidcraft
5.25

V

Childcraft
5.26

sfb
Coropet
95.09

P
sf-5
Ed. Un-ltd.
49.00

st-7
Stephens
90.00

P/I/JH
F (15 minutes
ADS
20.00-rent

ti 235.00-purcbase

ac
' Lakeshore

_ 4.951

s1.6

Eye Gate
74.00

a the New Baby

-

Reactions of older brother and sister to the new baby are both .itive and negative. A baby
is`precious, but also a, threat tonne security of the Older chit en.

4 he sts.

.1 Won't Go Without A Father

'about a fatherlesi boy. Reveals the troubled feelings of one suc'i boy and shows howl!

My Mom Hates Me In January

To show that .real life moms and clads don't always believe like storybook stereotypes, this,

story pictures a mother who gets upset over just About anything.

Me And My Family

`Case studies of typical faply interactions help youngsters develop insights into their @ion

feelings and behavior patterns.
. .

Family Feelings

Sibling rivalry, a yotuvisterliay with his father, affection between children and grandparents.
These and other themes show children that emotions within all families are similar"and expand

their widerstanding of their own place within the family framework.

Personal Feelings About Your Family

Provides,children with insight into the source of feelings about family. Child gains an under-

standing of himself and those closest to him.

Feeling Leftyut

Divorce leaves many children ;mitt" a temporary sense of isolation and depression. This
film is designed to help child?en th?bugh this period of adjustment.

Family Values Activity Cards -

40 reproducible actdrihes give students insight into their role as family member.

What If A Crisis Hits Your Family?
.

Each filmstrip shows a child whose family ts undergoing S c divorce, illness, moving,
death, unemployment. Watching a crisis in an impersonal way can epare a child by helping
him to understand the reactions hf )s likely to have if this ever happens to him.

1/J1-1
Your Family

s1-4 .
Learning Tree ° Demonstrating each stage the viewer will go through, the varying roles from dependent

54.00 infant to old age, this set makes clear thateech of vs is placed in these roles as we age. Varying
family situations Mc/tiding divorce.; death, illness, and financial stress are'expbred.

1/J11/6H All Bottled Up,
F (11 minutes)
ADS , Animation and an original music track highli4ht a child's perspective of alcoholic parents.

20.00-rent Understanding the 'problem means dpn't over react, don't take the abusepersonally, and

170.00-purchase don't bottle up your feelings.

JH. . What Are Parents For, Anyway?
sf-2
GA r Four drame vignettes illustrate major causes of parent-child conflict and methods of

59.50 resolving it. Emphasis is on need to express real feelings, to hear other's point of and to

reach mutually agreeable soluhons.

98
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( . . .
JH (, \- ' Brothers, Sisters, Feelings and You
sf-2 -

.
GA Helps students become'awAre that competition, jealousy, and anger are normalleelings in
59.50 sibliris , relationships, that there are constructive ways- to deal with sibling conflicts, to_

. appreciate the unique feelings of mutual pride, affection and support siblings share.

JH I Understanding Your Parenti
sf-2 ( ' ...,

GA Examines range of typical problems in relationships between teenagers and parents
59.50 motivates studehts to actively k improved family interaction. '"' , .

-.
JH/SH Broke Marriage: The Kids-EyeView

$
sf-6 .. VP
Lakeshore Explores the impact of divorce on family living. Young people who've been affected by divorce
148.00 share their experiences and explaid how they've coped. -. .

JWSH I Family Crises When Parents Divorce
C/c i i
Humanities Helps teenagers identify, understand and'deal with problems that accompany divorce. Deals
13950 withpotitive as well as negative side of divorce. Young people are given sensible guidelines

for handling feelings and situations that arise during this period.

SH My Parents AA Getting A Divorce
% St .

Sunburst Directed at the problems adolescents may encounter when faced with parental separation
69.00 ' or divorce. Some of the atates of divorce are examined. Teenagers are encouraged to take a

positive role in dealing with problems and helping the entire family adjust after separation.
. ,

SH , a Families In Crisis
sf-8
Coionet Case- studies of probleins m family living.offer alternatives and open up questions. Docu
120.00_ mentary style interviewi-with.real life families probe effects of crisis on'c,areets and family

JSH
.0

. .relationships. - .
. . .

. 4
H/ . Family Living

.

sf - . .

Scholastic . . Students will see how others' handle problems of dentifyiostration, peer pressured family
14950 cooperation: . ...,

i ' SH Adolescent Conflict Parents vs Teeps i

Sunburst Program assures students that thiglionflict is a natural,part cif, maturation. With a greater
69.00 understanding pf the nature of the conflict, students are aided in identifying potential sources

of conflict in their lives and dealing with them when they arise.

SH : , Realities of Family Life
Mtn .1

Lakeshore Sen.iitiies students to the realities, challenges' and options of family life. G ives student
298.00 realislic 'understanding of the different phases of family livingltom Adolescence to oldbage.. ,

. -Explores common family problems and altemative ways to resolve them. JO
..,

5"

SH
C/c .

Humanities
79.00

°SH
c/c .

Humanities
179(00

How To Live With Your Parents And Survive

ljumbrous examination lationshi9s between patents and teenagers offers construgti
advice for iingroving se relationships. . ,

1
a .

4 Violence In, The Family: The Secret Tragedy '-

Takes students beyond the headlnes to examine the underlying causes bf violence, to see
'cycleg of violeniepecorrie established in a family and to evaluate,the social anciplyc
1press' toes that contribute to violent behavior.

. ... .

FEELING S/EMOTION S
.

41111 K/P ) I Was So Mail
bk
Lakeshore Helps children understand feelings of anger and Ilo4.v to discuss them openly
5.50

, .

99
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Feelings Inside You And Out Limd, Too

Photoaand text explore many familiar feelings. ; 4
a

K/P How 1 FejA
bk . -'
Children'i Press Short, child-like statements about such emotions as love,lear,-pride,anger, and joy accom

5.50 pany full color photographs of children in action.

K/P $ Identity woks .
bks16 . *

Child's World' i Series-of books dealing with feelings, being-alone, friends. ,
'88.00

,

K/P lHate It
bk ' .

Lakeshore Children discus's everyday situations that make them feel uncomfortable. `

5.50

bk
K/P

Lakeshore Everyone Was ih a bad mod until a happy pupp9 turned that around.
3.95

K/P -111i Sometime; I Like To ory
bk I

, MP

Lakeshore /Joey relates times when he cries, concluding that tears are okay.
5.95 f . .

The Quarreling Book

I

K/P .1, A'
Sometimes I'm Afraid

bk of
'Lakeshore Children learn to deal with fear and discusiit openly.
1.95 '

.4. . A

K/P Sometimes I'm Jealous
bk
Lakeshore Parents' lo* for the older child gives his security when the new baby comes
1.95

K/P How Do You Feel?, ,

bk , .

Lakeshore / Beautifully illustrated, simply written book asks children to examine *their felngs and

96 e- tespond to the situations pictured.

K/P Grown Ups Cry, Too
bk
People Young learns that we all cry sometimeswhen we're scared, hurt, sad, tired, and even.
1.85 , happy.

K/P/I
bk
Lakeshore
1.95

P
bks
Child's World
29.70

Sometimes I Get Angry

Children learn to deal with anger and discuss it one*.

What Its It Mean Series

Designed to help young Fhildren understand and deaf with various experiences and feelings.

# .

K/P
'.--)-

Songs AboueMy Feelings . .
r
Lakeshore Songs and activities create safe -environment for children .exploring their positive and

7.95 negative feelings and developing healthy self Images. .

KIP Everybody Cries Sometimes

ERC
7.95

Objectives are. gaining confidene,' feeling good about yourself, sharing fephngs, having a
sense of belonging. Music and lyrics are used to create an atmosphere of uMeritunding and
respect for each other. .

100
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'4-

KIP
r
ERC

My Moods And Feelings

Self discovery record that offers children an opportunity to examine, explore and
/.95 acknowledge both the pleasant and the unpleasant emotions.

ERC
7.95

K/P
sf-6

Won't You Be My Friend?

. Anger, padness, fear, growing, and changing are all ernotionsthat small children have to learn
to cope with and understand. Through songs and rhythm games this album will help achieve
this-dnderstanding.

How Are You Feeling Today? .

Shows 4 basic emotionshappiness, sadness, anger, fear. kelps children recognize and
express their own emotions.

K/P
.

.

.51-5 .
<

, Sometimes I feel
; i

Lakeshore t Helps children recognize and accept feelings of. fear, anger, loneliness, and need for
.

57.75 friendihtp.

K/P
sf-4
Ed. Man. Funnyfact is a pantomime artist. He shows the variety and universality of, feelings. Children

are entour participate as the mime explores the diffe!ent ways people react to others
and to thei environment and the different ways their feelings artexpressed.

, I

K/P I Am; I Can,

How Do You Feel, ninnyface?

64.00

vic15
Hubbard
L.995111

v/c
Arr
110.00

P/F

DLM
25

/I`
9
Lakeshore,

. 11.95 . ., .
..P/I ' Anger Is Paft of Everybody's Life

sf-3 ;'

Lakeshore' '. Pre n overview of the causes and effects of anger. Dramatizes 2 young people coping
65.00 viith anger t authority and their peers.

I

I

Featurei Mister Rogers entertaining young children in ways that leach their inner feelingg
about themselves and others. Specially developed to he hers open discussiOns and
explore with young children their feelings and fen veloped espe4ally for children with
obvious handicaps, but those without handicaps will benefit equally. to

'
Everybody Is Afraid Sometimes

fears are useful and some are fun (as at Halloween), bu,t.,others are enemies that
ch n should talk over with someone res,I

The Many Faces of Childreit. S
12 posters capture events and emotions that children experience-but may have diffitulty
recognizing and verbalizing. Instructions include comments on each situation and sugges-
tions for using them to stimulate language development and general social and cultural
awareness.

I Have Feelings

Irdividalized task cards ask-children to recognie and express their feelings and values.

See How Yr Feel Cards -

Helps children identify, express and develop language relating to imotions.

k
-

Everyone Faces Fear

Explores universality of fear and drarrlatizes 2 children coping with fear of authority atid fear
of self assertion. Encourages childrenio examine, understand and express they fears.

It's Good To Be Me

Leads children to think, talk about and share feelings. Designed to help children get in touch
.withoemotions.

101
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P/VJH Understanding Your Fielings
sf
Leaning Tree Exp lairis and demonstrates that everyone has emotions, but there are a number of ways these .
55.00 , ,4emotions can be expressedsome are socially acceptable, some aren't. .

VJH Warm Fuzzier
of .
Argus . Conveys to students the joytt of sharing and the consequences of greed. Viewing and dis- i
20.00 Cussing Fuzzies reiults in a positive approach to sharingthat of giving generously and not

counting the cost. ' .
- -

I/JH
.

JH So You 'Did#t Get Your Way: Anger
sf . .
Pennant 'Helps young people understand the feeling of anger in thernselvei and others. Shows thatI" . it is natural to experience anger in certain situations. Dramatic sketches encourage students

to express their problems and feelings, preparing them to deal with this emotion.

I/JH . Your Emotions: The Coping Process
Si

49` , , r

.Pennant .
Students examine realistic case studies and learn what emotions are and how they develdp

59.00 into integral parts of their personality. They learn how to cope with everyday feelings.
,.. . .

I/JH i. ip So You Didn't Git Your Way Everyone Faces Fear
sf

.,

Pennant Three part -program examines different types end aspects of fear and helps stucnts differ.
65.00 entiate between real and'unagmary fears. are shown that talking about individual

fears is often the best means of handling them.

I/JH He filthy Feelings '
'sf4 .

BFA Stories of the events in the lives of 4 teenagers helps students examine their feelings. They
70.00 ., learn that feelings often cause other feelings that are related to their physical health and that

-. sometimes people can change feelings by changing the way they act.
.

ai JH : The Many Faces Of Youth ..' .

p

`

DLM Designed to introduce studqnti to 'their- emotions, allowing them to see, understand, and
5.00 discuss how oilters react to their feelings. 12 photographs of teenagers expenencing various

emotions and situations, ' .

JH/SH
9
Pennant
9.50

SH
sf
Pennant Helps people get in touch with their emotions and dealwith then, m a positive way. kelp%
24.95 develop respect for own feelings and those of others

Why DO I Feel This Way?

Feelin' .
-,. . J. . ...

Helps students identify, clarify and exprdss personal feelings. Encourages students to express
thoughts and feelings regarding their experiences

How To Feel

,
SH
C/c,8
SM1
124.50

4

K/P

Students are motivated tOkexplore the physical, psychological `kid motivational elements
involved in feeling an emotion-and communicating it to otheri. Dramatves eeerjes df
situationsedealing with corhmon emotional-experiences involving family, fnends arid school.

bk .

Lakeshore ( Pictures and brief text illustrate the idea of oivning andshSnng.
5.50 .,,..

. . -
K/P !Attraction Books ,.

RELATIONSHIPS

Mine, Yours, buis
.4

bks
Child's World
47.60

4'
4

,t .0

Series of 8 which explore the many situations childrlitIOncciunter as they grow older
and their world expands. Deals with everyday experiences. that may frighten or confuse
children. . .

103
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, o K/P Together
bk
Children's Press Awareness of interrelationships is stimulated by'nurnerous full color photographs and easy

5.50 text.
**w Anyhow, I'm Glad I Triad

bk
Whitman Never mind that Irma JarE is a truly disagreeable and mean kid. Mother ys to be nice to

4.13 her. This will help children realize an attempt at friendliness is a worthw le effort.

WP Interaction Book Bags
bkjc-5 ,

_.--
Children's Press

,
_Possible resolutions to potentially overwhelming'situations are expbr in these books.

149.75

K/P . Won't You Be My Friend?

Lakeshore Songs and-rhythm games help children learn to interact with others while recognizing and

7.95 accepting their own feelings.
t
K/P I've Got A Reason To Sing .

r
Lakeshore Lively acOvities cover: getting along with others, respecting differences, sharing, working

7 98 together, and learning about the world.

K/P I Have A Friend In You
..

.
r .

ERC Exploration of the meaning of friendship through dialogue and music
,

6.95
.

K/P If You Do Something
sf

,

Bomar Presents simple examples of cause and effect, progressing to social-emotional confrontations,

128.00 children can identify' with

K/P - . I Kpow HOw You Feel t '
sf-6
Bomar Helps children understand that there are many behavioral options open to them and to

9.6.00 prethc probable outcomes -el- various behaviors.

K/P Getting Along With Others
m-m
EBEC Thoughtfulness, cooperation and understanding are qualities explored in this unit.

403 00

P
....- Guidance . . . Working With Others

. F (10 minutes)
AIMS Various situations are presented. The veer :is urged to participate by responding to

20.00 -rent . narrator's questions, such as "How do yoil-think it feels when someone else makes fun?",

155.00-purcluise , "How can you help?"

K/P li ti Eveistbody Needs A Friend
v/c

- AlT Imaginary friends can be fun and comforting, but it is good to know how to make real friends

110 00 and how to be a friend. ° '

K/P 1
Friends

v/c
AIT Young children talk about being friends laughing and taping together, helping and teaching

110.00 one anotherand about how it feels when somebody's dust "plain mean".

P/I 4 Learning To Live With Others
sf4
SVE Stones designed to help children think for Themselves emphasize the importance of getting

60.00 to know yourself and getting along with other people Children from a variety of ethnic and
econofnic backgrounds are shown

- Ito
,,,
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P7I Winnie the Witch and the Friendless Creature
sf
SVE &fierce anclfearsome creature learns how to nal4 friends viten Winnie teaches him to smile.

19.50 Viewers learn that if you want to win a friend, you have to be one.
li

P/VJH . Acceptance
F .. . i.
ADS Flowers are used to portray the individual and various groups who either accept or reject

20.00 -rent him, showing how most people need A group to bsidentified i.vith,iput that a groupdoes not

130.00-purchase nec,,ssarily accept the individual:Done in animation form with nO narration.

P/I
.

Being Kind
sf4 ..

Random ( Shows what it means and how it feels to be kind, and Now this behavior affects us and the

60.00 people around us. ,

P/1 I )9eoPle Need People
sf-0 _

1

Learning Tree Shows students the basic dependent and interdependent relationships between people\

60.00 NI, Also examines the way which dependent relationships grow and change as the individual;,

becomes More self-sufficient.

P/1 .
_ ...

- Being CourtecnisBeing COnsidlie
sf j -

Pennant ' Makes the premise that an understanding of consideration for others and thedesirability of

58.00 orderly, flexible social interaction is central to appropriate and courteous behavior. Lessons
conducted through zany stories.

P/VJH Finding A Friend .

F (11 minutes)
ADS
2000-rent
155.00-purchase'

P/I
-- Guidance .. . Does Color Really Make A Difference?

F (11 minutes)
,AIMS Presents' several sequences whereintethnic origins are unidentified, but diff t colors are

20.RP-rent presented in varying hostile actions. The viewer is led to belieVe.that these ac ns have no

'170.00-purchase bearing or relationship to ethnic origin. Conclusions are left tothe audience..
.

P/1 1, Focus On Self Development .. . Sta4e Two: Responding
m-m
SRA '
184.00

Danny learns that friendship is a away street. The only worthwhile relationship is with a

person who wants to be friends with you.

VJH/SH
g.
Pennant
7

JH
m-m
AGS
125.00

JH/SH
sf
HRM
55.00

JH/SH
sf
HRM
55.00

Topics include self concept, abilities, limitations, interests, concerns, communication,
comparuonshi4 acceptance, rejection. Stories and activities encourage students to think

and talk about personal, social, emotional, and intellectual life.

Join

- Teaches stildents how to work together. Success din depend as much on team work skil ls

individual initiative. In this small group game, students work silently on solving a puzzle

which requires group cooperation.

Transition

Explores heeds, goals, 'expectations, feelings, values; conflicts of le school children.
Helps develop self respect and regard for others by promo uman understanding,
empathy and personal responsibility. Organized into 5 self ontained units which may be
purchased separately or together.,

Relating: The Art, of Human teraction

Encourages st nts to critically evaluate the ways in which thesrrelate to others. Demon-
strates how wive and receive impressions.

You And The Group

Probes workings and dynamics of groupinteraction to help students assesstheir own groups,

. Stresses problems as well as importance of belonging to a group.

10410 5



J1-i/SH

Humanities
139.50

JI-VSH

Lakeshore
425.00

J1-1/SH
wkbk
Games

. 34.00

SH
sf
Sunburst
99.00

SH
sf
Sunburst
69.00

K/P
bks6
Children's Press
33.00

Ji/P
sf-6
try Gate
74.00

K7g,,
6 '11 ,

Eye Gate
74.70

K/P /I
----sf 2

Ed. Act.
. 25.00

P
'sf-4
SVE
78.00

4).
sf 4
Peimant
74.00

40,

I

P

111
AIMS
F (11 minutes)

20.00-40
.170,tapOrchase

A

Problems In Human Relations: Resolving Personal Conflicts

Examines various factors that contribute to personal conflicts and directs attention to this
method people typically use to deal with them. Stresses dealing with problems openly.

Interpersonal Life Skills Complete Multimedia Program

Designed to help students develop the skills they need to get along with others on the job, at
home and with friends.

Me And Others

Varied pr6gram teaching basic life skills: how. to know and live with oneself and others.
Learn how, to examine selves positively, recognize and deal with different roles, how to
communicate successfully, feelings and needs of ,otheis.

The Gcntle Art Of Saying No

Students learn specific verbal skills for asserting the right to say newithout feeling guilty
or unpopula.r.

Relating:. The Ait of Human Interaction

-Students discover how- wellgive and receive impressions. They analyze the role of manipula-
tion. They learn to enrich their lives through more effective communication and other
techniques of interaction.

VALUES

Learning About Living: A Value Series

Provides children with stories that have values inherent in them and wherein sties of
character are demonstrated.

Values

Designed to assist young learners 43 developing a standard of values. Explores areas of social
conflict. Appropriate and inappropriate responses are.given without a judgment' being made.

Students are asked to role iSlay or discuss problems and responses.

Furthering Values

Designed to further young people's tWriiil.csiLig.about their own values. Presents situations and

alternative 'responses so students ca e up dim own minds.

Teaching Children Values

Open ended stories in which h'child can see himself as the central character provide the
opportunity to broafien understanding of such values as integrity; responsibility, Courage,

, love.

Winnie the Witch: Storits About Values

Winnie and the town of Ipsilwhich add their magic to themes ofbonesty, responsibility,
diligence, and forgiveness. Characters confront problems involving values.

Wonderworm

*Musical stories each present a problem or situation which the children will relate to. ?n each
story the characters are faced with conflicts and decisions whichrnake.it necessary for them
to examine and clarify a set of values. -

.

Guidance . What's Right?

Various episodes ate presented in which the viewer is asked how he would handle a certain
situation.

; 106
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P/I
sf-15
Penriant
108:00

P/I
sf4
SVE
72.00

P/I
sf.6
ERS
96.00

P/I
sf4
Random
64.00

P/I
sf4
Learning Tree
60.00

P/VJH
sf4

_Learning Tree.,
62.00

P/I
bks-20
Pennant
119.00

P/I

Pennant
30.00

P/I
bk/c #6/
Lakeshore
39.95

P/I
c/sm
Lakeshore
65.00

9
Ed. Ach.
15.00

sf-5
Ed. Ach.
77.50

std
BFA
70.00 11.

4

a

4\

Exploring Moral Values

.Present dramatized situations invoking value 'decisions and concerning prejudice,,
, authority, and personal ethics. Helps students learn more abouthemselves, gain

confidence in thier own judgment and define their values. 4

Basic Values For Everyday Living

Demonstrates how d solid framework of good moral and ethi.cal values can make every day
happier

Wbat Do You Think?
6 ,

Encourages childretto think about sit ;is' where value' judgments are required.HelpsIto
.., fchild/en formulate t ir own values and cide what's best for theft

.
Being Responsible

Members of the Maple Street. Aces teach important lessons "abotit responsibility to. self
and others. TOpics covered include: lialth, appearare, positive self image, personal values,

,goa1s, importance of teamwork, meeting obligations. . i .

t ....

,

Deals with the concept,
behavior affects us and

V

Being Kind

kindnesswhat it means, how it feels to be kind, and how this
e people around us '

m, Stealing, Lying, and Hurting People
. .

The belief that almost all children agree that it is wrong to hurt peop1416 the core of this
program. Dramatic vignettes are used to examine specific imehtwior. ;Pir

Value. Tales

Series ofbooks created to help children understand basic personal values. EaCh is written in
easy to read story form. They are tales about real people and their accomplishments.

Serendipity Books

Individual's reading for entertainment will be stimulated by the moral at the end of each tale,
i.e. Kartusch is a sightless snake who shows Furrayefulls how to feel beauty without having
to see it.

Transition: Formulating Values

Helps young children deal with their feelings and reactions during the transition from home
to school environments.

.q
Forest Town Fables

Cassettes narrate animal tales about kinds of feelings and problems experienced by yening
children. Students listen and use the correspbnding activity sheets to make decisions about
their-own values.

-The School Values Auction Game.
,

Values certificates are auctioned off allowing students to determine what is most important
to them about school.

It's Your Choice

Presents real life conflict situations that stimulate values clarification activities. .

Values: Malting Choices

Presents 4 conflict situations common to this age. ielousyloyalty, trust privacy, group
conformityindividual ideal, the issue of what price winning.

106
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J6,

rib
SW
110.00

I/J1-1
sf-7

. Xerox
145.00

VJH
sf4
Learning Tree
4000

-14H" '
'sf-4
Pennant
100.00

VJH/SH
sf

. Tiles of Whittle the Witch .

Winnie helps teach 'values that make life happier for ourselves and otheis: love, sharing, tieing
neighborly and unselfish': looking at both sides of a story.

- 1
1, Values Filinstripi

Cartoon characters and amusingatories raise basic value questions and stimulate students
to think. Explores such issues as accepting th&eonsequences of decisions, (earning from
mistakes, success arid happiness. b,

Girls and BoysMen and Women

Helps students understand theltportunities and problems 'ley now face. Encourages their
belief that problems can.be overcome and ate worth dealing with because of the greater
opportunities now Mailable to us.

Values In ActiOn
9

Gives students practice in decision making and alternate solutions. The filmstrips are problem
stories that stop at the point of decision.

Values Clarification Program

Pennant Use(allegOry to stimulate examination of social issues. Students watch 4 stories in which
99.00 animals_act out situations involving prejudice and discrimination. Stories are open ended.

yJH/SH .. J., Value Bingo

knnant Caller reads statements instead of numbers and players identify the igue category empha-
8,95 sized in the statement. Players interpret statements in terms of 8 value categories and

examine the value in different statements. \

....
Meeting You self Halfway

d.

bk/tm /. k
Argus . Provides values clanfication strategies for everyday-living. Helps students recognize own
18.50 values and gain insight into thee thoughts and feelings.

4
JH/SH , . Making Sense Of Our W Liles

..
pism 4 il .
Argus 36 units in which a poster focu%es on the theme with the central concept to be developed and
`7.50 (each) explored. Some of the units include "Learning About Myself", "Expressing Feelings and

Emotions", "Goals, Decision Making".

Sensitivity ,JH/SH
ac
DLM 46 cards present problems shared by most young people. Students are encouraged to find
10.50 answers that are peisonally rewarding and respectful to other people concerned. Cultivates

sympathy and understanding necessary for moral development.

JH/SH
g
SSSS
5.95

JH/Shl
m-m
Argus
49.50

JH/SH

Scholastic Fiction and non-fiction helps students define individual and, social roles and encourages
99.50 discussion of uch questions as ",Do you dare to be an individual?" and "Do you know where

you're go

Values

A Board game designed to promote classroom discussion of current social issues. As players
move along the board, theii feelings and values are challenged by other students.

Life Line

.)Planned help students show consideration for the needs, feelings, interests, and point of
view of thers. Encour4ges role playing and discussion. Includes students in a yariety Of
dilemmas thit give them practice in considering choices, making decisions, and discussing
probable out'cames and effects. .

Maturity Growing Up Strong

a

11.

ion 1.08
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ASH.

Scholastic
99.10 .

JS.H

20.00

JH/SH
sf

Arils
20.00

JH/Sil

Argus
20.00

JH/SH
sf4
Eye Gate
74.70

4.

, .

A.

'Valises: What's Inspo4tTstyou?

Each of the readiNs'and activities contributes to the student'sunderstanding of his personal

values. Includek short stories on the meaning of life and death, dersorpl goals, conflicting
,.....values...,and articles about winning, losing, and cheating.

4 Truth and Consequences

Telling 'the truth has consequences which are not always Pleasant. Are white lies really so

bad? This filmstrip digs the relationship between truth and trust.

Strike It Rich

Open ended story.a plospector who c,onftonts the question of how wealth may change

people and their values.

You Have To Want Something

1
Confronts t

4he problems Young people face in search of values and meaning. Provokes
discussion and personal Ilteponses about whft we Value most in life.,

.
Values for Living .

. ,
Gives each student a chance to think about his own values anti decide whether they satisfy
WM or whether he needs to work on developing, set of standards that will reflect the way

he truly wants to live. .
I

41/0 H/S H ' . Undrstanding Values -

44 . -
. . , ,

- Eye (Gate ., w N ' ( The filinstriPs do not teach answers, instead a.chain of logical questions are raised from

#.. , 741.0 . . 4111 . . which the individualmust take a stand and therefore come to an evaluation and understanding
-.:- of hii owntalues.

A

';-.

,' JIISH
'P , 1--

Lakeshore
9.75

Where Do You,Stand?

Students are asked to evaluate situations and make decisions based on their own values.

SH Loki Pk: Exploring One's Personal Health Values
. :

. bk .
- .

Pennant Offers 100 ualui-exercises. oel,i4 to develop the student's positive self image bystrengthen-

6.60 ing t hedecision making process. SIN

lSH LLoyalties Whoie Side Are
,

Youiers?

m-m ali
.,

. r
Scholastic

. 99.50 .

family, friends, ethnic .group, and country is covered in stones, plays, and articles

intended to reveal how loyalty is part of life.

A it Values For Datin10 -

.

.

. Sunburst ty contrasting current dating values with those of the past, this program highlights the widely

119.00 liVergent approaches to love and sex that are possible, explaining that no one approach is

right for-all:

SH
sf4 .
lalteshori
85.00,

Pennant
8.95

Lifestyles: Options For Living

FilmstripsIdactivities help students clanfy valties, establish prioritiei, and set realistic goals.

PROFESSIONAL/RESOURCE

All items in the professional resource section are books.

100 Ways 20 Enhance Self Concept,in the.5Iassroom

Includes a variety,of tested techniques for tea ha group leaders to use in helping people

to understand themselves better and to r rd themselves more positively.

-e

1'.

.7 #
Jos-
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Pennamt
6.95-.

y ....

nic
13.96 - - . e

Activities provCIxperiences for children that will strengthen self concept and body
awareness through the use of photographs, mirrors, self drawings. In all activities, the child's
own face is the focus of the acti1441- ;

*.

Self Esteem. A Classroom Affair
,.'s

Practical classroom tested activities to help young people feel good, abOui themselves, use
tfieiri talents:arid develop social skills.

. we Me . . . Building Self Concepts Through Art

DOK It's Me/You'll See
2.95

NO* ,-
1.95 °

Filled with ideas for fun ways to build communication and discussion skills.

Develop& positive self concept in students. Activities pertain specifically to %/Cues clarification
and all are designed as a means to rhotivate and develop creative thinking.

Learning Discussion, Skills Through Games.

- Pennant I. Looking Out/Loo(kingpin: Interpersonll
.
Cominunica' don

15.95 ,,w . i.
Activitybased text with emphasis on learning by doing. Each chapter combines text material,.
readings And class activities.

The Cooperative Sports and Games Book Challenge Without Competition
-_,-

Over 100 games based on the idea of cooperation, not competition.

-

People
3.95

41L
S,,S

- 3.50
s.

- Awareness Gamei: Personal Growth Through Grpup Interaction.

-Practical handbook of over 100 awareness activities and games for groups of 4 or

PeOp' le A PeaCeable Classroom: Activities to Calm and Free Student Energies
4.95

Helps meet the need to change inner disquiet into more productive and creative energsis,
, 0

Addisoi-Weslel Aware -- ---
7.60

Handbook for teachers to help improve classroom behavior and students' social develop-
. ment. Contains, 4 units with 70 discussion ana role playing .actleities.f

Chillier* Survival Kit for Teachers (& Parents) .

i . 8.95*,, Real classroom problems and real ways to cope. Things to 'do, things to say.hvhile Hos
. ... happening. From 5 to 30 options for each problem behavior. 4

Peo* . Transpersonal Education: A Curriculum for Feeling and Being
4 .95,

Lesson plans that put transpersonal psychology theory to work in a typical classroom
situation.

People
10.00

People

Designs in Affective Education
t

Resource program for junior and senior high with 126 different strategies on .themes of
communication, freedom, happiness, life, peace, love.

Toward Humanistic Education: A Curriculum of Affkt

Specific procedures for encouraging students' emotional growth as well as examples of
behavioral objectives for affective learning.*

Pennant The Other Side of the Report Card: A owT6-Do-lt
9.95 Program for Affective Education

Emphasis is oil becoming mor0 aware, more self confident, more in
units plus a trouble shooting guide to common set-backs

109 1
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K
7.DO50 /
1.ES.S.

6 7.50

People
-5.95.

Pennant
.-

15.95

SSSS
4.95

Pennant
9.50

Pennant
5.95

Pennant'
6.95

Pennant

Pennant
6.95

Pennant
8%95

Pennant
13.00

Affective DireitionPlanning and Teachinefor Thinking and Feeling

COrnprehensive planning and teaching guide with focus on emotiona, attitudetand values.

Affective Education Guidebook: Classroom Activities in the Realm of Feelings

Contains tested classroom ,activities and 4 specially useful resource units.

Strategies in Humanistic Ed, ucition

Contains over 200 recipes under 13 themes, including imagination,. anger, joy, death,
prejudice, acceptance.

Role Playing for Social Values

Concentrates on the use of role playing to explore grn-uphavior and the dilemmas o f the
./ child in search for identity and personal values. Providessimulatione which enable young

people to make trial decisions, to confront the consequences of their deisions, and to
analyze the values underlying their behavior.

Value Exploration Through Role Playing

Description of 'specific role play techniques applicable in junior and senior high. Stresses
usefulness of role playing in 'encouraging student discussion.

Role Playing in the Elementary School: A Manual for Teachers

Presents rationale behind role play. Clearly explains how to make this Aechnique an integral
part of the curriculum. Lesson plans for 50 row play'situations.

Value Clatification in the Classroom A Primer

Step by step guide to the value sheet approach. Supplies sample activities for 6 value sheet
formats.

Beginning Values Clarification: A Guidebook for the Mae of
Values Clarification in the Classroom

Describes step by step how to use values clarification in the classroom. Shows how to help .
students clarify those things that are important to

Valbes Clarification: A Handbciok of Prac S for Teachers and Students

Contains 79 strategy situations, complete with 6rOcedures.

Clarifying Values Through Subject Matter

Emphasizes the need for the values level of teaching in addition to the facts and concepts
levels. Examples from 20 different subject areas. Helps teacher emphasize the very areas
that make learning rewarding, including personal goals and values.

Human Values in the Classroom

Aim is to create a room environment of acceptance and trust, where students feel free
to test and e

P
,

Helps leachers
of.setting aside
the day.

(their values.

Education: Values Clarification and Beyond/ -1 `
i egrate values clarification strategies with the total curriculum. Instead

"values time" during the day, teachers can use these strategies through

Health Education: The Search for Values

thoda-hook that applies valties clarification techniques to health education. Helps students
how values originate, how they can be changed, and how students can develop

skills in values clarification that will be the basis fcli. a lifetime of health.

K
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People
5.96

.

Addison-Wesley
11.16

t

. PennlIfit
6.95

People )
3.95 't

1. 0 ,4

People
4.95

'

People
6.95

I

People
6.50

Developing Values with Exception1 al Children

Practical handbook of teacher-tested activities and values clarification strategies for use
with exceptional-children.

Teaciting Strateglis for Social Studies: Inquiry, Valuing and Decision Mains.

Central eb is that the primary goal of social studies shotild be to help students develop
the ability to make reflective decisions, thus enabling them to resolve personal problems and
shape-Publit policy through_ intelligent social action.

Developing Effective Classroom Groups I1 I

Primarily a practical guide, with emphasis on specific things to do,that will enhance learning,
promote social growth and ease tension and discipline problems.

f
Left- Handed Teaching

Excellent units and lessOns for students wbich combine cognitive and affective dimensions
of learning.

Meeting the Needs of Children

,200 suggestions for meeting the emotional needs of all students.

Reaching Out 'Interpersonal Effectiveness and Self Actualization

Exercises presented in a thedry context. Skills for initiating new friendships as well as
maintaining good relationships over time._

. Decisions Are Possiltle

Educational mental health approach emphasizes the ability to apply systematic, step:wise
thorough process to real life decision dilemmas.

-AGS' ° . The Bookfinder: A,Gilide to Children's Literature About the
28.50 . Needs and Problems of Youth Aged 2-15

.

Childcraft
6.95

1

Referen- c-e work that describes and categorizes 1031 current children's books according to
psychological, behavioral and developmental topics of concent to children and young
adoie is

The ranium on the Windowsill Just Died But Teacher You Went Right On
4 ,

Sensitive, humanistiosview 'of children's reactions to teachers and schdoling. Vivid.illusv
underscore the Messages transmitted tg.the teacher..

Goodyear Will the Real Teacher Please Stand Up?
9,50 a ,

. "z

Contains material that extends and deepens the reader's appreciation of teaching to the
whole child and to individual differences Stresses using the group to explore ideas and

-----...., ' . feelings. . ..,

Pennant
2.25

.

Pennant
225

Pennant
195

Teacher and Child

Offers practical suggestions for teachers as they face the daily challenge of children and
their needs. 1

Schools Without Failure

i$

0---

Proposes a program to reduce school failure and to help hildren find involvement and a
positive identity.

Reality Therapy .

Encourages individuals to face the reality of Ale-situation and to take responsible action
appropriate to the situation. Clearly demonstrates the effects of responsible versus irre-%
sponsible behavior.

111
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Lakeshore
4.95'

. '

Developing Human Potential--
,.
Ptactical suggestioni fOr helping students increase awareness bf themselves and their
relationships with others. )

' , Getting It Together -

....

'
Puts Lawrence kohlbenj's theorieson moral development into a teacher handbook. Teacher
is provided with detaillig -information on working` students in the use of peer group
discussion of dilemmas.

Cti Mir-4ft Learning to Adios/
325

A.,

Realistic development of difficulties, problems and opportunities teachers face in working-
with young children. Focases on children's feelings and teacher attifudes.

.3
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ABC
437 Armour Circle
Atlanta, Ga. 30324

Alfred Adler
159 w. Dearborn St.
Chicago, III. 60T1

Allyn & Bacon
I.poguciod Division

-Rockleigh, N.J. 07647

' American Guidance
Circle Pines, Minn. 55014

Barna Loft
968 Church St.
Baldwin, N.Y. 11510

Book Lab
."-1449 37th St.

Brooklyn, N.Y. 11218

Bowmar
4563 Colorado Blvd.
Los Angeles, Ca.

Childcraft
20 Kilmer Rd.
Edison, N.J. 88817

ConvnunicationSkill Builders
817 E. Broadway
P. O. Box 6081-E
Tucson, Ariz. 85733

Continental Press
127 Cain St. NW
Atlanta, Ga. 30303

Croft
Box 15
Greemich, Ct. 06870

CTES
180 E. 6th St.
St. Paul, Minn. 551.01

CurriCblum Associatee"
6 Henshaw St.
Woburn, Mass 01801

Developmental Therapy Resources
Rutland Center

C-North Pope St.
hen% Ga. 30601

DLM
7440 Natchez Ave.
Niles, III. 60648

Publishers
Dynamite.
Box 2005
Englewood, N.J. 07631

F.BE

425 N. Michigan Ave.
Chicago, Ill. 60611

Eclmark
1241 Northup Way
Bellevue, Wash, 98005

EMC 4
180 E. 6th St.
St. Paul, Minn. 55101

ETA
159 W. Kinzie St

hicago, Ill. 60610

Fearon
6 Davis Dr.
Belmont, if. 94002

Harcourt e
1372 Peachtree St. NE
Atlanta, Ga. 30309

*LESS

P. 0. Box 237
Wayne, N.J. 07470

Interpretive Education
400 Bryant St,
Kalamazoo h. 49001

Janus Book rs
3541 Investment Blvd. - Suite 5
Hayward, Calif. 94545

King Features
Dept. 1241
235 East 45th St.
New York, N.Y. 10017

Love Publishing
6635 East Virlanova Place
-Denver, Col. 80222

. Lams
530 Riverview Ave.
Elkhart, Ind; 46514

Mafex.
90 Cherry St.
'Sox S19
Johnstown, Pa. 15907

Magic Circle Press
'7574 University Ave.

. , LaMeca, Calif. 92041
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1212 Av.aue of the Americas .

New Yoik, N.Y. 10020

Merpie
J 00 Alm; Creek Dr.
embus, Ohio 43216.

Neodetri Education Corp,
): 0. Box 721

I ulna, Okla. 74101

National Geographic World
Dept. 00777

.17th & M Streets, NW
Washington, D.C. 20036

' a

Prentice Hall .

P. 0. Box 527
San Jose, Calif. 95106

Scholastic
902 Sylvan Ave.
EngleWood Cliffs, N-.J. 07632

SRA
259 East Erie St.
Chicago, Ill. 60611

Steck-Vaughn
P. O. Box 2028
Austin, Texas 78768

Stevens
3427 Oakcliff Rd.; NE
Atlanta, Ga. 30340

Teaching ResOurces
100 Foylston St.
BOstirv, Mass. 02116

12031 Wilshire Blvd.
Los Angeles, Calif. 90025

Xerox Education Publications
1250 Fairwood Avenue
P. O. Box 2639 .

cokimbus, Ohio 43216

1010 W. Washington Blvd.
Chicago, W. 60607 '
GPod AR*
Box
Ca , W. 62321

Guidance Associates
757 Third AvenLie
New York, N.Y. 10017

NA.

Follett

Troll Associates
320 Rt. 17
Mahway, N.J. 07430

Walt Disney.Educational Media
500 South Buena Vista St.
Burbank, Calif. 91521

Argue
7440 Natchez Ave.
Niles, Ill. 60648

Goodyear Publishing
Santa Monica, Calif. 90401

Laidlaw Brothers
Division of Doubleday
Thatcher & Madison
River Foreit, 111. 60305
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SUGGESTED READ11464414TERIAL.S.

SRA
.,',,

-

,. :

./
Distar Reading I; II, III .
Corrective Reading (grades 4-adult)

...
.

Reading Labs (1-3) '
School House Work Attack Kit (1-3) ';','°'

School House Comprehension Patterns (3-61 .... 0

Thinklab 1 (3-adult), II (5-adult) , I

Newslab I (4-8), II (5-9
SuPer A (comic kit) r--,- .., 2 & 3 I-11/LV!'
Super B reading - 4 HVLV
Reading for Understanding

, ..,
__,, ... .

DLM
. .

Sound Foundations (elementary)
1 ,

,,

'.

Scholastics

Phonics workbooks
Individualized reading (1-6)
Sprint (secondary) Level 1 - reading 2 & 3 HVLV, Level 11 - reading 3 & 4
Sprint Libraries HVLV
Real Life Reading Skill (secondary)
Action Magazine (grades 7-9) reading 2 & 3 HVLV
Action Remedial Reading (7-12) reading 2-4 4-11/LV
Scope Series

Bernell Loft

Specif 'Skill Series (1-6)
Specific Skill Series (4-9)
Supportis% Reading Skis

11.

r" McGraw-Hill

Time for Phonics
Reading for Concepts (secondary) reading 2-6
Learning Skills Series (secondary) reading 2-3
New Practice Reader

Continental Press
-iteses

Step-by-Step Reading A & B (masters)

(.Xerox Publications

Pal Paperbacks (secondary)
Kit A (reading 1.5-3.5) 1-10..V 3C")6301
Kit A+ (reading 2.5-2.5) HVLV 3C76501
Kit B (reading 3.5-5.5) HVLV 3C76401

Reading'Success HI/LV
Reading All Around You (reading - 1 & 2)

(Markqts & Menus, Trips & Travel, Shops & Service)
Know Your World (newsweekly) ages 10-16 reading - 2 & 3 HVLV

' You & Your World (newsweekly) ages 14 & up reading 3.5 HVLV
Ginn Word Enrichment Series

HI/LV
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Merrill Phonics Politest (readiness - 6)
Merrill Reading Ski Vest (study skills)

Croft

Sul !packs Intermediate (4-6)4
Primary (2-3) ,,

(for Literal & Interpretive)
(for Analytic & Critical)

King features

5omics Reading Library

Sieck-Vaughn

Adult Program

National Geographic World

National Geographic World Magazine (Primary)

Dynamite

) . Bananas Magazine (secondary)
WOW Magazine (K -2)
Dynamite Magazine (4-8)

'Harcourt Brace

Bookmark Basal Reading Series

Bowmar .

Monster Books I (beginning reading) 1-11/LV
(reading 1) Hi/LV

)

Scholastic

SUGGESTED SCIENCE MATERIALS

Beginning Concepts Science (life) (PhYsisi)
Map Skills Workbooks '

McGraw-Hill

. Elementary Science Modules (n6 reading)

Steck-Vaughn

Science for You (made for special education) .
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IIESS

Money Stamp,
Clock Stamps 1

t

,
SUGGESTED MATH MATERIALS

,..

. okEearon

Pacemaker Arithmetic Program (for slow learners)
Money Makes Sense

Mafex

TzgvitaiMath (vocational)
S Math (secondary)
Prentice Hall Books and Masters
Frank Schaffer Math Materials ($LAM, etc.)

a, Jlayes Duplicating Masters
.

Continental Press

Step-by-Step Math Kits A & B (masters)

Steck-Vaughn .

Succeeding in Math (K-6) for sI
. Working with Numbers

r

.. ,

Modern`Education Corp.

Dart Math Game
Spin-it Math Game

Scholastic a . \
§cholastic Math Skills Program
Real Life Math Skills

DLM

students

Moving Up in Numbers (basic concepts)
Moving Up in Time
Moving Up in Money

ETA

/

..t

4.

o

(

v_

.AI

7

.
Veri-Tech Math Labs (sampler set) primary, InteriMediate
Mini-tutors I

A variety of good manipulative materials

SRA

Diitar Math I, II, III ..

Schoolhouse Math I (1-2), II & III, (1-4)
Skills Modes'ih Math (4-adult)

L _ _

..,

../
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Harcourt Brace

. Sequential Math (add & sub) good for drill, (mul & div) good for drill

Laid law

Lames
Spectrum

g....nipLy ligh Interest/Low Vocabulary

SUGGESTED LANGUAGE ARTS MAT ERIALS

COmrnunication Skill Builders'

Gaul' I (Language), II (Language)

Teachiniesources

FollsSentence Builder
Fokes Sentence Builder Expansion
Additional. Cards '

. .
Steck-Vaughn

Target Spelling
Building Work Families

Lose Publications

I Can Spell

Curriculum Associates

Working Words in Spelling
Preview Set

_Writing Lessons for Working Words (misters)
. Spellmaster Diagnostic Spelling (1-8)

*Following Directions (Primary), (Intermediate)

Follett

. Spelling & Waiting Patterns (1-8)

Scholas tic

Writing Skills Books (1-6)

DLM

Blank Overlay Book
lipyl 'Writing Board

tt SRA

Words & Patterns (1-6)

120
119
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SUGGESTED MATERIALS FOR THERAPEUTIC PLAY
qv

DLM

People, Puppets & Scripts

Childcraft

Early Years Camera Kit (1 camera), (6 cameras/guide)
Me Doll
Portable Easel
Messy' Play Tray
Perma Clay (1 lb.)

ABC

Fun with Faces (family face puppets)
Art Supplies
Records
Fisher Price Play Family, Hospital, Farm, etc.
Black Wooden Telephone
Stand-up Mirror;
Trucks, Cars, Trains
Large 13locks
Puppet Stage
Doll House
Erector Set
Tinkertoy Sets
Supermarket Set
Cash Register
Kitchen
Tea Set
Ds
Doll Furniture
Hats/Clothes for Dress-up
Doctors Kit
Walk-in Playhouse
Puppets
Board Games
Toss Games
Punching Bag
Jump Rope
Sponge Balls
DQlch kstevials

nel Board
Body Puppets

121.
'120

1

1

S



wo'

a

Append& H
Suggested Reading

and
Profe.isional Books

J

1
1211



A

*
tr /Wine, V. M., bibbs, Boston; Houghton Mifflin, 1964.
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Crowell Co,, 197611 ,
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1976.
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Goodyear Publishing Co., Inc., 1975.
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( Teaching Techniques
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I. Pen a mod.

2. Help teacher after school'

3. Grade papers

4, algae rainy daY4xnes

3: teacher writes and mails a letter to you .

-6- Be meetehgerlibffice
7: Decorate one bulletin board or chalk board

Riinforcers!

8.-sEartime to write on chalk board

Hi*. in( library

10'. Visit another, grade

11. :Be. P.E. leader

12. Make up own wring assignment
r

LI. Extra play with your own grade or another
--grade

14. Mai with clay

15. Teach another child

10.* Ship p-rtubject

V. Put assignments on the board

18.
Dismiss school over the intercom

'19. itin4 bell for dismissal

2cPaint
21. Invite mother, father,tor sister or brother for

Visit

22! Make a. play

s'.2i. rtead flag salute

seat for specified time .

Sit with a friend from adifferent class for lunch

26. Cho:4603ot* to be read to Me class

27. Selest-loPic for group to discuss

Rea-ill,to a friend *

, 29! Read With a friend

30. Help teacher hand out papers, go to office,
erase 'board, empty trash, dust off desks,
sharpenyencils, eti,.

31. Cart for class animals ;
11. 3 Minutirs-to discUsAomething with teacher

_ J

33: Plan a class trip 126

'
34.4por'a class project

35. Time to read aloud

36. Select game for

37. Free tints to wor

38. Choose group

39. Take a "good" note home to mom and dad r
(arrange a reward with the parents.)

40. Extend class iecess by specified number of
minutes

41. Play teach&

42. 10 minute break to 'choose game and play

43. Class party

44. Use language master

45. Listen to record with earphones

puzzle etc.

sty

46. See a filmstrip

47. Have a "fun" movie

48. Use tape recorder

49. Draw a picture

50. Build with construction blocks

51. Make things with colored pipe cleaners

52. Candy

53. Dry cereal

54,. Comic book or any book

55. Chocolate instead of white milk

126

56: A cookie with milk

57. Accumulate points to purchase things (doll
clothes, yo yo's, etc.)

58. Marbles

59. Pencilsor pens

60. "Hot Wheel" cars

61. Choice of seat on school bus

Smiling faCes on paper's

63. Work with microscope and an array of
mounted slides

64. Devise code with teacheropr another child and
send messages

65. Polaroicrpicture of the "student of the day"
or week to display on bulletin board



66. "Buying off" assignments with accumulated
tokens .

67,Use a stopwatch or kitchen timer to time
wont

68. Self-graphing of academic or social progiess

. 69. Conduct a science experiMent with teacher
or classmate

% .

70. Immediate correctidh of'work

71. Earn a movie (in classroom) and treat by
saving points distributed on a systematic basis

72. Room host assist visitors to classroom;
introduce guests to peers; explain routine

73. A visit from a favorite staff member, i.e. coun-
selor; principal, dietitian, etc.

74. Comb, barrettes, mirror, ribbons for special
grooming- time

75. Teacher's praise and coniplimenti

76. Smile approval

77. Write and stage TV commercials

78. Prepare a puppet show

79. Develop t;ansparencies for overhead pro-
jector, ,

-

80; Puzzles, dot-to-dot pictures, and ttain
teasers

81. Hard work certificate

82. Assemble a 250 -piece puzzle. Assembled
pUzzle is mounted on heavy cardboard and
sprayed with a plastic coating

83. Write riddles

84. Murat painting

85, Play popular records IR

86. Sewing equipment for home economic
students

87. Lemon to sew, crochet,' knit, Macrame, etc.
in resource room

88. Construct third: tables, bookcases, etc.

'89. Be movie projector operator

90. Teacher's assistant to run ditto machine

91. Informal cooking area

92. Work Firth scrap materials froM art

93. Look at mail ocler catalogues

, Cs

94. Guide visitors on tour of the school building

95: Leavesch6o1 one-half our early

96. Talking time with peers

97. Listening to an older child tell a story

98., Stars; decorative seals, or ink-stamp pictures
on papers

99. Daily grade cards

100: Tokens to be exchanged later

101. Work on crossword -puzzles using plastic.
overlays

102. Extra time for doing homework in class

103. Right to work independentlyon a special
project for another class

104. Time to paint scenery for class play

105. Work in school library

106. Time
--in

looking at own magazines_

107. Party in resource room or class party

108. Time to pursue a hobby at school

109. Time to intervirycal merchants for a class
project

110. Help; teacher by making visual aid for teacher
to use with another group of students

111. Display good work.

112. Pull drapes for film showing

113. Use of radio with earphones

114. A class Coke break or a Coke break in the
resource room

115. Release time to shoot baskets, etc.

12.1 27
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Behavior Modification

Behavior Modification is effective tool km classroom management. It s based on the principle that behavio
which is positively reinf ced increases in frequency,. Deliverying positive consequences for appropriate
behavior and ignoring ins ropriate baavior is the basic technique. However, it Must be used properly to
insure effectiveness Below a few basic rules: 7

41:

4

1) Set up reinforcement sys m. Post this in room. (i.e. How to earn rewardi and What-rewards earn.)

2) Reinforce immediately. \

3) Use reinforcementsIi3eralls\p at first and,at critical times of day.
\

4) If using check marks
.

, -

(a) Set up in schedule a tin* to trade check marks for more concrete rewards. May be daily or severe]
times a day or weekly, deperiding on students. ,

,
(b) Keep each student's check mark card taped to desk with his name on it for easy access and recording.
(c) Use an unusual colored pen or mark for recording so students may not fill out their own card.
(d) Keep extra cards and pens and rewards locked up: a .
(e) Be very dell-lite about how many checks can be earned for what. Never acgue.
(0 Students start with 0 checks and earn checks for appropriate behavior, work, etc. As a rule, checks

are not taken away:

5) Maki a variety of reinforcers available to children and changelrequently. Different children will work for
different reinforcers. Ask the child what activities or items he wishes to work for.

6) Reinforce only appropriate behavior attention for inappropriate behavior is reinforcing!

7) Use activities or priVileges as reinforcers. They're just as effective and much cheaper. Free time; art
projects, extra TV time, extra dessert, etc. ale good.

8) Do whit you say you will do! Stick to the rules.

9) "Shape" behavior by reinforcing improvements in behavior. Reward successive approximations. Lower
expectations if necessary so that child may experience success and reward.

10) Slowly require more work for less pay-off.

11) Always pair your intangible,-social approval with the concrete, tangible rewards. The goal is to gradually
withdraw the tangibles.

12) Be consistent! Give the s'yspm a fair try. You can't change behaviors overnight which have developed
over years. r .

13) I3e positive! Force, yturself to search for "Good" rewardable behaviors and ignore deviants as much as
possible.

. .

°

Helpful Strategy For a Clasekvom.lontingency Management Program

1.2Specify Ezpiicit Rules

As dembcratic as possible
b. Discuss witli class periodically
c. Keep at a minimum and simple
d. State ip a positive manner ,,
e. Post conspicuously fund room

2. Try not to attend to acceptable behavioi.e Ignore as much as possible. Remember, your attention
(positive or negative) is rewarding to the offender.

3. Try to control peer attention to unacceptable behavigr i.e. reward them for ignoring "bad" behavior.

4. Use appropriate punishment (i.e. "tin* fit" or withdraw privileges) only when. absolutely necessary.
When a privilege is withdrawn, be sure to specify a way to earn it back.

128 128
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5. Praise, attend to and reward desirable behavior. Don't liika-good behavior for granted. "Catch a kid being

good" and reward, reward, reward!

6. tighly reward incompatible appropriate behavior. Make "Not punching" behdvior more rewarding than

"Punching" behavior.

TT. Reward must immediate lh the initial stages of the initiation of contingency managiment.

-8.
"Shape" behavior by, reinforcing improvements in behavior; Reward successive approximations. )Lower

-expectations if necelsary so that child may experience success and
.

9. Slowly require more work for less pay-oti,

11:). Always pair your intangible, social approval with the concrete, tangible rewards. goal is to gradually

withdraw the tangibles.-

11. 'Be consistent! Give the system a fair try. You can't change overnight behavioh which have developed

over years.

12. Be positive! Force yourself to search for "Ggol" rewardable behaviors and igriore deviants as much as

possible.

1
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Ten 'Basic Rules for Contingency Contracting

Rule 1: The Contract Payoff (reward) Should be Immediate. It is of particular importance that this\ rule be observee:Irly in the game when the child is just learning about contracting. Initial contracts (see Rule 2)
should demand arsmall bit of behaviOr, then a progrels check to see whether the behavior was executed to the
contractor's specification's. Then the rei.Ord should be offered immediately. It is important that the presentation
of the r'einfOrcer be contingent only on the adequate performance of tie behavior and not, for example, on the
passage of time. Contracting will go well to the extent that the precision of the perfonnandi-reward relationship
is respected.

Rule I. Initial Contracts Should Call,for and Reward Small Approximations. If the initial performance
requested from the student is a small, silnple-to-perform aapproxiination to the final performance desired, no
difficulties will be encountered. If, on the other hand, the performance requested is too precise,- and top
difficult for the student to perform, no amount of reward will help. In fact,The major thing wrong with intuitive

'contingency contracting (as it sometimes occurs in everyday situations) is that the intuitive contingency
manager does not settle for small steps or approximations. The intuitive contract is likely tb say, "Clean
your room," rather than, "First, but yOur shoes in the closet." The intuitive odfitingenjw contract is likely to
say, "Do all the arithmetic problems at the end of the 'chapter correctly, then you may watch a movie." The
systematic motivation manager is more likely to say, "Do the first two problems correctly, then we will watch
a movie fOr five minutes." The employer, when he is training a new employee, always nava reward approxi-
mations. If the new employee were to be rewarded only for expert performance at tart, he world nkver
obtain the offered reward and would more than likely void the contract (i.e., leave V% job).

Res 3. Reward Frequently with Small Amounts. Experience has shown (and there is considerable
laForatory evidenCe to support this that it is far more effectit;e to give frequent, small reinforcements than a
few lase ones. As Rule 2 indicates, this is of particular importance early in the game.

ikRule C The Contract Ahould Call for and Reward Accomplishment Rather than Obedience. Thus,
the contract should say:-"If you accomplish such and such, you will be rewarded with such and such," not,
"If you do what I tell you to do, I will reward you with such and such." Reward for accomplishment leads to
independence. Reward for obedience leads only to continued dependence on the person to whom the child
learns to be obedient.

Rule 5. Reward the Performance After k Occurs. At first glance, this is the most self-evident of all the
rules: first some task behavior, then some reinforcing responses or reinforcing stimuli. The reader mall be
saying to himself by now, "Why, that's nothing but the old `first work then play' rule." This is correct. But
this boa( suggests that the rule must be taken much more seriously than isisually the case. The difference
in conttigencsmanagement is that the "first work, then play" sequence does not occur just once, twice, and
three times so that the sequence will occur dozens" of times each day.

It is striking to note, when one begins to observe the order of events, how frequently the order is reversed.
For example, "Just one more.4.-- me of cards" (a reinforcing activity), "Then you've gpt to do your homework"
(a task event). Or, "Stop watching television" (a reinforcing event), "And,cartiout this trash" (a task event).
The examples illustrate that these events do not, by themselves, automatically get broken down into small units

...
and arranged in the correct order. .

Rule 6. The Contract Rust Fair. This rule simply means that the terms of the contract, on both sides
Of the agreement ("If you will X, will do Y"), must be of relatively equal weight..Imagine a contract, for
example, in which a teacher' to the student, "If you get all A's throughout the school year, I will take you
to the movies." This-kind of contract could hardly be called fair. On the other hand, the teacher's sa
"If you sit quietly for two minutes, I will take yOu to the movies," would also be an unbalanced contract. In tts
case, the 'weight of what-is offered by the initiator of the contract would be immensely greater than the weight
of the behavior demanded by the contract. In general, one must try to relate the amount of reward to the
amount of performance.

Teachers (and parents) sometimes feel uncomfortable with rewarding the students "for what they should be
doing anyway." It seems to be*Somehts.v immoral to reward today's child for doing assignments that earlier
generations had to do "or else." But the fact is that children learn better, and inc ire willingly if reinforcers follow
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difficult achvities&W, wodfdn't say today's children should not get better dental care than their parents had.
Al! schools proVi.& some activities and objects for their Children primarily because of their fun value. TM
crucial difference is in the time sequence of offering them.

Rule 7. The Terms of the Contract Mttit be Clear.This means that the terms on bOth sides of the agreement
must be explicitly stated. For example, an unclear contract would say, "Do a few arithmetic problems and
then we will do something more interesting." A more clearly stated contract would say, "Do ten arithmetic
problems correctly and then we will watch the first four minutes of this Popeye cartoon." The child must always
know how much performance is expected of him and what he can expect as a payoff..

Rule 8. The Contract Must be Honest. An honest contract is one which is (a) carried out immediately,
and (b) carried out according to the terms specified in the contract.

Rule 9. The Contract Mustibe Pos An appropriate contract should not say, "I will not de X, if you
will do Y." The terms of the contract sho contribute something to the child's experience, rather than take
something away from him. Note that o en contracts used in the school and in the home are implicidwof a
negative type. E.g., "Behave as I tell you" implies "You will not get punished if you behave as I tell you." The
outstanding characteristic of negative contracting is that it involves a threat of punishment.

Rule 10. Contracting As a Method Must be Used Systematically. Perhaps the most? difficult thing to
learn about the laws of contingency is that go on working all the time, whether one pays any attention
to them or not. That is to say, these laws do not hold only during arithmetic period or the reading lesson, or
only during school hours, for that matter.. A reinforcement following a bit of behavior will strengthen that
behavior whether or not it occurs during school hours. As one becomes familiar with contingency management
procedures; one might ask, "What is the payoff for the child?': for almost every behavior requeste4of the child.

09 contracting has been established as a motivation-management procedure, it should bg maintained, and
care should be taken not to reward undesirable acts. Remember, the best way to eliminate,unwanted behaviors
is to make certain that they are never reinforced in any'way; instead, see to it that in the same situation some
other behavior is reinforCed, which is itself incorRatible with the undesirable behavior.

What is 'the payoff for the parent or teachm4 The parents and teachers now using these rules in their
management of child motivation find that children are eager to perform under theseconditions. These children
do not show t1 "timid or aggressive traits orchildren performing under duress and coercion. Nor do they
exhibit the demanding and "spoiled" characteristics of those who are used to receiving u7.,amed nefits.

There is a kind of joy in their activities; they seem to have a feeling of delight in their wilfilig and oscious

accomplishment and their well deserved rewafds. Observing and participating in this kind of I ng is, in

turn, the greatest reward teachers or parents can experience.

from Homme, How to Use Contingency, Contracting in the Classroom
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Cooperative Educational Service Agencies

Central Savannah River Area CESA
Dr. Louise L. Mc Commons, Director
Mt:Pleasant Rd.
P. O. Drawer 1025
Thomson, Ga. 30824
(404) 595-6990 or 6991 ' - ,
Serves Burke, Columbia,'Emanuel, Oiascock, Jefferson, Jenkins, Lincoln, McDuffie, Screven, Taliaferro,

Warren and Wilkes. Counties ,
.

Chattahoochee Flint C,ESA
Bonier Foreman, Director
Box 588
Americus, Ga. 31709
(912) 928-1290 '
'Serves Americus City and Chattahoochee, Clay, Crisp, Dooly, Harris, Macon, Marion, Quitman, Randolph,
Schley, Stewart,,SUmter, Tallpot, Taylor and Webster Counties

Coastal Plains CESA
Allen Smith, Director
Route 1, James Rd.
Box 1265
Valdosta, Ga. 31601
(912) 247-3482
Serves Ben Hill, Berrien, Brooks, Cook, Echols, Inkin, Lanier, Lowndes, Tift and Turner Counties and
Fitzgerald and Valdosta Cities
Operates the Comprehensive Psychoeducational Seittices of South Georgia (CPFS) in Valdosta

First District CESA
Inman Davis, Director
Zetterower Rd.
P. O. Box 826
Statesboro, Ga. 30458
(912) 764-6397
Serves Appling, Bryan, Bulloch, Camden, Candler, Effingham, Evans, Jeff Davis, Liberty, Long, McIntosh,
Tattnall, Toombs and Wayne Counties and Vidalia City ,

Operates Child Development Centers in Statesboro, Collins, Baxley and Jesup

Griffin CESA
Dr. R. E. Flanders, Director
119 W. Vineyard Road
P. O. Drawer H
Griffin, Ga. 4
(404) 227
Serves Butts Fayette, Henry, Lamar,..Pike, Spalding and Upson Counties and Thomaston City

Heart of Georgia School Systems CESA
Dr. Benny B. Wade, Director
Extension Bldg., Anson Avenue

_e. 0-Box
Eastman, G 023
(912) 374-2240
Serves Bleckley, Dodge, Laurens, Mont
Dublin City

, Pulaski, Telfair, Treutlen, Wheeler and Wilcox Counties and
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Metro CESA
Dr. Charles Thompson, Executive Director

141)
2268 Adams Dr., NW
Atlanta,-Ga. 30318
(404) 352-2697)
Serves 13ufdird, becanir and Marietta Cities and Clayton and Douglas Counties

_Kiddie Georgia CESA.
Warner J. Raines, Director
Knoxville St. at Wily& St.
P. O. Box 1148
Ft. Valley, Ga. 31030
(912) 825-3132

I '

Serves Crawford, Jones, Monroe, Peach and Twiggs Counties

Northeast Georgia CESA
C. L. Cain, Director
375 Winter St.
Winterville, Ga. 30683
(404)442-8292
Serves Barrow, Clarke, Elbert, Greene, Jackson, Madison, Morgan, Oconee, Oglethorpe and Walton

Counties and Commerce, Jeffgrson and Social Circle Cities

NOrth*Georgia CESA
Jack Holcomb, Director
#5 West-Side Square
Ellijay, Ga. 30540
(404) 635-5391
Serves Cherokee, Fannin, Gilmer, Murray, Picks arid Whitfield Counties and Dalton City

Northwest Georgia CESA
Dr. Charles L. Florida, Director

'Route 1, Box 255
Cedartown, Ga. 30125
(404) 684-5443 or 5444
Serves Bartow, Catoosa, Chattooga, Dade, Floyd, Gordon, Haralson, Paulding and Polk CountiesandCalhoun,,
Bremen, Chickamauga, Trion and Cartersville Cities
Operates the Evaluation and Servici Center in Rome

Oconee CESA
Lester Herinan, Director
N. Harris St.

J P. O. Box 699
Sandersville, Ga. 31082
(912) 552.5178
Serves Baldwin, Hancock, Jasper, Johnson, Putnam, Washington and Wilkinson Counties

Okefenokee CESA
Dr. A. L. Woodard, Director
Route 5, Box 406

. Waycross; Ga. 31501
(912) 288-6t51
Serves:Atkinson, Bacon, Brantley, Charlton. Clinch, Coffee, Pierce and Ware Counties
Operates Harrell C Development Center in Waycross

3 4
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- Pioneer CESA
gharles Men, Director
Route 4, Old White Creek Saco' Bldg.
Cleveland, Ga. 30528
(404) $65-2141
Serves Banks, Dawson, FOrsyth, Franklin, liabersham, Hall, Hart, Lumpkin, Rabun, Stephens, Towns,
Union and Wgite Counties and Gainesville City . .

Operates Alpine Center in Gainesville

Southwest Georgia CESA
Dr. Boyd Israel, Director
Mercer Ave.
P. 0. Box 145
Leary, Ga. 31762
Serves 92-6195
Serves Baker, Calhoun, Colquitt, Decatur, Early, Grady, Lee, Miller, Seminole, Terrell, Thomas and Worth

Counties and Pelham and Thomasville Cities

West Georgia CESA
Dr. John Hotter, Director
1090 E. Depot St.
LaGrange, Ga. 30240
(404) 882-0007
Serves Carroll, Coweta, Heard, Meriwether and Troup Counties and Carrollton, Hogansville, LaGrange

and West Point Cities
Operates West Giorgia Center, GLRS
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eorsiLearnbag Resources Syste4 Directory

Katheryn B. Busfi
State Coordinator, GLRS

Program for Exceptional Children
Georgia Departnlitent of Education
State Office Buffing
Atlanta,- georgia 30334
(404) 650425 (GIST 221-2425)

denter, GLRS
Louisville Academy
Louisville, Ga. 30434
(912) 6247794

, *Washington Cleter,_GLBS Satellite
3I3-A North Alexander Axe.

-WashingtoniGa. 30673

NORTH CENTRAL CENTER, GLRS
North Georgia CESA
*$5 West Side Square
Ellijay, Ga. 30540 NI
(404) 635-5391

WEST GEORGIA CENTER, GLRS
1532 Ftftli Ave.

olumbus, Ga. 31901
(404) 3245661

SOUTHWEST GEORGIA CENTER, GLRS
= P. 0. Box 1470

ny, pia. 31102
432.9151

*Southwest Georgia GLRS Satellite
Early CourIty Junior 4-figh School
Blakely, Ga. 31723
(912) 723.3749

WEST CENTRAL CENTER, GLRS
55 Savannat.
Newnan, Gr. 30263

- (404) 251-0888 (GIST 232-1496)

.NORTH GEORGIA CENtER, GLRS
- P. 0. Box 546

Cleveland, Ga. 30528
(404) 865-243

METRO FAST CENTER, GLRS
Robert Shaw Center
345 Glendale Rd.

"Scottdale, Ga. 30079
(404) 292-7272, Ext., 72

METRO WEST CENTER, GLRS
Metro CESA
2268 Adams Dr., N.W.
'Atlanta, Ga. 30318
(404) 352-2697

NORTHEAST GEORGIA ENTER, GLRS
Northeast Georgia CES4
375 'Winter Dr.
Winterville, Ga. 30683
(404) 742-8292 (GIST 241 -7675)

GEORGIA CENTER, GLRS.
3769 Ave.
Room 1Q1
Macon, Ga. 31204
(912) 474-1513

MST-GEORGIA CENTER, GI,RS.,
Joseph Lamar Elementary School
907 Baker Ave.

. Augusta, Ga. 30904
(404) 736.076Q

4.

I

Georgia GLRS Satellite
Sumter County Instructional

Materials Center
Americus, Ga. 31709
(912) 924-4055

NORTHWEST GEORGIA CENTER, GLRS
115 W. Washington St.
Summerville, Ga. 30747
(404) 857-5421-

*GLRS- Satellite, N.W. Georgia CESA
ROute 1, Box 255 ti
CedartOwn, Ga. 30125
(404) 684-5443 (GIST 295-6190)

METRO SOUTH CENTEX GLRS

P. Drawer H
Griffin CESA

Gri , Ga. 30223
(404) 227-0632 (GIST 253-7311) -

SOUTH CENTRAL CENTER, GLRS
Cifild Development Center

' 1492 Bailey 'St.
WasaLoss, Ga. 31501
(912,285-6191 (GIST 368-6191)

a
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*South Central Center, GLRS (West)
Celesta Plains CESA
1200 %Mains St.
Va/dosta, '31601 .-
(912)'247

COASTAL. AREA CENTER, GUS
Chatham County Board of Education
208 Bull St., Room 300
Savannah, Ga. 31401
(912) 234-2541, Ext. 301, 302

*Coastal Area GLRS Satellite
400 Resonokis St.

Ga. 31520
(912) 264-6222

EAST CENTRAL CENTER', GLRS
Wrightsville Primary School
P.O.- Box 275
Wrightsville, Ga. 31096
(912) 864-3246

*GLRS Satellite, Heart of Georgia CESA
312 South Main St.
Eastman, Ga. 31023
(912) 374-5244

SOUTHEAST GEORGIA CENTER, GLRS
J. R. Trippe Schcjol
400 West Second St.
Vidalia, Ga. 30474
(912) 537-7797

r I

p

I
. * 4

A.
*Saleltite Center of the preceding GLRS Center

J
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'County
Joseph Fehlig,'Director
The Learning Center
1801 N. Columbia
Milledgeville, Ga: 31061

7(912) 452-3514
Serves Baldwin, Jasper, John, Hancock, Putnam, Washington, and
Wilkinson counties

Bibb County "
Efizabeth 'Bell, Director
MiddleGA Psythoeduct4iranatenier
(Aleiiander'N School)
3769 Rid* Ave;..1
Mapco; c* 31204
(91) 477-3440
Servik-Bilk, Crai.4,6;0;'*!ston, Jones,
ocentSes " ,

- Bari* County
Steve Chester, ACtirig Director
Ogeechie Educatibnal Center
P. 0. agx 284
Midvilg,Gt, 30441 '9:1°
(9120119-7310
Serves Burke, Emanuel, tlascock, Jefferson, Jenkins and Screven
counties :

Carroi Coup
B. Did Craddock, Director

Center
jtouie 7, Box Nie
Carrollton, . 30117
(4041 258-7205

Georgia Depairbment of Education
State Coordinator

Joan A. Jordan, Coordinator
State Department of Education

Prograni for Exceptional Children
'State Office-Baiting

Atlanta', Ga. 30334
(404) 656-242.5

4
Monroe, Peach and Twiggs*

Serves Carroll, Coweta, Heard, Meriwether, and Troup counties;
Carrollton, Hogansvillev LaGrange and West Point cities

County
U. Lawton, Director

Chatham-Effingham Psychoeducational Center
1211 Eisenhower Dr.
Savannah, Ga. 31406
(912) 3144826 -

Serves Chatham and Effinghain counties

.

,

Fiscal Agent

William D. Gardner

Baldwin County Schools/
Box 649
Milledgeville, Ga. 3,1061
(912) 452-2017

Superintendent

Paul J. Hagerty
Superintendent
Bibb County Schools
2064 Vineville Ave. ,
P. 0. Box 6157 '
Macon, Ga. 31208

, (912) 742-8711

James D. Smith
Superintendent
Burke County Schools
P. 0. Box 596
Waynesboro, Ga. 30830
(404) 554-5101

Travis B. Edmondson'
Superintendent
Carroll County Schools .

Carrollton, Ga. 30117
(404) 832-3568

Sylvester Mks
Superintendent
Chatham County Schools
208 Bull St.
Savannah, Ga. 31401
(912) 234-2541, Ext. 108

I.



Clothe County
Robert T.' Jacob, Director
Rutland Center-.

St.' .'
4thens, 'C.1a. 30606
(404) 5494030 GIST 241-5516
Serves Claske, Barrow, Ebert, Greene, Jackson; Madison, Morgan,
Oconee, Oglethorpe, and Walton counties; Commerce, Jefferson

and Social Circle cities

Clayton County
Peggy Anne Pettit, Director
South Metro Children's Center
370 Blair Villa Dr., S.E.
Atlanta, Ga. 30354
(404) 363-6976
Strves South Fultoil and Clayton counties; Atlanta City

Coinital Plains CESA
Harr, Hamm, Director
Comprehensive Psychoeducational Services of South Georgia

P. O. Box 1508
Route 10, James Rd.
Valdgsta, Ga. 31601
(912)107.3350 (GIST 343-3351)
Serves Lowndes, Ben Hill, Berrien, Brooks, Cook, Echols, Irwin, Lanier,

lift and Turner counties; Fitzgerald and Valcbstalties

Cobb County
Sara H. Reale, Director'
Children's Learning Center
(Lemon Street Special Education Center)
353 Lemon St.
MOrietta, Ga. 30060
(404) 422.033 or 422.9171 ,

Serves Cobb and Douglas counties; and Marietta city

Crisp County
David Fallin, Director
Flint Ara Child. Development Center

. P. O. Box 729
Cordele, Ga. 31015
(912) 273-5653
Serves CrisR, Doody, Macon; Marion, Schley, Sumter, Taylor and
Webster counties; Americus city

Dalton CRY
George Andros, Director-
Chid Development Center
Fort 1-liff Ter.
Dalton, Ga. 30720
(400 259-2140 GIST 234-2140
Serves Dalton City; Cherokee, Fannin, Gilmer, Murray, Pickens and

Whitfield counties

r\ 1'44-
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Rodney D: Spring
Superintendent
Clarke County Schools
P. 0. Box 1708
Athens, Ga. 30603
(404) 546-7721 ..,

Ernest L. Stroud
Superintendent
Clayton County Schools
120 Smith St.
Jonesboro, Ga. 30236
(404) 478-9991

Allen Smith, Director
Coastal Plains CESA
Route 10, James Rd.
Box 1265
Valdosta, Ga. 31601
(912) 247-3482, ---

GIST 343.3482

Superintendent
Cobb County Schools .

P. O. Box 1088
Marietta, Ga. 30060
(404) 422-9174

Ray E. Darley
Superintendent
Crisp County Schools
Cordele, da:,31015
(912) 273-1611

Robert D. Cox
Supirintendent ,

Dalton City Schools
P. O. Bo's 1408
Dalton, Ga. 30720
(404) 278-8766



OWE* County
Glen& Molten, Director
cDeKab-Roolidele Program
Robert Shaw Center .
385 Glendale Rd
Scottdale, Ga. 30079
(404) 292-721, Ext. 38
Serves DeKab and Rockdale counties; Decatur city

Doutelperty County.
Jim N. -Bachrach, Director
Oak Tree Children's Center
712 North Jefferson St.
Albany, Ga. 31701
(912)439-4330 GIST 341-4330
Serves Dougherty, Baker, Calhoun, Early, Lee, Miller, Terrell and
Worth counties ?

11\Fist District CESA
Harry Goodwin, Director
Child Development Center
Highway 80 West
Statesboro, Ga, 30458
(912) 764-6751
Serves Bulloch, Appling, Candler, EvansrJeff Davis, Tattnall, Toombs
and Wayne counties; Vidalia city
Collins Center (912) 693-5220
Send Mad to: Route 1, Box 8, Collins, Ga.30421

Glynn County
Kenneth R. Wallin, Director
The Community Developmental Center for Children
2400 R , St. .

Brunswick Ga. 31520 ,o
(912)

Serves Glynn, Bryan, berty, Long and Mc Intosh counties

Ounrstieft County
Larry Weiner, Director
North Metro, Children's Center
(Whitaker School)
846 Huff Rd., N.W.
Atlanta, Ga. 30318
(404) 352-3720 '
Serves Gwinnett and North FultoncOunties; Buford City'and Atlanta

ity (North)

County
Martha Hickerson, Directbrj
Heart of Georgia Child Development Center
P. 0. Box 1031
(623 North Dr.)
Dublin, Ga. 31021
1912) 272-9220
Serves Laurens, Mickley, Dodge, Montgomery,Pulaski, Telfair, Treutlen,
Wheeler and Wilcox counties; Cochran And Dublin cities

at.
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Robert Freeman
Superinteisident
Delta) County Schools
3770 North Decatur Rd.
Decatur, Ga. 30032
(404) 296-1700 or 296-2000

Paul B. Robertson
Superintendent
Dougherty County Schools
Box 1470
(601 Flint Ave.)
Albany, Ga. 31702
(912) 436-4843

Inman covis
'Director
First District CESA
P. 0. Box 826
Zetterower Rd.
StatesborO, Ga. 30458
(912) 764-6397

Kermit Keenum
Superintendent
Glynn County Schools'
Box 1677
Brunswick, Gall! 31520
(912) 265-6590

Alton C. Crews
Superintendent
Gwinnett County Schools
52 Gwinnett
Lawr , Ga. 30245
(404) 651

William P. Johnson
Superintendent'
Laurens County Schools
P. O. Box 2128
Dublin, Ga. 31021
(912) 272-4767



P46cagms County
JamarBedingfield, Director
Chidren's Center
1532 Third Ave.
Columbus, Gt. 31901
(4(14) 323-5681 and 323-6301
Serves Muscogee, Chattahoochee, Clay, Harris, Quitman, Randolph,

'Stewart and Talbot counties

Northwest Geonia CESA
Georgia Moore, Director
Evaluation and Service Center
1019 North Fifth Ave.
Rome, Ga. 30161
(404) 2912625 GIST 231-6191
Serves Rome Bremen, Calhoun, Cartersville, Chickamauga and
Trion cities; Bartow, Catoosa, Chattooga, Dade, Floyd, Gordon,
Haralson, Paulding, Polk and Walker counties I

Okefenokee CESA
William H. Rivenbark, Jr., Coordinator
Harrell Child Development Center
1492 Bailey St.
Waycro4s, Ga. 31501
(912) 285-6191 GIST 368-6191
Serves Waycross city; Atkinson, Bacon, Brantley, Charlton, Clinch,
.Coffee, Pierce and Ware counties -

Pioneer CESA
Wayne Moffett, Director
/doing Center
P. O. Box 2459
(E: E. Butler High School Bldg., 'Athens Highway)
Gainesville, Ga. 30501
(404) 532-9981 GIST 245-5260 ,

Serves White, Banks, Dawson, Franklin, Forsyth, Habersham, Hall,
Hart, Lumpkin, Rabun, Stephens, Towns and Union counties;
Gainesville City

Richmond County
Finley H. Sizemore, Director
Lawton B. Evans Child Center
1399 Walton Way
Augusta, Ga. 30901
(404) 724-8271
Serves Richmond, Columbia, Lincliln, McDuffie, Taliaferro, Warren
and Wilkes counties

Sparing County
4." Robert Gordon, Director

Griffin Area Child Deveropment Center
415 Jefferson Ave.
Griffin, Ga. 30223
(404) 228-1290
Serves Spalding, Butts, Fayette, Henry, Lamar, Newton, Pike and Upson
counties; Thoinaston City

143

Braxton A. Nail
- ' Superintendent

Muscogee County Schdols
1200 Bradley Dr.
Columbus, Oa, 31906
(404) 324-5661

Charles L. Florida
Director
Northwest Georgia COA
Route 1, Box 255 4

Cedartown, Ga. 30125
(404) 684-5443

A. L. Woodard, Director
Okefenokee CESA
Route 5, Box 406
Waycross, Ga. 31571\
(912) 285-6151
GIST 368-6151

""..
CharlikH. Allen
Director-
Pioneer .CESA

; P. O. Box 548
Cleveland, Ga. 30528
(404) 865-2141

William G. Oellerich
Superintendent
Richmond County Schools
2083 Heckle St
Augusta, Ga. 30904

.(404) 736-8453

Charles H. Green
Strperintendent
Spalding County Schools
P. 0. Drawer N
Griffin, Ga. 30224
(404) 227-9478



Thomas County
Waiter &raise, Director

's Center
P. O. Box 110A
Ochlocknee, Ga. 31773 .
(912) 5744123 GIf 344-2384 "Mt

Serves Thomas, Colquitt, Decatur, Grady, Mitchell and Seminole
empties; Pelham and Thomasville cities

4
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Carol Purvis 4P

Superintendent
Thomas County Schools
Thomasville, Ga. 31792
(912) 226-7102
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Federal lad prohtits discrimination on the basis of race, color or national origin (Title VI of the Ciui Rights Act of 1%4); sex (Title IX of the

Education Amendments of 1972 and Tide 11 of the Vocational Education Amendments of 1976); or handicap (Section 504 of the Rehabilita-

tion Act of 1973) in educational programs or activities receiving federal financial assistance.

Employees, students and the grad pub& are &pity notthed that the Gecnia Deportment ofEducation does not discriminate in any
educational programs or activities or in employment policies.

The /abaft induiduais have been designated as the wnployees retponsbie for coordinating the department's effort to implement the

nondocrironotary poky

This 11 Lopila Webber, Vacationed Equity Cooninator
Titie V 1 Peyton Williams Jr., Associate Superintendent of State Schools and Special Services
Tide DC Evelyn Rowe and Myra Tolbert, Coordinators
Section 501 Jane Lei. Special-Education Coordinator

inquiries concerning app of Title I, Title V1, Titk4DC or Section 501 so the pokes and practices of the department may be
addrat to the above the Georgia Department of State Office Buldng, Atlanta 3033t to the Regional Office

lor'kthb4 Adanta :orb the Dbvcsor, Office for Civi Rights, Education Deportinent, D.C. 20201.
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